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_ What Maladjustment Means
. . Frof, S. K. Dasgupta, M Sc., M. Ed., ;{hurj L (U.P.)
We consider, the behaviour of a child if an  individual s participating

as normal aad ordinary, or we class it as
problem behaviour, not merely in terms of
the child’s own nature butalso on account
of the concepts or standards™ of child
behaviour held:by the adult people in the
environment of the childe Put the
judgements of adults of the problem
behaviour of children may vary greatly.
Fenton and Loutitt ! tell us that the
definition of the problem behaviour is
relative to the particular neighbourhood,
the particular class room and teacher, gnd
the parcicular home and parent.
Wickman, Stogdill, et. al, ? reported that
the sam= problem behaviour in children
was rated differently as to the degree of
seriousness by teachers, nurses, parents
and the mental hygienists,

Various authors have given various
definitions of the word ‘maladjustment’ as
this term like other psychological terms is
also difficult to define. Several workable
definitions have been offered. According
to Professor Gates,2 maladjustment refers
to a disharmony between the person and
his environment. Frier and Henry 2 tell
us that the action of an organism upon
its environment may be adaptive or non-
adaptive. With human bteings living in
society this activity is called adjustment.
The criterion of perfection of reaction is
defined in a large measure by thee rules
and standards of society (folkways and
mores)y which are the social habits of

Jelliia a0

- Woodworth * defines ic by saying, sociological point of view as given by

intelligently and wholeheartedly in what is
going on in his environment, we have ne
hesitation in calling him well-adjusteds If
his participation, while whole=hearted
enough, is not intelligent, his adjustment
lacks something on the scale of emotion
and iaterest. In the opinion of Mac Iver &
every difference of environment means a
difference in our habits, our ways of living,
On the other hand, our habits, our ways
of living, in so far as they differ, create
for us a different environment. a different

selection with it, and a different accomo-

dation to it. Through a process of
constant selection and constant adapta-
tion, the moving equilibrium of life is
maintained.

Two things are obvious from the afore-
given definitions. In the first place the
problem of maladjustment 1is directly
related to the interaction of an individual
with his environment to which he has to
adjust. in the second place, folkways and
mores of society are the two great deter-
minants of an individual’s adjustment te
his environment. Hence, under the
circumstance. before going deep into a
discussion of the problem of maladjust—
ment, it would be worthwile to have a clear
understanding of the claims of the envi-
ronment and society on the one hand and
‘the individual on the other hand.

On the claims of the environment, the
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Iver 8 is that we never know life except

in an appropriate environment, an
environment to which it is already
adjusted. Life and environment arey

in fact, correlates. This makes us think
that we cannot deny the fact that life
and environment are intimately related.
It would not be wrong to say here that an
organism is the product of his past life
and the environment in which he has lived.
The environment starts showing its effects
from the very heginning of life even in the
germ cells, Every form and wvariety of
life, every genus and species, every.individ-
ual living thing has its own specific
environment, different from that of others
in some degree at least if not always in
kind. Every change in a living being
involves some changes in its relation to
environment. and every change in the
environment some charnge in the response
of the organic being. \

In respect of the claims of societys
the words of Aristole ¢ may be repeated
here, i.e., “Man is a social animal’’
Prof. Mac lver & tells wus, also that
society is a system of usages and proce-
dures, of authority and mutual aid, of
many groupings nnd divisions, of controls
of human behaviour and liberties. The
everchanging, complex system we call
society. It is the web of social relation-
ships, and it is always changing. It may
be remembered that society depends on
differences as well as likenesses, and all
people contribute to one another in some
way or other. The human being depends
on society because he is not onlv a social
animal, but he depends on society also for
protection, comfort, nurture, education,
opportunity and the multitude of other
services which society oprovides. He is
dependent on society for the content
of his thoughts, his dreams, his aspira-
tions, and even many of the maladies of the
body and minde The absolute need of
society itself is brought with it by his birth
in societys That solitary confinement is
one of the most fearful punishments,
need not be wondered, for it prevents the

satisfaction of the fundamental needs

of the individnal confined. A man lives in

My
s
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society by the social mores, and thes®
mores become specislized with the evolu-
tion ef society. The:e emerge and
apparently seem to be a series of special
codes, custom and tradition, fashion and
law, and the codes of variant religions and
other cultural groups:

The psychological point of view empha-
sizes the clsims of the individual. A
sociologist is concerned with  social
relationships, but the same individual as a
psychologist will find his attention turned
from the relationships tnemselves to
the related units. Each'and every social
relationship involves an adjustment of
attivudes on the part of those who enter
into that relationship. The vareities of ths
process of adjustment are as numerous as
the varieties of processes that relate human
beings to one another, According to
Woodworth 4, individuals, while differing
in every way, are afrer all fundamentally
alike, and the difference in them is that of
degree rather than of kind. They meet
similar problems, and their resources for
handling their problems are basically the.
sames

Thus, although apparently independent,
in actual living the claims of the eaviron-
ment,. society and the individual are
essentially dependent on one another. A
ceaseless interaction exists between the
individual being on the one side and the
eavironment on ti.e other side, and this
interaction continues from birth to death.
As long as the interaction goes on.in a
harmonious manner, it is said that the
individaal is well adjusted to his society
and environment, but as soon as the
movile equilibrium is disturbed, it is
believed that the individual is not adjusted,
but he is maladjusted.

In any consideration of
discussion of the basic needs of the
individual must find a place, because
problems of adjustment arise only when
needsc are thwarted or block:d. Every
individual has certain needs which may be
divided into two categories, wviz.; (a) the
organic needs like air, water, food

adjustment a
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suitable weathear, rest, sleep, sex, etc; and -

(b) personality needs which include
affection, belongingness, independence,
social approval, achievement, prestige and
esteem. All the needs are interdependent
and related to one another in the sense
that thwarting of one leads to the thwart-
ing of another. Besides the aforegiven
ones there may be other more personal
and individual needs which vary with
individuals. Generally, it is held that the
basic orgagic needs are inborn, they must
be met, or thé individual will perish. But
the persondlity reeds are not generally
inborn, but even then they are to be met,
otherwise the grganism may lose efficiency
and happinesss, As averred by Gates and
others 2 need exists as a state of tension
in a person which serves to direct his
behaviour towards certrain goalse A goal
is an activicy or state which to some
extent satisfies the needs of an individual.
and all behaviour originates in needse
Usually 2 need which may be satisfied
easily does not effect adjustmenty if the

present  needs were readily satisfed
through the medium of previously
acquired behaviour. 3

All thwartings do not lead to maladjust:
ment and all parsons do not succumsin the
face of even serious problems. Problems
of adjustment are szldom involved in the
satisfaction of the organic nesds. since
these are fulfill:d sufficiently for all
persons except in unusual circumstances.
‘But all the personality needs are not
always easily satisfied, and the organism
has to satisfy them through other meanss
Physical, social, economic, and personal
limitations, incompatible goals or needs,
the individual’s own standards of morality
may be some of the factors which become
the sources of obstruction and frustration
in regard to the fulfilment of needs.

Frustration always does not have a bad
effect on adjustments Thwarting leading
to frustration upto a certain exfent is
necessaty for the development of personal-

| ity. Brown ? propounds that, without
| any blockags, the individual remains a
m SN T :

. v o .
potentialities of the enviconment.

997

mediocre, stupid, unimaginatives with
“cow-like content’”’. In brief the effect
of frustration depends in part on the
actual possibilities for another means of
satisfying one’s needs in the environment-
Till such other means are readily available,
the problem of maladjustment doesn’t
arise. If a boy has a strong desire or
need for a certgin factors and he finds that
he is unab’e to excel, and he turns to a
goal less attractive to himy or if he is still
unable to achieve his goal, he may turn to
a still less attractiue goal to him. and
may endeavour to make his attempt an
outstanding one, and thus he may be able
to satisfy his need through other means,
and one should not be hesitant in calling
him a well adjusted person.

It would be important to note that
there is no sharp dividing line between the
well adjusted and the maladjusted person,
because all those traits of behaviour which
may be found in children whe are already
maladjusted in an exagerrated degree are
common to all other children, the only
difference being that they are not so
exaggerated and not §o persistent in the
normal children- All children, even the
most well adjusted among them, are at
times found to tease occasionally child-
ren who are younger; all boys and gitls
are found to be shy, sometimes wvithdraw~
ing in some situations and they are found
avoiding the company of associates and
friends under certain circumstances; all
children show destructiveness in some
degree, and all boys and gitls like to show
oft at times, but they are not necessarily
maladjusteds When such tendencies
become permanent parts of a child’s
personality, and begin to interfere witk
his normal activities and secial relations,
itis only then that people call them
symptoms of maladjustment.

The degree of harmony between a persoa
and his environment depends upon certaia
Some
hereditary factors of obscure nature pre=
dispose some individuals to a mental
breakdown under environmental conditions -
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of an adverse nature, which may not or do-
not eause breakdown in oth:r persons.
Some individuals are likely to become
maladjusted under conditions of adverse
nature, which may not or do not cause
breakdown in other persons. Some indi-
viduals are likely to become maladjusted
under conditions of stress although they
may not be fated to do so. It is doubtless
true that some persons witha definite
handicap find great difficulty in_adjusting
to the conditions of normal living.

The prime thing is that the énviron-
ment must be such that it is possible for a
person to satisfy his basic organic and
personality needs; if not so, then he is
forced into the rut of maladjustment,
inefficiency, and unhappinesss Prof.
Gates ° states that, for example; a man
accustomed to living in a metropolitan
centre is transferred to a small town far
from a city of any sizes Although he has
been efficient and happy, he and his
family are unable to find congenial com-
panions in the town and become quite
unhappy. He is maladjusted to his
(social) environment. According to Carr,
maladjustment occurs whenever there
is lack of adjustment between the
organism’s motivating needs, its immediate
environment, and its reactive equipment.
When events or  obstacles thwart
the important needs, the adjustment of
the individual is affected seriously. The
tension which coresponds to the the
strength of the theneed, as a result

THE EDUCATIONAL REVIEW

increases, and it is experienced as some-
thing not pleasant.

Lastly, maladjustment itself is also a
kind of adjustment to environment, but it
setiously disturbs other adjustments in

life.
REFERENCES.

1. Munroe-Fenton, N. & Loutitt,
C« M-E cyclonaedin: of Educa—
tional Research-p. 848,

2. Gates et al:-Educational psycho-
logy, pp. 616-617.,

3. Fryer & Henry - An Ouline of
General Psychology, p 145."

4. Woodworth, R. 5.-Psycholozy -
pp. 638-590.

5. Mac {ver, R M,=Secciety, pp. 6 &
74

6. ‘Aristotle-Ellis, W. (Tcanslator)-
The politics of Aristotle, p. 4.

7. Brown. J. F.~ Psychology & Social

¢ Ordery p. 291.

8. Carr, Nv A - Psychology, p 432

9" Baker & Traphagen - The Diag-
nosis & Treatment of Behaviour
troblen Children; pp 3 & 10,

10. Sorenson. H Psychology & Edu-
cation — p. 62, :

—_0 -

OUR AGENT

ASSAM—

Sri N. CHOBA SINGH,

Newspaper Agent,

Ramlal Paul High $chool’
Annexure, IMPHAL, MANIPUR.



B

Religious Teaching in

Schools and Colleges

U. A! Arsani, Lucknow.

The idea of the teaching of some sort
of broad universal religion (transcending
all denominational faiths) as well as
ethics, in schocls and colleges, is being
widely canvassed these days. It is
argued that that alone can correct the un-—
healthy materialistic trend in modern
society, restore moral values to their old
respected status, and bring about peace
and goodwill on this earths [am afraid
this is too simple a remedy for such a deep
and complex social malady to ‘be
successful.

In the first place what the “content of
¢hat broad religious teaching should be,
will always bea matter of controversy.
Faiths vary; some pin their faith on logic
alone, or on mystic exj erience only Even
on ethics thers will be disputes about the
utility of Ahimsa or the limits of temper—
ance} controversies between idealism and
realism, puritanism and practicalism- It
is much beter that we do not disturb this
hornet’ nest at all Let the representa:
tion of the gocd points of all the principal
world religions, as well as biographies of
prophets, incarnations, saints, =~ martyrs
etc., and an inculcacion of broad spirit of
toleration, be a part of our cultural
teaching; to be inculcated through extra—
curricular lectures, celebration of anniver-
saries etce - general strongly ethical and
yet non-sectarian and tolerant atmosphere
should of course pervade every education-
al institution} but assigning periods for
religious and moral teaching, or setting
examination papers on religion and
morality is not the correct method of
developing that atmosphere. Compulsory
classes and examinations alone make
religion and mortality unpopular, and even
nauseating to some; at their best they
make these two vital subjects only of
academic, rather than realigtic or practical,
interest. | speak from expeﬁence o¥ insti-
tutions in which such a compulsion was
_enforced. ‘What we need is not imparting

of instruction but the transmitting of
vitality. We must civilise the heart”
(Univarsity Educational Commission.)

I.et us not be under any illusion that
indoctrinatidh, duaring school careery along
any religious lines will make human
society angelic. Materialistic hedonism
may be a product of the present age in
which ® science and technology reign
supreme; but even when teligion was a
verv strong force in society, Satan was
very much in evidence at the same time;
and some of the bloolieit wars were
fought in the name of religion. There
may be a war even barween indoctrination,
on the one hand, and freedom from
indoctrination on the other; the present
struggle between the Soviet and the
U. S. A is exactly of thisnature, though
as regards political idealism instead of the
religious.

The real trouble appears to be that,
while science and technology have
advanced con-iderably, ani are stiil
advancing rapidly, our ethics and religion
have remained statice Their theological
basisy, and their statements of rewards
and punishments in some existence after
deathy have ceased to be effective. Every
day experience discloses frequently the
success of dishonesty, power, violence,
wealch etc, in prefereuce to moral and
spiritual virtues Hence even enlighrened
persons forget moral and spirtual values,
in the stress of practical life, or siiaply
throw them overboard. They have no
alternative ethics or religion to believe in,
and science does not yet provide any: but
somehow they lead double lives, believing
in one thing and doing very often just the
opposite. The chasm between the ideal
and the actual apppears unbridgeables
Scientific Ethics and Sceintific Religion
are hence a crying need of the hour; -
ethics and religion, so defined and
evaluated) as to appear vitally valuable to
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man even in his present life. Then alone,
I think, can we restore moral and spiritual
values to their old position of respect and
allegiance.

1 have so far encountered in my stud-
ies, two attempts at this highly difficule
objective. One is a book on *Seatch for
a purpose’ by that reputed Amertcan edu-
cationist, A. E. Morgan, who‘was a mem-
ber of ti e Indian University Com'mission.
His thesis is that ethical conduct serves
the long term needs of human sgciety,
though wunethical conduct very often
succeeds in fulfilling short term objectives
of individualsy groups or nations. He quortes
the biologists G. G. Simnrson of Colum-
bia University, toshow that during the
course of biological evolutions 90% of
animal species (out of a total of about
340 millions) have become extinct) and the
cause in most cases was the neglect of
long term interests of the species, in pre-
ference to immediate gains of individuals.
So the elite in society have to realise that
for the smooth working of society and for
biological survival, man must not neglect
moral valuess T heological echics ignores
faults like not standing in a quzu= or
driving a car on the wrong side of the
road; Morgan’s sociological and biological
erhics does not, Theological ethics may
tolerate economie exploitation and even
bless violence and war; Morgan’s ethics
may not. So this ethics is widers more
realistic and capable of evaluation through
sociological and biological research.

The other attempt is an article on
‘Synthesis of Science and Mysticism’ by
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Zero, in Shiksha (journal of the U. P:
Edcan. Dept.) of July, 1950. It tries to
prove that religion and mysticism may do
more, but they should atleast relieve man's
tensions, worries, frustrations etc and
bestow on him perfect mental healch.
They should make him ever at case in his
environments, improve his physical health
and personal charm, and increase his effi-
ciency in actiony elevate himin short to the
position of a  sthita-prajna (Gi‘a, Chap. I1)
Religions and mystic methods can , thus be
judged realistically by physﬁoglcal and
psychological research., ¢

But all this is for convincing the elite
and the educated, that meral and spiritual
values are vitally necessary for humanity.
Ordinary people will follow their example,
in this matter, as in walking on the right
side of the road. It amuses me to hear
politicians advocating the teaching of
morality and religion in schools Honour-
able excep'tions apart, present day political
life in our country days scant respect te
moral and spiritual values. Such politi-
cians.are only concealing their own defects
by shifting their responsibility on the
teachers. The latter are mizerably paid, and
inefficietnly supervised; their demands and
demonstrations are suppressede It should
therefore surprise nobody, if morally shady
practices become prevalent among them,
and the  whole profession becomes the
resort of the helplessi Example works
much more than precepte To expect such
teachers to teach morality and religion is
to make a mockery of the whole affair.

—_—

Problem of Education in National Integration

8. Chakravarty, B.A., AAMIA_E.

The present is the passage of the past

Madras,

Mosque or the Church or the wayside inn,

to the future. In ancient Indiz, citizens
used to ask, ** What is his background, who
18 his guru (reacher) and where has he

“gathered these national senses?”” whenever

i mhuppenad to listen to a popular

fi» Yefesha Temple or the

.they argued in differing languages to name
this wanderer @5 a Saint or a Sinner,

The majority branded him a2 sianer,
were he to discard his caste, communal or
religious enclosures  All the i
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from Cape Comorin to the Himalayas
were pulled out to put him on charges and
counts. He was then referred to a Select
Committee of [Iraditional Elders who
themselves formed a hetorogeneous group
of Saints and Sinners.

From the Books of Castes and Com-
munities, he was sentenced to a reprimand
or censure and handed over to his own
fold or kith and kin to do penance for
the sins he had committed, From the
Code of-_Nationalism, he was also ac-
claimed a Saint .with the definition that
a communal sinner is a nationalsaint and a

sinner in South India might often be
P ; g 3 X
regarded as a Saint in Delhi and wvice
versa.
Even this Supreme Court has never

attributed political motives to persons or
their languages, since polirics remained
beyond the mental reach and out of their
intellectual vision. Castes, Communities
and Religions were never blamed in the
process of growinz Saints and Snners
On the other hand, they emphasised that
what is, is nationalism, and castes, com
munities, and religions are différing
curricula for modern education. They
have known in their wisdom that fresdom
of thought emerged from these narrow
groovesy, and the nation owed its high
ideals and noble purpose to these very
institutions which the modern leaders in
India want to disintegrate.

\ -
wheret

Then, rom did this intinctive
drive for national in‘egration start in
in modern India? It is obvious that even
saints as well as sinners would grow out of
their personal prides and prejudices. le

clear that their cooperation on

is also
d the way

personal levels might have pave
for a new class of incompatibles in india.

Often Indian leaders do not signify
what they mean. Abolish 211 castes, and,
communities. Then wha will Happen?.

. They will be paving the way for Atheism
" in India,
§

N NATIONAL INTEGRATION

Education, like democracy, gives thg
Indian leacers the right to'go wrong. But
the targer of national education happens
to ~e the growth and development of a
Theistic Personality, even though Atheism
comes in the process as an outgrowth or
a byproduct of personal levels of organi-
sation. Atheists might come and go, but
Theism will go on for ever. After
Atheist leader hip, what? Theism will
assert itself a% a'national organisation.

:

Moreover, all the Indian leaders have
had the same type of education and
possess a Be A. or M.A, Degree even
though they lived in communal families,
caste environment and religious disciplines
It is stange that they are now classifed as
communz! leaders, leaders with a paro-
chial outlook and national leaders.. Itlis
time that Universities in India started a
Refresher Course for all [ndian leaders to
develop in them concepts of toleration

and understanding.

The aim of this article is not political,
but to inform the Universities in India
that a single State language medium up
to the university stage tends to produce
citizens who can be organised as members
of who will later on
preach secularism or Acheism, to find
comparihility in modern society. Educa-
tionists should insist chat all languages in
the States are media of nactional instruce
tion. and Indian nationaiism is a
concept of unity in diversity and not the
ganging up of citizens who speak the same
mocher rongue indicating that the mother
is the fr-t politician in the world.
Languages not only united the people, but
al.o organised them on political levels to
become citizens of a political party in

India.

an organisation

no cause for alarm.
Educationists, Scientists;, and Indian
Administrative Officers (i.A.S) in India
do not disown their origin in castes and

communities, and they represent a living
of the concept of the Unity in

They never find national

However, there is

example
Diversity.




239

Ti\tegration a problem in their own sphere
of activity, and tell Indian leaders that
they are not masters to their own
servantss On the other hand, they might
wish for disintegrating the Red Tape,
which the national leaders are unable to
snap. Then, the bonds of ropes and
sinews of castes and communities are
much more strong than tape and all
cooperative endeavour at the conference
level happens to remain a wish fu}ﬁlmenb

Then, what is to be done now? Educa
tion from the primary level to the
University Special Cour.e would not be
able to solve the problems of national
integration. Even the Adult Education
despairs of educating the incompatibles
in India. National Eduzation remains
a contradiction in terms, since narionalism
takes its origin in ca-tes, and commu-
nities in India, while education belongs co
the individual. Nationalism has no soul,
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and education does not arise there
at all.
But educationists in India are not

without any hope. They may not enter
politics to keep it out of interferance, but
they can vote for an Indian
leader who - does not contemplate
destroving all the books in the national
libraries except his own manuscripts on
nationol integrarion. There is also a long
term plan, They shoud consider educat-
ional ministers both of othe Centre and the
States of India as incompatibles in the
educational field and refrain from alter-
ing their ideals of education acrording to
the grants received by the .Government.
The concept of the Uniry in Divecrsity is
the goose that lays the gslden eggs for the
educationists in India, and they should
not permit a minister in power for a few
years to tamper with the Educational
Autonomy in :ndias ‘

—_—0—

The Scientific Temper and Climate

Ragha Vir Sahay Nigam, A.M., S oni.

Science has a particular mode of think-
ing. It has permeated all modern think-
ing. even theethical thought. Biological
philosophy has tinctured even social and
philosophical knowledge* Technology has
given power to Man to conquer even
sp ce. lt is revolutionising social and
economie life beyond recogunition. Man
se=ms to have acquired potentialities of
imimense progresss Even the picture of
Utopia embraces infinity.

ln fact. many people have been so much
angered by science on a.count of its misuse
by rulers in competing countries that they
have denounced science and everything
smacking of it. But scientific method of
teasoning is applied by them even in
tolitical moves and thinking. They have
not been anle to get away from ite

But let us atudy how much of our life
and thinking hss been coloured and
impregnated by the scientific mode of
teasoning. We are notorious talkers, and
words charm us.  We are carried away oy
words, both the demagogues and the
populace. Slogaus hypnctize us Muddied
emotion carries us into sloughs. Political,
‘casteistic’ linguistic, regional and credal
appeals pull us into it. Scientific think-
ing shall save us from this catastrophe.
Heace there is a vital need of inculcation
ot scientific temper in the populace.

As our education stands, even the
teaching of science is donv so unmethodi-
«cally and bo kishly by the Schalk and .
talk’ méchod that the growing mind cannot
form the habits of inductive generalisation,
forming of hypotheses and f:am}hg of



theories. Even brilliant minds are so
constituted that they are rocketed into
theorising before any shooting platform
has been built up by inductive study and
generslisation from facts observed. It is
not denied that some have vision
" and can see through things by their sxith
sense, But the generality of mankind
have to crawl or slog along.
rd
It is said that humanity {s now emerging
from a state of childhood when it could
be appealed through the heart, and now
being grown uy has to be mobilised through
the inteliecr. Hence intellectual proces—
ses have tobe gonée throughs The
philosophy of Nyaya is analytical and
deductive, and was meant for a time when
thinking was the monopoly of profession-
al thinkers.

There is now mass exercising of the
intellect and the scientific method in our
times is the only way of not going counter
to the evolutionaty martch.

But it muet be said to the credit of our
bucolic population that in matters of
farming they do full inductive reasoning.
Even our omens and auguries have been
the experience of thousands of people for
thousands of yearse There is no sonnec—
tion between some one sneezing in front
of one going out to undertake a new work
and his disastrous failure, or between the
falling of a lizard on a parcicular part of
the body and the evil consequences prog—
nosticated The forebodings are believed
te be th: outcome of the experience of so
many people so many times. The auguries
have become crystallised into beliefs ani
many think chat cthey prove true so many
times even nows Perhaps the psycholo-
gical preparedness createsan inclined plane
towards it. And this also his to bz remem-
bered that exceptions sink into oblivion
and the inductively derived rule reaches

the limits of sublime faith.

How can 'modern scientific/way of ghink-
" ing be inculcated in greater parc of the
populstion 7

SCIENTIFIC TEMPER AND CLIMATE

s

[t should not be thought that in the
advanced countries, where they enjoy the
blessings of science and technology and
‘do” much of science; that the majority of
them think scientifically. There is much
copying and unconscious regimentation of
life, e.g., having common hours for
meals;  getting bread from a common
source; using tinned food imported from
outside for al!; and urbanisation caused by
living huddled together far from the rich
variety, of Nature (This has given birth
to scouting)s  Scientific teasing of the
grey mefter is confined to the few and
they too indulge “in this when therfe isa
dite need, and that too economic or
political.

The spread of instruction in the three
R’s. smeared with the farce of training in
handicrafts, will kill the habic of inductive
reasoning in spheres of farming and
intimat e agricultural life. The countryside
will thus leave off whatever scientific
thinking thereis. The drivers of the
bucolic herd will see to it that the peoplz
move to the tune of the slogan-shouters:

In the educated class, education has
made them supercilous and egoistically
high~-brow. They reed re-education in
the scientific mode of thinking.

Demagogues can spare the people all
irrational thinking, but political ambitions
do not permit them to do so. Self-preser-
vation is an instinct, and self—immelation

is difficult.

Educationalists and publicists can do
much by inducting the method of observa-
tion and study, followed by deduction of
rules and settled forms of thought. When
theorising starts, hypotheses may be framed
without any preoccupation with precon-—
ceived notions inducedby current prejudices
and traditions! beliefs. The:e hypothe.s
are to be tested by further experimeuts,
*study of cases in different circamstances
elsewhere, knowledge derived from books,
experiences of others and so on. Then

k i :
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the hypothesis which stands al! this scrutiny
must be presumed to be the theory.

It does not nesn that theory is gospel
ryuthe Revelotion of new circumstances,
new cata ceming in must lead to 2 te-exa-
minaticn of the theory with an open mind.
1f necessaryy it might be modified or
completely demolisheds No clinging to
the dead corpse, however sweet the
associations it might have got. Orthodoxy
and cussedness are the tane and deadly
venom. The course of evolution will
wash it away. B

The country needs a sort of rationalists
movements Science is invading all walks
of life. Unfortunately the executive or
the human administrative agency is hot
well epuipped with scientific knowledge
of their own field of official activityy e. g.
gnorance of geography of a locality by
the workers in the Block Development
and Community Development schemes.

Science is filtering down inte the
common people’s thinking, though there
is a good deal of burning of spores and
seeds in the heat created by demogogic
PTOCESSSSe }

Even the rulers have accepted the idea
of haviagan All-India Scientific Servicey
though the Chief Ministers cannot be
persuaded to have a slight limiting of
their all-pervasive powers by having an
All Indla Agricultural or Educational
Service.

Banalities like the Vijaya Mandirs eof
Science Days are to ne purpose.

- A steady drive, under whatéver name it
might be, is needed in the educational
tield. The education of adults in rational.
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istic thinking can be done by the leaders
end the publicists. The plan of evening
colleges and correspondence courses can
be utilized for this wotk. In schools and
colleges, science itself may be taught ina
manner that may inculcate scientific think-
ing in the growing minds. Expansion of
fzcilities has to be done on a wvast scale.
Will the craze for universal and compul-
sory education allow sny resources for this?
Five years’ instruction under conditions as
they are will not produce any literacy
even, much less an educated electorate.
Ratles, this nominal literacy- will provide
a readier field for the.demzgogues to
sway the minds of the ‘masters’.

Science and more of science sheuld seep
into the body social.: and even peliticals
The scientific mothod sheuld compulsorily
be employed in administrative business.

The journals pu blished by the State
Governments enjoy publishing more of
short stories than any matter which
smacks of rationalism. There are tit=bits
about technological advances like raisins
or swollen grains floating in a soup. One
may not ingest them. °

Scientitic magazines published from the
Cublications Division, Delhi, should regatd
it as their business to propagate the
scientific mode of chinking.

Radical social and political changes
connot be brought about without =
revolution in the thought-processes of
the population. Scientific ways of the
exercise of grey matter in the cranis are
the only mode. 2 :

Thus alone s sclentific climate can be -
produced in the country,



- THE PROMISE OF EDUCATIONAL TELEVISION

Dr, Donald L, Bamés Ball, State Teachers College, Muncie, Indiana, U.SA.

Masany countries throughout the world
have recently  adapted television to
_instructional purposes. Schools in the
. United States, Great Britainy France; the
U.S.S.R., Italy and Japan are using
television for regular in—class instructione
Elementary, high school and college
teachers have welcomed this new animated
teaching aid and found the offecings both
stimulatiog and rewardings At present
there are moré chan 4,000,000 studencs
in 7,000 schools’ throughout the United
States learning through the medium of
televisions One hundred and ten colleg=s
and Universities have also used television
for instructional purposess

In the United States, the television
teacher enjoys a number of very
important advantages not available to the
classroom teacher. (1) He usually teaches
only one or two lessons a day, and

therefore, has greater time to ‘prepire.

(¢)] He frequently has an opportunity to
run through a lesson under the watrchful
eyes of his producer befoge it is telecast.
(3) He usually enjoys the services of an
artist or film librarian in preparing his
visual matecials. () Through - tlever
camera work, unusual vigyual effects mav
be,achleved that are Not po;’ible in the
normal claassoom.

Like other innovations which we
observe in human activities. edueations!
television has  definite limications.
Schools in the United States frequentiv
find it difficult to adjust their complicated
schedules to che telecast periods, and
schools musty; of course, recsive ‘the
programme during the hours it i* offered,
Im che Unifced States we also find that it
causes a very definite inflexibilicy in the
curriculum.  Teachers who use the
pregrammes in their classrooms have no
choice but te follow the topics and the
plans of the television instsactor: fn the
United States, where we attempt to

captalize upon the interests of children
in the various classtooms, this is, perhaps
a greater handicap than in countries
where the curriculum is very standardized.
Inasmuch as television instruction is =
one-way communications medium; there
are many impprtant aspects of teaching
that cannot - become : a part of the
telecastse ‘Television teachers cannot plan
with students, draw ideas from learners:
adjust » the pace of instruction to
individual grouos or help pupils evalute
their own work.

Obviously, educatienal television must
have some important advantages, or it
would not have been accepted. through-
out so many countrles of the world. The
advantages Of educational television may
be listed as follows :

7. Through this new instructional
medium many important people
and resource materials may be
brought into the classroom that
would be wunavailable under
normal conditiense When Prime
Minister Nehru visits America,
he may be willing to speak to a
half million boys and girls over
televisions but he could hardly
visit them in their classroom:
personally. Likewise, our
museusns and archives'frequentl”
contain but one example of
natural or men—made ebjects
These cannot be made available
to classrooms except through
television.

3. Classroom teachers often receiv:
new ideas from veiwing the
television teacher in action. It
seems that we often learn best
through  demonstration, and
the fortunate classroom teacker
with a receiving set in her roon
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has the privilege of watching
other teachers in action every
daye {She musty, of course; make
certain that she deoes not limic
herself to a one-way com-—
munication the television
teacher does.)

as

Experimentation has verified the
fact that more is usually taught

ina given amount of time on
educational

and uninterrupted. Frequently,
we find that two years® work
<an be covered in one year,

4. Classroom teachers find that
they can provide much more
individual assistance when using
television, for the rest of . the
class does not get restless while she

. is devoting her attention to the

individual child—they simply
follow the programme.
¥, Experimentation has revealed

that television tends to focus the
attention of students on that
which is under disscussion. In
a sensey the camera serves as a

telgvision beca use-
presentations are carefully timed:
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built-in  consclences As the
student follows the programme,
he hss no cheice but to see what
the camera wishes to show him.
He sces fewer extraneous things
than he does in am ordinary
classzoom. -

6. Every student in a televisien

class enjoys a front row seat.
Camera close—ups allow excellent
obsetvation of material under
discussion- One must see the
miracle of careful camecra work
to appreciate the tremendous
advantages. ;

" We in the WUnited States have been
using television as a means of augmenting
efforts of the teacher. We do not except
to replace teachers with a television cet,
for we are very eager to maintain the
rersonalization pessible in the ordinary
classroom. Educationsa] television brings
to the classroom the tremendous benefits
of team teaching without the segmenta—
tlon and® impersonalization often associa—
ted with departmentalized plans, for the
classroom teacher supplies the indispensa—
ble .personal dimension—the sensitive.
guiding hand important to real learning.

—(—

INTRODUCING CHILDREN TO TOPOLOGY
A Daring Pedagegical Experiment

Peirra de Latil

When she had finished handing round
red or blue paper hats, some of them with
cockades, to the little girls, the nursery
school teacher said to them, * A¢ the
signal, all the red hats form together on
this side ! All the blue hats on the other
side I” And all the little girls scampered

happily to their places when -she clapped
her hands.

** Now, we'll put a tope around those
who are together /”” And each of the
&Toups was roped in. Then the teacher

said,: ‘ Next, we'll tie all those wearing
a cockade together.”’ :

This was more difficult  because there
were children with cockades on their hats
in both greups, and the cord around them -
had to cut across the other two ropes.

Is this a new game for the kindergarten?
Not quite: We've just imagined a little
“sclence  fictioy story about a - nursery:
school class in advanced mathematicss:
where young children age put in contact



with a fundamental zoncept of human
reasoning.

For the theory of groups illustrated by
this very simple example is located in the
vanguard of modern mathematics, on the
peaks where generalizations merge arith
metic, algebra, geometry, topology and
even logic.- At present, it is almost never
approached before the university.

A “group” may be defined as a
¥ neighbourhood or assembly of several

entities Which together become elements
of a new grdup entity.” Here, the
¢ entities > were the little girls. But they

could equally well have been hairs on a
head, books in a library, che claws of a
cat, figures of a multiplication table,points
located inside a rectangle or lines of light
rays converging on the same point.

In the example above, the formation of
a new group of little girls with cockades
on their hats from the two other groups
was designed to illustrate anothér funda-
mental concept, the idea of “intarsection.”

With slightly older pupils, the teacher
might draw coloured lines on the black-
board to represent the cotrds enclosing the
groupse She would then ask eacli *of the
pupils in turn to come to the board and
mark her place inside one of the circles.
“No, Marys you're not there! You are
wearing a blue hat, and you don’t have a
cockade. So you're not in the intersection
of the “blue” group with the ‘‘cockade”
¢roups You're here”

And so, gradually, the children would
progress, effortlessly, from concrete games
to the most abstract conceptions, consi-
dered today as belonging to the realm of
advanced mathematics.

Perhaps, our story is not so far—fetched
after all. To-day, the teaching of mathe-
matics dominates the seienti‘?c funjrc of
all countries; it is decisive in training engi-
neers and scientists, in shortsupply every-

INTRODUCING TOPOLOGY TO CHILDREN

where.  Already, several countries are
moving towards a large—scale reform of
mathematics teaching. And one of
them, Belgium, is determinedly charting
the way. A university professor, Georges
Papy, who teaches “modern algebra’ at
Brussels University. has
work to introduce these mocdern theories
into secoadary, and even primary, schoels.
And top offjcials at the Belgian Ministry
of Education are supporting his efforts by
encouraging a large-scale experiment with
the new methods.

)

To proceed cautiously in a matter like
this is to court failure. Usually, when
schools decide to teach new subjects, they
offer them as optional courses which the
pupils take—or don’t-without any great
intereste Or else, a few notions, so
summary that they are useless, are added
to the old course. The fact is, oné cannot
add new material to old without
dangerously overloading the syllabus.

The only solution is a radical one.
It consists of abandoning the old system
completely and replacing it by the new.
But if this were doney would not pupils
run the risk of flunking entrance exa-
minations and finding themselves barred
from higher education? And how would
they be able to pass exams in subjects
which they have stopped studying but
which are still being taught ? Changing
the entire mathematics syllabus of the
national school system has been suggest—
ed- But one can’t launch out into such
a reform without prior testing; and
further, the subject is so new that it
would be impossible te find sufficient
teachers right away to take all the new

classes.

The Belgian solution is remarkable in
that it takes account of all these difficul—
ties. To test the new teaching, schools
were chosen which are an end in them—
»gelves, since’ they do net prepare fer
higher studies. They are the Ecoles
Normales Gardiennes which train young

7
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girls are pot

wirls to be nursery schesol teachers. These
particularly gifted for
maths; they are not even especially
tright pupils. Therefore, if the experi-
ment were to succeed, it would be highly
cenvineing, and no one would be able to
say that the instruction was too difficult
for an average class. And even if it
should fail, the careers of the young girls
would in no way be harmede,

What are the results to date? After two
years of experimentation, Prof. Papy finds
them eminently satisfactory. These girls
of 14 to 16 are perfectly at homt in che
abstruse universe of groups. They handle
problems the mere statement of which is
incomprehensible to most adults. Which
goes to prove that we regard many
problems as difficult simply because we did
not learn to analyse them at an age when
the mind is malleable.

The Belgian aurhorities fully rerlize
this, In choosing the Eeoles Gardiennes
25 a testing ground for their new methods,
they are pursuing what may develop into
a long-term projects By educating  future
teachers in the theory of groups, they are
paving the way for the introduction of
these concepts into nursery schools. That
may explain Profs Papy’s quip: “Perhaps
the crowning point of my career will be to
teach one day in a nursery schools’’
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But why somuch importance attached to
this famous theory of groups? ‘It was
first outlived some eighty yeara ago by
the Russian—born  German— educated
mathemetician, Georg  Cantor, who
suggestec a new conception of geometry
in which ¢very figurte was conceived as a
“group of roints”. Later, the FErench
mathemarician Maurice Frechet general-
ized the theory, ¢<xtending it to “abstract
groups” comprising any kind of object.
Since then, groups have become increasing-
ly important in mathematical .thinking.
To-day, they sre considered the common
trunk of i) branches of mathematics; and
the principles of the theory are regarded
a3 the very fcundation of reasoning which
works best starting from groups of objects
tather than from an object taken singly.

By dint of abstractions, through the
discovery of principl¢s which are coromon
to all mathematical disciplines—the
principles of logic-mathematics have
succeeded in echieving an extremely high
degree  of generalization. This took
centuries of groping and hesitation. But
new that the discoveries are made, young
people should be spared the tortuous
paths followed by past generations. They
should be launched from the start on the
straight road of modern mathematics.

Chandigarh Central State Library

S. S. Sekhow, B. A. Dip, L'b. Sec., Chandigark.

The fast changing conditions of social
life demand not only emphasis on dissemi-
nation of knowledge, but also organised
institutions wherein this task may be
undertaken. lliteracy in our country has
so far had its hold on the minds of the
people because in the pre-independence era
no serious, well-directed, well-organised
efforts on a national basis were taken in
hand. In the absence of such efforts, we
ceased to think in terms of nationalbonds,

S

and as a consequence, developed a parochia
outleok which we are endeavouring no
uproot teday. In the present article, we
shall discuss how far and in what way a
central state libraty such as the one at
Chandigarh, could, with all the resources
available at its disposal, help in this
. stupendous tz\sk.
M N

The modern concept of library service

in India is entirely different from what it

Lk



~ was during the early years of this century.
In this advanced age, no body can maintain
that the library and its service are con—
fined to the four walls of the library alone.
A librarian is now expected to quench
the people’s thirst for knowledge by
providing them with books of their taste
and thus help them brood over changing
conditions of the world. Besides, he is
expected to devise ways and means for the
arousa! of interest in reading among the
publics

The Central State Library is situated in
the heart of Chandigarh—che capital of
the Panjab. The Sector 17 in which it
is located, i3 going to be the heart of the
commercial and social life of the Capital.
This library is the direct boon of ‘the
fruitful imagination and strenuous labours
of M. Pierre Jeanerette, the French archi-
tect. Its rugzed simplicity, the symmerty
of its architecture, its airy and soothing
atmosphere add to its magnificence, It has
got a salubrieus atmosphere and one feels
joyously overlaid by the instinct of curios—
ity when one entcrs its portalse The
Central State Library has given this Sector
a typical importance of its own.

With a placid little pool just clase 'to
the entrancey fine carpets of grassy lawns,
with exquisite type of flowers. this five—
storeyed bailding presents the leok,” so to
say, of a young queen with all modern
fashionable attractions and attributes.
All other surrounding obuildings pale into
insignificance like maids in comparison
with its marvellous design of structure
and richness of its resources. Almost all
the requissites of a modern libraty have
been provided therein. Not unbecomingly,
therefore, did Mr. J. Smeaton, Librarian
of the Brirish Council Library in India,
remark that he had not scen a better
public library in India«

The State Librarian, having a mature
mind and inborn capacity of administra-
tion is the Mind of this magnificient. Body
. and Matter of this wonderfu! Borm. His
~ rich experience of about twenty year} at

RAL STATE L
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different important places in the countrys
has given this Library a new orientation
of outlook, an everlasting lease of life and
a uriique position in thz sphere of emo-
tional, cultural and social integration: In
the words of Mr. B. S. Gujrati himself,
this Library is still a sapling newly planted
and requires carefui planaing, and selfless
devotion to nourish it into a fruitful tree-

The library under review has been spe-
cially designed to meet the needs of even
higher intellectual atrainments. All the
innovations and new directions are emanat-
ing fro‘m the precious experiences of the
pilot of this institution, Mr: Cujrari.

The administration of the library has
been entrusted to a committee comprising
of eight members, who hail from different
spheres of cultural, social; and educational
walks of life. Their rich and varied
experiences in their tespective fields, have
already given this institution worth and
value. Here also the government Las
taken a wise step in having appointed
the Librarian as the secaetary of the
committee.

And now to the functioning of the
library itselfe The first thing that must
needs be mentioned in this context, is
the scientific set up of whole library. A
department-wise review in a succinct form
may be presented as under:—

1- Processing Department:-

Here books are given the technical shape
in the light of the latest knowledge given
by library science. These are classified,
catalogued and, when fully-equipped with
the requisites, are transferred to the lending
section, which is the hub of the library.
This section is well managed under the
charge of an Assistant Librarian, and very
promptly the books are rendered fit for
use by the readers.

2. Circulation Department.

, Here the issue and return counter is
situated in the centres Proper guidance




and assistance is rendered to the readers
at all times during the working hours of
the library. There is the open access
-system which really forms the nucleus of
efficient service. The readers are helped
to lccate the required material without the
least delay. Well arranged and comprehen-
sive catalogues covering almost all the
subjects, arranged in the dictionary way,
are available to the readers. When the
call number is provided by readers, the
library staff at once locates the very
book. In addition, two Assistant Libraz—
ians in the Section, are teady to assist
the readers. Almost 2200 books are
Issued out daily, and the man at the count-
er is always busy.

3. Reference Seétion:

This section is fully equipped with
standard reference material, Such as the
Gazzttes, Directories, Encyclepaedias, Dict-
fonaries ecc. This Section is also planned
out on modern lines« Only the members
cun consult the reference booksy which
restriction has been objected to by many of
the non-memberse But this procedure is
sdopted by the library simply to avoid
loss of rare and costly books. The beau—
tiful hall is situated on the 2nd floor of
the Library building and forms the calmest
atmosphere of study for the readers. The
badl is almost full in the evenings. About
sixty querics per day are answered by the
Assistant  Librarian, in charge of the
Sections sometimes, provides
the exact portions to the readers. A well
arranged catalogue is also available in the
section. A bronze bust of Mr. Sondhi
the veteran educationist, two oil paintings
by Mr. Satish Gujral and the display show
case lend an aesthetic air to the section.
Frescoes and other fine paintings of almost
every country find a place in the side
almiral placed near the Asst. Librarian’s
seats These sre provided on demand,
because otherwise these could have lost
the usual magnificence while placed in
~ open shelvess This  section has been
_ foying its otmost to perform  successfully
> role in Interpreting the book stock to

Shr even,

‘4; Periodicals Section

- really attract more tiny

i SRR ¥ ]
This section is also housed on the second

floor in a beautiful hall equipped with
: most. comfortable fucrniture.- -

-periedicals are subscribed to. This depart-
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ment lies in close vicinity to the Reference
Section. Just close to it is the Randhawa
Section having about 8.0 volumes donated
by Dt M. S. Randhawa, at present addi~
tional Secratary, Planning Commission.
On the last floor was the P. A, B, Section
of the Library, but it has recently been
transferred to the Civil ‘Secretardiat under
orders from the D. Pi 1.

5. Children’s Section

This section is the potential builder of
the next generation. It s exquisitely
decorated, and the furniture, stacks, count-
er and catalogu: cabinets are specially '
designed to suit the requirements of the
youngsters. The beautiful lictle chairs
and tables are seen full with Innocent and -
bright facese The hall situated on the
ground foor, is decorated with framed
paintings of aspects of child life
‘nature study by children, or children
enjoying the summer and wintet seasons
etc. In books also the graded assortment
is ' imade. In the FEnglish portion,
mostly fiction and stories by Enid Blyton,
are found, which are much liked by child- ‘J
ren. Pop-up books, animal stories and "
fairy tales are found in abundances
Periodicals suiting them are also provided
for, The issue and return counter also
suits their size. Mostly they are casual
readers frisking about like lambs. Films
portraying the innocent period of child-
hood and emotional aspect of this period.
are shown by the Film Librarian, twice &
month at least. Story hours are arranged
by the In-charge of the Section. The
children too are found snxious to revea
their talents and aptitudes for telling
stories, tit bits and arranging’ skit
Mr. Gujrati is anxious to arrange for
activity rbom comprising meccano
toys, wooden blocks etc. That
ceaders.




CHANDIGARH CENTRAL STATE LIBRARY

The most prominent feature of the
Library can well be conceived in the words
of a Polish lady, Miss Marte Valicke Gube
who had once rémarked, “I find the
library 2 very wonderful building and even
more wonderful, the spirit of the people
working in it.”” It is really the solid
manifestation of the spirit of the Panjab
State, a weonderful transmission centre
seeking to further the intellectual and
cultural needs of the people in the State.
In the forthcoming Five Year Plans the
library would have various other full-
fledged departments like those of Audio-
visual aids and exhibitions etc.

It would, therefore, hardly be an evi-
dence of exaggeration on my part to say
that the Central State Library, Chandi-
garh, by virtue of its special privileges and
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position, is eminently fitted to act as a
nucleus of the dissemination of all those
forms of knowledge which, in the first
instance, could enlighten the minds of the
people and help them realise the impor—
tant role that they are to play in the very
life and progress of democracy. They
are to wake up to their obligations, socials
political and raoral, and shoulder the res-
ponsibility with a firm mind. Secondly,
it has its unique function to render people
conscious of their duties in uprooting
those evils which even today are eating
into the vital fabric of the social life of
the people. We are still a prey to a num-
ber of mental conflicts. The need of
national integration is great, and if the
Library could do its bit in both these
spheres, it can amply justify its existence
and labours.
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14—10--61 The Director of Public
Instrcution, Madras, was all praise for the
Russian System of education. Failure was
very rare in Russian schools, and the
teacher was blamed even if 10% of the
students failed. Scientific education
received great prominence in ‘Russian
schools.  Even in the ninth standard,
students were taught physiology and ana—
tomy, and he said that he wanted to
recommend some changes in the educational
system here.

X X X

Dr. Kabir, speaking in Dindigul, said
that he was against a uniform patrern in
education He zdvocated bold experiments
in education. There must be diversity and
variety in education also. Higher educa-
tion had tend:d to becoms= abstract and
uniform in pattern, He called for new
experiments which would integrate general
principles. He was all praise for the bold
experiment now being carried in Gandhi-
gram.  G. Ramachandran said that rural
higher education was a new adventure in
education. It was rural education at
University levels It was also propo.ed to
start a post-graduate course in rural
higher education, he said.

16—10—61. The Andhra Pradesh Edu-
cation Minister said that the four South
Indian States had agreed to have com-

mon nationalised text books at the pri-
mary stage.

17—190—-61. M. C. D. Deshmukh said
the transition from English to the regional
!angmges in the matter of the redium of
Instruction must be a phased programme,
and that it should ke acceptable to the aca-
demic world and not merely to legislarors.
He said that Hindj could never displace
Eng\ish. He stressed the importance of
uniformity in the content of education
sPecally with a view to pPromote national

R ———

‘the sough as well.

E
integritye He recommended that education
should be made a concurrent subject.

22—10—61 Dr. Shrimali said that the
educational system in India tended to be
bookish and he stressed the need for a spirit
of adventure. He sooke thus at the Hima-
layan Mountaineering Institufe-

23—10—61. Mrs. Durgabai Deshmukh
pleaded for the expansion of Primary
Education for children inthe age group
3— 6. 5he said that voluntary organisations
which took up pre-—primary education
would be geven grants—in —aid.

26—10--61 Speaking at the Head-
masters’ Conference, the Director of Public
Instruction, Madras. said that the Govern-
ment haa ;ancztioned 160 trained graduate
teachers for higher elementary schools
within the State under a phased
programme. Mc. Kuruvilla Jacob stressed
the need for a twelve-yeac pattein before
a three-ycar degree course. He pleaded
for a two-year junior collsge course.

29 —10—61 The Prims Minister ex—
pressed himself in favour of the national-
isation of text-books.

x X X

At the conference of education of the
four southern States, it was decided that
the study of English should commence
from the third standard., [t was also
tesolved to evolve a common syllabus.The
conference also felt that the entire pattern
of higher secondary and Pre-University
courses should be reveiwed by an expert
body.

30—10—61 The conference of Vice-
Charcellors of Universities suggested that
a Central Uniyersity should be located in
It also felt that the
medium of instruction in it would have to
be either English or Hindi. The following
are its other recommendations: i) Merit
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and distinction should alone be considera-
tions in the appointment of teachers. (i1)
There should be diversion at different
Jevels for spe-ific training programmes.
(iii) To promote national integration, a
certain minimum percentag: of seats
should be reserved for students of other
Statese (iv) Communal or denominational
name; of educa-ional institutions should
be given up. (v) Research institutes should
be built up around personalities who had
made a name in the particular field of
research  (e,g., Sic C. V. Raman). (vi)
Fadilities should be provided in North
Indian Universities for the study of South
Indian languages and literature.

(o} (o} o (o]

The All India Secondary Education
Conference recommended that every
school should start its work with flag

saluration and community singing of
% Vande Mataram > and end the day with
“ Jana Gana Mana"’, At the time of flug
salutation, the teachers and the students
should take a pledge that they would do
everything possible to advance the cause of
unity and would settle all disputes by
peaceful means. It also called upon the
executive of the All India Secondary
Teachers to collect and compile ¢thical and
patriotic songs for dissemination all over
the country. [ts other resolutions are: (1)
drawing of a uniform code of conduct for
teachers all over the country; (ii) setting
up triounals at the District level to near
appeals from teachers, whose findings
should be binding on the managements of
schools as decrees of Courc; and (i)
implementation of the tiiple benefit
scheme, free education for children of
teachers and free medical aid.

1—11—61 The Union Government
has decided to give scholarships to talent-
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ed children of primary and secondary
school teachers. It was proposed to award
600 such scholarships which would cover
the entire college course. It was also decided
to give loan scholarships to intelligent and
deserving students. A ten percent rebate
in the repayment will be allowed for every
year of service put in the teaching pro—
fession.

2

[The free szholarship scheme may well
be extended to college teachers as wells
They are alse equally ill paid as the
Secondary teachers. The loaas:holar-
ship is an excellent idea. lc will attract
talented but poor students to the
teachers’ career, The rebate system will
make them stick to that profession. No
one is likely to desert the profession he
has practised for ten years.

3—11—61 The American Consul-Gene
ral, addressing the Pachiappa’s College
Union, said that in America for every
hour of class work students had to spend
atleast two hours in pteparation.

[Thatexplains the efficiency of Ameri.
can educzation. Here we have all class
work and no prepararion at alls Natu—
rally, however hard our teachers might
teach, students are not ahle to take in
what they are taught. It 1s really asheer
waste of time to teach the students
from 10t0 8. The students only get
fagged, and the teachers too Instead, we
could have classes from 9 to I p.m. The
restc of the dayy 2 p. m to & p» m., may

e spent in preparation for the nextday's
lessons and doing assignments on por—=
tions already done. Of course; students
have to do these also at schools.]

e ) e



India’s Centribution to Educatien-V
THE TEACHER

Dr, V. N, Sharma, M.A., Ph. D, Madras.

(Continued from page 186).

The Ideal Teacher, Dakshinamurthi,
the foundation of all knowledge, wisdom
and consciousness, is placed before all
teachers as their ideal in lifecand guide in
their daily work. ¢He is the very store-
house of Life, ever youthful; the vow of
silence is His ornament; His illumination
and magnetism penetrates in all ‘beings,
irrespective of sex, age and distinction”
(‘Dakshinamurrhi Stotra’ of Sri Saakara-
charya). The Upanishads enumerate the
qualifications of teachers to a great extent
for such a teacher who follows the steps
of the Eternal Teacher. (Br. Up IlI. 88:
IV. 13 VI 3, 12: Chtand. Up. Il 1, 5;
Sveta. Up. VI; Mund Upa L1I. 2. 10).

“lt is his duty to impart the highest
knowledge to his eldest sonor toa worthy
disciple and to no one else, provided the
recipient is tranquil in mind. He should
conceal nothing from his pupil, if he had
stayed with him”

Further, we have observation of some
students who had spent their studentship
under some ancient teachers. Sukesa,
who had his tuition from Pippalada,
speaks of his preceptor as “a teacher
remarkable for his humility. He would
answer the questions as he had the know-
ledge needed’’ (Prasna Up. 1). The teacher
is a dynamo of knowledge, and he is a
savant well versed in all sciences and arts.
“He is the one that can initiate a pupil
into the secrets of knowledge. So he is
indispensable to seekers of the self’.
“‘Apart from the teacher there is no access
here” (Katha Ups 11, 8).  All seekers must
“approach a teacher who is learned and
dwells entirely in the self” (Mundaka Up.
I. 3. 12), ‘'‘He is a treasure of men, a
vessel of the gods” (Adhikara Kanda L.
2.) He is not an instructor, but a helper
and a guide. He instructs by his personal

example {‘Acharana’); he suggests and
not imposes. He shows the student how
to perfect his knowledge and encourages
him in this process. He is wakeful in all
stages of activity. ““There is no sleep to
such an oneas his work lies in the brighten-
ing all to see That, the highest. place of
Vishnu’, (Sama Veda Uctara. 18. 2). He

is not mere teacher but an apta—arelative
and a friend.

All the Upanishadic literature contains
vast amount of information on the eqqali-
fications of the teacher. As we come to
the other fields of ancient literature, there
is so much, and every book proclaims the
greatness and holiness of a true teacher.
There are some books that tell us the
form, movements and other personal
features of a teacher. “The teacher is one
who has his source in the Divinity itself;
he is faultless and free from all vainglory.
He #s the best jewel among all devotees of
the Lord. He is a Brahman, a master of
truthy a follower of good ways. His organs
are full 6f illumination with their perfec—
tion and beauty, he is a master of all
sicences and arts, he has the capacity to
create, uphold and withdraw all beings
from the universe, he is ever cheerful in
his faith and devoted to his work, He is a
light in all natures of creation, he seeks
the welfare and protection of all beings
round him, a master in yoge, a master
who could control both his inner and
outer expressions, mindy emotions and
actions; in all qualities none can surpass
him: He has neither desire of the body
nor of the mind, thinking always of the
Lord and Hisillumination on the universe.
He is the father, heis the mother, he is
none but the Lord Himself on earth; all

- will have to®go to him even when the

Lord Stvais in‘his angry mood’’ (Purushot-
tama Sainhita, Ch. I)« An ancient verse
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sayss '‘He who follows the anclent tradi-
tions. he who performs all the rituals
pertaining to his position, who is perfect
in silence, in cleanliness, inner and outer,
he who is a master in discrimination is the
real teacher, and all should serve such a
teacher alone.”

In other words, a high standard of cul-
ture, self-imposed discipline and stern
regard for duty, selfless action and sacrifice
combined with self-respect and reverence
for othersy a high standard of academic
dignity, and a sense of the nobility and
great purpose of human life are the qualific-
ations demanded from a teacher in India
from time immemoriale To such a teacher
poverty is not a bar for admission to the
highest studies. His freedom was not

hampered by public subsidies, nor was
there any need for him te please the
public with a view to enlist its moral

sympathies and finaancial contributions.
In India, teaching with iis ideals of plain
living and high thinking was a vocation
and not a trade. The teacher had an
academic dignity and seriousness, and be
held aloft the idea of learned poverty
before which the diadems of kings were
ot nought. He held a high status in
social life and was the leader of the
locality, and not merely the guide of the
youth. He regarded life as a lofty destiny
and lived it in such a way as to serve as a
light and inspiration to all.

To the illiterate, says Manu, the posses-
sors of books are superiorr To the
possessors of books, those who remember
are superiorr One who has got
a true knowledge of theic contents is
greater than one who remembers them,
and one who acts according to that know-
ledge, is greater than one who has merely
gained a knowledge of their contents.
Noble conduct tapasya and self-know-
ledge are the highest good of a teacher.

His tapasya consumes sin, self-know-
ledge gives him immortal life. The
teacher must know all the .Qcienceg based*
on positive observations: and the teach-
ings of the Vedas (Manu, XII. 103-108),
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He further enjoined: “Self—controlled
let him see all things, whether realor
unreal, located in the Supreme Self; the
mind of him who see all things in Self
never turns to evil” (Manu, XII. 118).

An ancient Vedic text describes what a
teacher is : “A teacher is he who destroys
darkness or ignorance by light or jana
The word gu means ‘““darkness’’ and run
“‘destruction’® (Tai. Ara, I—7). Another
text tells,us that knowledge (vidya) is the
highest goal one must seek and a real
teacher is a medium who represents the.
Lord, who is behind all knowledge on earth
(Advaitataraka Up). ’'‘Even a teacher is
the Lord, the teacher is the highest one
one must seek, heis the highest knowledge,
and he is the best and noblest in all”.

This office was thought so holy that
only Brahmans were teachers, and the
school was not a school in the modern
sense but more than that; it was a temple
where the goddess of knowledge presided
and all students went there to worship her,
and the teacher was a mere priest repre-
senting the goddess and bestowing her
glory on all those that came to her fer
boons.

The trust in the teacher was so great
that the parents gave over their children
to him completely for many years, and
both teacher and students lived together
as a holy family. Students had no reason
to be afraid of him as he was the embodi~
ment of geutleness.- In other words, his
gentleness prevented them from being
afraid of him. Each boy then showed
himself as he was, and the teacher was able
to see the line best suited to him and to
follow it. *‘He who has forgotten his
childhood and lost sympathy with the
children is not a man who can teach or
help him”, It is the injunction of the
‘Manu Smriti’ that “‘the Brahmans alone
shall teach the Vedas and none else”
(Manu, X. 1), as Brahmins, the highest
class in the Indian social organisation,
never, as a class, sought material aggran—
disement or such things that would further
material interests. Society left them free
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to specialise in all concerns of the spirit,
and their wants it was ready to supply, so
that they could use their tfime and energy
“to create immortal forms of art and
master pieces of literature, to advance in
the various fields of knowledge and the
many sided arts of life, to lift themselves
high along the steep road to human
perfection. and to lead humanity to spiri-
tual altitudes”. We can say that the
dream of Plato and the Ydeal of Comte
were fulfilled in Ancient India «with great
and remarkable success.

Eulogising the qualification of,a Brah-
min, ancient texts say: ¢Study and
teaching are a soarce of pleasure to him,
he becomes ready-minded, and independent
of others. He sleeps peacefully, he is the
best physician for bimself, and peculiar to
him is the restraint of the senses. He
delights on the one hand, in the growth of
intelligence; fame and the task of perfec—
ting people (janapakvata). The growing
of intelligence gives rise to four duties,
attending to the Brahmanas, Brahmanical
descent, a beficting supremacy, fame and
perfecting of the people. And the people
that are being perfected guard the
Brahmin by four duties—by showing him
respect and liberality, and by guarding him
with security against oppression and
security  against capital punishment’’
(Satapatha Brahmana, 1. 6.7.).

Brabmins as teachers impressed the
whole society by a certain degree of austere
simolicity and loyal discharge of their duty
to the community, which involved a sacri-
fice of all their time and energy. The
development and growth of leanring na-
turally required a special section of the
community to be set apart for the pur-
suit of it. By a process, almost of natu-
ral selection, the Brahmin became the
custodian of learning. He dispensed the
learning, so that he * became not merely

the special student who learnt all that
was worth learning, but he also regarded
it as hisduty to hand down the torch of
learning undisminished: if nort improved
and extcndeds He had a double functiont
to be the authority for consultation and
guidence in matters relating to conduct in
society. He took upon himself the more
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serious duty of perfecting the peopls ”
(S. Krishnaswami Iyengac’ ‘South India’s
Contribution to Indian Culture,. pp. 816-
17). He was the custodian of spiritual
power. He guided, commanded and com~
pelled even the king to follow the ancient
path of righteousncss in all his daily
duties. He regarded his vocation as a
sacred dutv to help forward humanity in
life’'s path. In other words he wasa
missionary of Brahma on this earch to
spend himself in constant endeavour to
take his fellowmen to the plane ot right-
eousness. Ee strove for peace on earth
and good-will among men. .

Teaching was the self-imposed duty of
this particular class and not confined to
isolated individuals or institutions. We
have frequent prayers in the Upanishads
for an increasing number of reachers, and
also for students who would follow tleir
noble path. Much freedom was placed in
their hands as regards the selection of
students. it is said that they selected
pupils for instruction in accordance wich
innates«aptitudes and inherited characters
and, as we will see elsewhete, imparted to
each the training for which he was fitted,
the training that was best for him in the
functional group to which he belonged.

The Chinese pilgrim gives us his own
impressions of teachers in India. He
gives also an account of his own teacher.
““ He was well versed in astronomy, geo—
graphy, matheniatics, divination and the
calendar, and had a good ear for musics
He could use the axe. He was never
angry which his pupils. Never was he
inactive, never got he tired. He never
higgled in the markete He was always
peaceful, calm and imparcial. He
never fell ill. He recited the sacred texts

every day fot 60 years. He was as a
mother to his pupisy to the insructor
(Upadhyaya) was as a father”. Further

narrating his teacher’s qualities, he tells
usy he cautioned him to ieave kiin as soon
as his ‘studies ware over, saying, ‘“You
must no lo;xger stay with me ; it hinders
your study.”, It was with his permission
that i-Tsing starced on his well.known

travels.  (Venkateswara: ‘India through
the Ages.’ 336).



EDITORIAL

Mr. Angus Maude, retired editor of the
Sydney Morning Herald had some pungent
things to say about Indian universities.
He obscrved: “The universities, with a
few shining exceptions, are wretched places
where excessive numbers of utterly
undisciplined students of mediocre attain-
ments are badly taught by underpaid and
second-rate men. The students, often
uprooted from their native culcures, are
being taught in‘a language that is foreign
to them, and see little hope, especially in
Bengaly of securing anv place more rewar—
ding than thar of a Government clerk.”
This forthright comment from a candid
friend should make us pauce and take
stock of the present position of education
in India and the trends of development.

There can be no gainsaying the fact
that there has been considerable develop—

ent of a sort during the last fourteen
years afrer Independences Morz mone
has been spent and more thought bestowed
on elucation during these years than ever
before. But to what effct? It is clear
that we have been more insisent on quan-
tity than on quality. Feeling that we
have a great deal to make up for, in the
field of educarion, we have been ina hurry
to expind primary, secondary and univer—
sity education. all togerher and simultan-
eously. in the result, while education has
expanded and included in its fold classes
hitherto remote from it, quality has in-
evitably suffered.

In the primary and even perhaps in the
secondary stages of educationy the deterio-
ration in quality does not obtrude itsely
on an ob:erver’s attention. University
students are however the showpieces of the
educational system: and there the unplea-
sant truth cannot be hidden. The back-
wardness of our higher education is more
easily seen than tackled. It seems destined
to remain with us for some gimeé tocome,

The causes for this state of affairs are
well known, as well as the remedies there—

for. But it is unlikely that the remedies
will be applied in the near future. For
quality control is something which our
administrators are unwilling to introducze
into education at this otage of our nation-
al development. Political pressures all
point in the oppoisite direction.
5

Higher &ducation, to be effcctive, must
be based on satisfactory systems of pri—
mary and secondary schoels. In India.
while primary education has been expan
ding rapidly, it qualitiative progress has
been retardel by lowering of standards to
make things easier for millions of children
coming from uneducated families and by
unwillingness to pay adequate salaries to
teacherss [he primary school teacher in
[ndia is so shabbily paid that he Jooks
with envy on the earnings of a peon in a
Government Office or those of an ua-
skilled labourer. in regard to secondary
education, the same sorry tale has to be
repeated. The deliberate lowering of
standards is here more apparent.

Our universities have almost lost their
rights to fix their sources of study or
standards of admission. Political consi-
derations basel on parochial, lingaiistic
and communal sentiment are playing
ducks and drakes with our higher educa-
tion. Admissions are based on caste, and
not apticudz. The best talent is not
availuble for the positions of lecturers
and professors partly because the salaries
are not atcractive and partly because
teachers are chosen more often than not
on communal considerations.

The standard of teaching and study
in the universities can be raissd easily.
What is required is a determination to
restrict admissions largely to those who
are likely to benefit from it, to raise the
level of attainment necessary for a degree
and to make the career of a teacher more
If this is done, the sense of

and indiscipline may fade
synthesis of cultures

attractive.
rootlessness
away, and a new

ERSSS |
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may emerge. But these are more easily
said than done. The main trend in cur
education is to wipe out illiteracy and
lift up the backward classes, In fulfill-
ing this high ideal of social justice, we
have been content to lower national
standards generally. The two things do
not necessarily go together. Given the
vision and the will, secial jaustice can be
pursued, while national standurds are
progressivelv raised. But neither the
vision not the will seems to be there.

2

BOOK REVIEW.

ELECTRICAL THEORY ON THE
GEORG] SYSTEM by Cornelius. Trans-
lated from the Dutch by I, J. Jolley.

Cleaver Hume Press Ltd., London.
Pp. 187. 32sh.

This book attempts a revolution in
the teaching of the theory of electricity.
Intended primarily for the technologist,
the engineer and the experimental physi-
cist. it breaks with the traditional use of
different systems of units and resorts
exclusively to the Georgi (M. K. S, A.)
system. Fi:ld theory is expounded with—
out assuming any knowledge of higher
mathematics:

The whole book is stimulating. Ohm’s
law for instauce is glven not in the form
of V=ri but as |=VG (where V is the
petential difference in volts, G is the con-
ductance in A/V, | is the current in am-
peres and R the resistance in ohms.) All
objections to the adoption of the Giorgs
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system are stated and considered. Every
opportunity is taken to refer to latest
developments in theory.

Our teachers and universities should

serioasly consider the question whether
they should stick of for all time to tradit—
ional concepts and methods of teaching.
All teachers and students of electricity will
find it worth whill to read this book,
which is clear, comprehenisve, and provo-
king. 5 ¥

All India Educational Conference,

The XXXVI All India Educational Con-
ference will be held at Trivandrum on the
27th, @8th and 29¢h of December 1961.
Intending delegates can apply te the
General Secretary, All India Federation
of Educational Associations; Dharampeth
Nagpur.

A strong reception committee has been
formed under the chairmanship of Sri
Pottem A. Thanu Piliai, Chief Minister
of Kerala. >ri R. Shankar, Deputy Chief
Minister and Dr. K. C. K. E. Raja, Vice-
Chancellor, Kerala University, are pro-
Chairmen and Sri V.. Joseph is the
General Secretary.

The Conference will be bheld in t:hc
University College and the Senate Houses
Trivandrum. The address of the Recep-

tion Committee is the University Library
Buildings, Trivandrum.
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Centributioss : The Editor solicits con-—
tributions on all subjects of sducationa!l
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made longer than 2000 to 2500 words.
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