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The University of Madras has, I venture to think,
produced a feeling of solidarity and fellowship amongst
its under-graduates and graduates. It has brought
about, what I may call, the guild-spirit — a spirit which
evokes in those emerging from its portals the very real,
though perhaps half-conscious, feeling that they are a
society of student-adventurers jointly putting out on
the ocean of life. We have, though only to a limited
extent, ‘seen the rise of that true inner democracy which
is one of the fruits of higher education. For the equality
which results from intellectual cultivation is a real
equality and in our endeavours to assert our dignity,
our sense of independence and of congruity with other
cultured races, this, indeed, is a great asset. No man,
as Sir Henry Maine once said, ever genuinely despised,
however much he may hate, his intellectual equal. We
found during the great war and afterwards what this
intellectual fellowship may mean. As in Europe, so in
India, the only community which is undivided by
barriers of race, of prejudice, of birth or of wealth is
the community of men of learning, of letters and science.
Belgian scholars and Polish and Russian scientists can
bear witness to the fact that the citizens of the intellec-
tual republic may retain their fellow-feeling while the
deadliest war separates their fellow-countrymen. Some-
what, it is true, by way of reaction against the foreign
element in our mental equipment, but more by com-
parison with the history and progress of other lands,
there has also been developed a keen sense of the unity
of Indian aspirations—a realisation that Bharata Varsha
may be and ought to be one, a feeling that no erasure
of age-long inequalities is too great an endeavour for the
achievement of an ideal which has been adumbrated in
our Itihasas and has also knit in religious fellowship the
inhabitants of Srinagar and Kanyakumari, of Kamarupa
and Sindh.

We have been also realising that the higher educa-

~ fion of women is as important and significant for future
progress as that of men. This feeling is really not
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name and this criticism is, in my view, only a fragment
of the truth. If by cramming is meant only the rapid
.dissemination of knowledge that is the sign of modern
life, it is one thing ; but if it is a simulacrum of know-
‘ledge that is imparted, we are undoubtedly perpetrating
a fraud upon ourselves and the country. In words which
.cannot be forgotten, Cardinal Newman has criticised
those who reiterate that the aim of education is merely
‘that of stimulation and not of set instruction. The
_stimulating system, he says, may be easily overdone—
a blaze among the stubble, and then all is dark. On
‘the other hand, in the same discourse he has revealed
the vital deficiencies of certain aspects of University
‘teaching which are particularly apposite to us. Eloqu-
ence, he says, or the interesting matter contained in
‘lectures, though admirable in themselves and advanta-
‘geous to the student at a later stage of his course, never
can serve as a substitute for methodical and laborious
teaching. A young man of sharp and active intellect
swho has had no other training has little to show for it
_besides some ideas put into his head somehow. He is
‘up with a number of doctrines and a number of facts
“but they are all loose and straggling, for he has no
~principles set up in his mind round which to aggregate
_and locate them. He can say a word or two on half a
.dozen sciences, but not a dozen words on any one. He
sees objections more clearly than truth, and can ask a
‘thousand questions which the wisest of men cannot
answer. This, he concludes, is that barren mockery of
“knowledge which comes of attending lectures or of
mere acquaintance with magazines, reviews, newspapers
and other literature of the day, which, however valuable,
are not in themselves the instrument of intellectual
_education. This amounts, in fine, according to him, to
a mere hazy view of many things which may but
-mislead, just as a short-sighted man sees only so far as
to be led by his uncertain sight over a precipice.

Tn the memorable Chapter on Pedagogy in that most
.suggestive of books, Sartor Resartus, Carlyle chastises
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stigmatised as mere commonplace. But we must never
forget the while the danger of dwelling on common-
places is that it tempts men to question and deny them,
yet, as a great historian suggested, nothing becomes
commonplace which does not contain a large proportion
of truth. It is a matter for satisfaction that this ideal
has been apprehended by those charged with the
administration of this department in Madras, and,
despite all criticisms that have been levelled against the
new University Act, it must be granted that it is a bold
and honest attempt to set the University on the right
path. But the passing of the Act is nothing unless it
is recognised that it is but the first step in a long
journey. We should remember that the vitality of a
University is not proved by grants from Government,
though these are essential and a first charge on the
State, but by the enthusiasm and cooperation of the
people at large, proved by benefactions and endowments
which ought to be regarded as the natural repayments
of society for the benefits conferred upon it and received
from education. It was a successful physician that
founded the Caius College. He was childless but saw
that the founder of such an endowment obtains a new
and long-lived family. It was not for nothing that our
lawgiver in the Mitdkshara, proceeding on this idea,
included in the list of heirs the disciple and the Guru.
It is the response of the public to the call of learning
that has to be initiated and encouraged. Thus alone
can be created a community of men of learning that will
vivify and regenerate national life. It is earnestly to
be hoped that our philanthropists and our graduates
will follow the examples of Sir Rash Behari Ghose and
Premchand Roychand and Tagore and Sir Syed Ahmed
and the founders of the Banaras University. The English
Universities, it is needless to say, are monuments of
private liberality and many American Universities are
the fruits of the munificence of single individuals, the
advantage in the latter case being that each is able to
develop so as to evolve a special and individual type of
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and well-being. For, Matthew Arnold’s definition of
education as the wisdom to do the right thing in the
right way and at the right time holds universally good.
"When the workman, whether labouring with his hands
or with his mind, is trained to understand the science
and significance of his trade or calling and the reascns
for the operations he performs, we shall be able to give
him an intellectual interest in his work. And to those
who depreciate education as leading people away from
habits of manual work or industry, we may say that
‘when educated men of tomorrow perform what is today
regarded as the work of drudgery, the work will be
raised to the dignity of the educated man. Therefore
it is, that it will be an unmixed advantage both to the
individual and the community in India to ensure that
.every youth ‘gets the foundations of a good general
education. The aim, as visualised by Lord Haldane
speaking at one of the newer English Universities, should
‘be to bring the possibilities of University education
.down to everybody. We are too apt to concentrate our
attention on the achievements of a few giants in science
or literature and to ignore the truth that the object of
higher education is two-fold : extensive and intensive.
And, from the former point of view, the object is not
‘to make more giants but to elevate the race itself. It
is on this ground that I am disinclined to share the
pessimism of those who bewail the progressive multi-
plication of graduates and the mere diffusion of an
ordinary grade of education. In envisaging our future,
it is imperative to bear in mind the wise words of
Ruskin who exclaimed, “ How much misery and crime
would be effaced from the world by persistence, even
- for a few years, in a system of education directed tfo
raise the fittest into positions of influence, to give to
every scale of intellect its natural sphere and to every
line of action its unquestionable principle ” ! It was with
a lively consciousness of these aspects of educational
activity that His Excellency the Earl of Reading, in his
speech at the Universities Conferences in May last, laid
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on strikes and aeroplanes, the railways and the price of
securities, is it not possible to repeat the query of one
of the keenest thinkers of the day that we are only half-
awake to strong currents racing over our heads and
under the ground at our feet and sweeping through the
world of men ? The only machinery that would enable
us to achieve proper perspectives in such a state of
things would be the equipment of every adult citizen
in those aptitudes to which I have adverted and which
are and ought to be the produects of higher culture.
To use a different formula, liberal education on the
higher plane is itself the best type of freedom—the
enlightenment, as it has been justly said, of the cons-
cience of the mind. The object and aim of such
education should be to secure the formation and conti-
nuance of corporate life, to endow persons with the
power and experience to work with their fellowmen for
noble and public ends as leaders and as followers. It
should be able, of its own force and vigour, to prepare
those subject to it in the invaluable faculties of organi-
sation and comradeship. Thus alone can it be made
possible both in the intellectual and social spheres for
those so trained to work with their compatriots to the
best advantage. A healthy regimentation of effort and
an appreciation of incorporate activity were never as
needed as now. Thus, for instance, will our graduate,
if and when properly trained, realise the inevitability,
if true progress is to be achieved, of social and other
upheavals and the necessity for the reorganisation of
society and the lopping of excrescences in the body
politic. He will, at the same time, by virtue of that
training, realise and vindicate his intellectual dignity
and preserve his moral stature vis-a-vis the rest of the
world. So to do requires the constant and sedulous
realisation of the two maxims: “Know thyself,” and
“Be thyself”. Thus it happens that stress has been
uniformly laid by every rational thinker on the import-
ance of the Indian outlook and the nationalisation of
studies. Literature and, indeed, even science, have to
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Would it not be just to describe the achievement of the
South as analysis, its danger being dialectic, a meticu-
lous following of the logical and the practical for their
own sake ; in short, a matter-of-factness approaching to
cynicism that tends in the mass to indiscipline and the
play of centrifugal forces. Nevertheless, our plant must
grow on the soil that has been made ready for it, though
it is possible to modify the reactions of the soil by
careful manuring and nurture. The educational reformer
who is anxious to bring about a harmonious develop-
ment of the human faculties in the South, must take
note of its characteristics, its stremgth as well as its
weakness, must nourish the former and correct the
latter.

Will you, while I am on this topic, permit me to
utter a word not so much of warning as of introspection ?
My argument, if I have been correct in its steps,
amounts to a plea for the creation of disciplined intel-
lects and emotions, not only from the point of view of
individual achievement and progress, but inasmuch as
the tendency of the day is towards, what I may term,
a pursuit of theory for theory’s sake. We must, in fine,
guard ourselves against doctrines that take no account
of facts, against catchwords and shibboleths. Speaking
of a parallel phenomenon in Italy, the biographer of
Mussolini and one of the historians of the Fascist
movement employs the following language which is
obviously and wholly relevant. There are some occa-
sions, says Doctor Pietro Gorgolini, in which sincerity
of thought and action is tested and we learn whether
men hold to a theory for the sake of that theory or for
the sake of truth ; whether they seek in the first place
to prove themselves in the right and only in the second
place to be in the right, or whether they seek above all
to do right, whether their creed is directed to the general
welfare or to their own mental satisfaction, whether
they would rather change the destiny of thousands than
change their own minds, whether they would rather
risk a tragedy than admit a fallacy. It is because, as
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example of that wise benefactor, Tagore. But it cannot
be long before they see that it is not so much to the suc-
cessful professional man that the growth of legislation
and the evolution of Law which results from a scholar-
ly analysis of institutions are attributable but to the
professor and the student in his closet who must be
rendered independent of material worries in order to
pursue their researches. It is not everyone, who like
Sir Asutosh Mukerji, can combine the burning enthu-
siasm and the catholic ardour of the student with the
work-a-day requirements of the practical lawyer.

To you, Graduates in Medicine, I can but say that
you have notable examples to follow, of devotion to
science and the sacrifice of health and even life for its
sake. But in this country, you also fulfil the part of
missionaries and your work will be largely propa-
gandist. The diffusion of medical and sanitary ideals is
one of our foremost needs, and preventive work is not
less important than the actual practice of healing. On
you will also devolve the duty of putting into scientific
and modern shape the older and partly empirical arts
that have been practised, and not without success, by
the exponents of the indigenous science.

It is a matter for congratulation that the faculties
of commerce and agriculture are enlisting a growing
interest though these branches of study do not yet rank
as high in prestige as they ought to, especially in a tract
where the population almost wholly lives on the Iand.
‘This learning in its higher aspects is closely allied to
politics and social life. Science and practice go hand
in hand in their cultivation, and it is daily more mani-
fest that our University must follow the younger foun-
dations of the British Empire and America in laying
adequate stress upon them. We may well take an
example from some American Colleges and Universities
where they confer Diplomas and Degrees in such osten-
sibly utilitarian subjects as domestic hygiene. As I have
already stated, it is not the subject but the manner in
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meditated on the collections of Humayun and Dara
Shikoh and cherished the aspiration that the spirit of
enquiry and research embodied in Jai Singh’s Observa-
tory would be a characteristic of this institution ; they
looked forward to the stimulating effect of those con-
tacts with men from all parts of India and, indeed, with
the world at large that the capital of India may be
expected to provide.

It is true that during the nine years that have
elapsed since the foundation of the University, its
development has been rapid and noteworthy. There
were only three colleges in 1922 when the University
‘was started, whilst there are seven to-day including a
College for women and a Commercial College. Reader-
ships have been established in Economics and in Philo-
sophy and the number of students on the rolls of the
University is nearly 2000, although it must be confessed
that the Degree and post-graduate classes have remained
more or less stationary for some years past. The Univer-
.sity Training Corps has been an unqualified success and
the present battalion, though hampered by lack of
training grounds, has evoked much enthusiasm in the
matter of recruitment. The corporate activities of the
various institutions allied to the University have been
most praiseworthy. Nevertheless it cannot be ignored
that this Convocation meets at a somewhat critical stage
in the history of the University. I cannot let this occa-
sion pass without referring to the very great loss sus-
tained by the University and the country by the passing
away of Sir Mohamad Shafi, a true patriot and states-
man, who was responsible for many fine achievements
including the inauguration of this University. Although
I have been a Member of the Court of this University,
I cannot pretend to have kept in touch with all the
recent developments in connection with it ; but a perusal
of the annual report of 1930-31 reveals serious matter
for thought. Page after page of that Report furnishes
evidence of the hampering effects of a lack of funds.
Proposals for strengthening the teaching staff of the
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What a contrast this story of meagre resources
presents to the chronicles of achievements in other
countries, notably in the United States! Glancing
over some recent reports on the development of
University Education in one State, namely, New York,
one lights on passages like these: “ At Fordham
University, ground was broken for a new library with
a capacity of 500,000 volumes and the seismographic
laboratory was completed.” The University of Roches-
ter is constructing a large building for a school of
medicine and dentistry and plans have been completed
for a new women’s dormitory for the students of the
Fastman School of Music which will accommodate 130.
The Columbia University has completed an addition to
the building of the College of Pharmacy at a cost of
300,000 dollars. Similar progress is noted among the
institutions in China run by American agencies, the
degrees of which are conferred by the Board of Regents
of the University of New York. The Women’s College
of South China reports a new dormitory and the Canton
Christian College reports that a new dormitory was
presented to the College by the students themselves.
Robert College at Constantinople, Turkey, an American
institution, introduced in their Engineering School a
special course for the training of foremen of shops and
skilled mechaniecs—an innovation which created great
interest among the Turkish and other Near East peoples
and which was heartily approved by the Turkish Gov-
ernment. Vassar College instituted a study of euthenics,
a group of closely related courses from different depart-
ments which have to do with the relation of the indivi-
dual to his environment. Syracuse University founded a
school of citizenship and public affairs, and the Univer-
sity of Rochester has completed a building and is erecting
a ten-storeyed structure and also additions to the Memo-
tial Art Gallery costing over 300,000 dollars. Hamilton
College is conducting an experiment in the development
of musical appreciation among the under-graduates in
the College of Liberal Arts. We contemplate these state-
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that new Universities are springing up in many pro-
vinces ; but one would prefer that each of these Univer-
sities were individual not only in tradition and back-
ground but individual in its studies and research. If
each University devoted itself to some special subject
or group of subjects suited to its locality, or the history,
circumstances and aptitudes of the people whose
interests it serves, we shall be able to do more in the
aggregate than is possible at present, with much less
expenditure of money and energy. A large number of
struggling institutions each trying to teach the same
subjects as its neighbours merely means the dissipation
of effort which, conserved and concentrated, may result
in valuable additions to knowledge and improvement in
the calibre of the student. Thus, for instance, there are
many reasons why our University situated in this
capital city should concentrate on languages and the
scientific study of politics and economics. If such an
object be kept in view, the student would go to specially
equipped centres for his special studies rather than to
an ill-equipped college or University where everything
is sought to be taught and taught inadequately.

This is not a mere exercise in speculation but I
contend that these reflections have a practical and
immediate bearing on the problem of the future of our
country. The amount of money available to the Uni-
versities is not only limited for the moment but is likely
to be so for the next few years. The question of higher
education viewed in conjunction with the unemploy-
ment of the educated classes is serious and acute, and it
. is necessary to deal with our human material in such a
manner as to produce with the utmost economy of
means the best possible results for the future of our
land, to evolve men who should be catholic in mind and
soul, would resist the influence of disintegrating forces
and would not be stereotyped and uniform in outlook
and work but would be creative in every sphere of
activity.
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A great deal of thought has recently been bestowed
at the Universities of Great Britain and Ireland on
the essentials of University education and, as very
often happens, the pendulum of thought has swung
from one side to the other. But the idea is being
increasingly entertained that University courses should
serve two. purposes which have been erroneously
regarded as incompatible, the first being to enable those
who enter with a certain preparation and are interest-
ed in the general activities of the human mind to take a
general course, the second being to assist those coming
with a specialised aptitude clearly developed to take a
special course, remembering at the same time that
neither group should be put at a disadvantage compared
with the other. This reconciliation of the two aspects of
education typified in the universality of the humanities
and in the devotion to organised and minutely specia-
lised research is one that must engage our earnest atten-
tion. It is clear that many undesirable results have been
fostered by narrowness of study and the specialisation
which have been recently much deplored. But it is pos-
sible to over-do this criticism because undue diffuseness
is as regrettable as the attitude exemplified by the gram-
marian in Browning’s poem. This idea of mutual adjust-
ment is, in fact, replacing the older one in which one
curriculum and one group of persons were designated

" by the term ‘pass’ and the other by the term ‘honours’,
such a demarcation being felt by competent critics to be
very injurious to the quality of work in the Universities.
But beyond and above this feature of University
evolution is another which deserves to be stressed,
namely, that one of the chief purposes of University
education should be the discouragement of the tendency
to look upon the content of a given topic as finite.
Speaking at one of the Annual Conferences of English
Universities, Dr. Myers of Manchester thus describes a
very common type of University students: “They speak
and what is more serious they think of having ‘ done’ a
play of Shakespeare or the theory of Valency or some
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other subject. This attitude is rather of the kind that
one might have towards some physical achievement such -
as running a race or climbing a mountain.” Expressed
otherwise, the object and the intention of a University
should be the creation of a faculty or attitude which has
been styled ¢ awareness”,—the appreciation of the
forces that play upon us, physical and psychic, and the
responsiveness and adaptation to environment in terms
of art and science and music and culture and harmonised
life. The possession of a degree, therefore, does not and
cannot primarily mean that certain conditions have been
fulfilled but rather that a habit has been inculcated. It
is the failure to grasp this thought that leads to the
phenomenon of students seeking information as to what
is the right or correct view of a question so that they
might be enabled to give a ready made or official answer
and relying on summarised text-books and peptonised
synopsis. Such a ftraining may produce students
possessing a great deal of what has been described as
factual knowledge ; but in such persons the possibility of
future growth and development is lacking and finish and
maturity of judgment are to seek. The aim of the Uni-
versity should thus be not to bring into existence a
student who has passed the climax of his intellectual
powers at the age of 20 or 25, but one whose aptitude has
not been forced like a hot-house-plant and has been
allowed to develop from within so as not to eliminate
the vitality needed for future growth. I often wonder if
the system of viva voce disputation that prevailed in
ancient India and has been a feature of many European
Universities is not one of the most effectual remedies for
this disease.

The ultimate fact, however, remains that the right
outlook is not acquired either by a syllabus or by exa-
mination or by competition but only from a teacher who
is able to convey to his pupil what has been called by a
great English philosopher, “the invisible molecular
forces that work from individual to individual ”. Ade-
quate tutorial instruction supplementing mass lectures
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The tragedy of our Indian education is that we
produce graduates for whom there is nothing to do.
The State can only employ a limited number. The
industrial and commercial activities which absorb most
of the educated young men elsewhere are still in the
making. There is as yet very little liquid capital to
start industries on a nation-wide scale, and in this
posture of affairs less and less attention has perforce
been devoted to education in its purely academic or
speculative aspect. Notwithstanding the incalculable
cultural value of such learning, greater concentration is
undoubtedly necessary on the positive and practical
sides of education. The time has come when the Univer-
sities will have to harness themselves to the service of
the State so as to train men who will be producers
instead of critics or lookers-on. The example of recent
foundations in Europe and America must be followed ;
and perhaps we shall do well to walk in the footsteps of
countries like Denmark and Switzerland where higher
education is adapted to such forms of industrial and
agricultural progress as are most suitable to their
conditions and natural resources and possibilities. In
any case, it must be perceived that it is not beneath the
dignity nor beyond the purview of a man of learning to
apply himself to agriculture or cottage industries. But
even more of a desideratum is the definite endeavour to
make of our Universities the training grounds for a new
community full of esprit de corps and with ideals of
toleration and of active service, dedicated to the pursuit
of truth and with minds cleared, by wise and well-
directed training, of cant and prejudice, with no invinci-
ble illusions and few pet theories, and resolved not to be
crushed under the dead weight of obsolete formulae but
to be alert and responsive to all unifying and stimulating
influences. From the Universities must issue forth the
trumpet-call which will break down the walls of many
fortresses of out-worn belief and vestigial practice, of
discord and of inherited and acquired prepossession and
bias ; and in this mission the educated women of India
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the actual quality of scholastic education which has
always been subdued to the society it works in. And
until we recognise that an acquisitive society in decline
can educate its members hardly better than totalitarian
societies, our efforts towards improvement will only
confound confusion. Believing in God becomes an
empty ecstasy unless the belief is given substance by
a way of life. It is a natural simplicity, a natural
frugality that we need to learn.”

It has been observed by the author that historical
Christianity was the religion of a pre-industrial society,
and he indicts the modern machine civilisation as a
denial of the reality of Christian society, national and
international, and partly the cause and partly the pro-
duct of the disintegration of that society.

We have heard a great deal in recent times of labo-
ratories and of research and all they connote and imply.
This University has deliberately accepted the motto :

FAM0T AT SF
“Wisdom is manifested in action.”

The preamble of the Act establishing the University
refers to the decision gradually to develop technical and
technological education, and to make greater provision
for furtherance of original research. The main charac-
teristics of our age are related to scientific research, but
can we not ask whether undeclared wars and naked
aggressions are the inevitable blossoms of this scientific
age? Whose is the responsibility for the present
posture of affairs ? There have not been lacking persons
who have attributed the most modern developments to
the radio, the aeroplane and the machine-gun. With the
radio, a person addresses the whole world. Similar ideas
can be simultaneously put into everyone’s head. From
its carefully devised use, may be produced uniformity
of thought ; and to propaganda has been attributed the
rise of totalitarian rule. The influence of the radio in
American politics, in England during the great strikes,

3






TRAVANCORE 35

and studies, and its activities ranged from the establish-
ment of meteorological stations and bird observatories
to the encouragement of the study of cosmic rays. The
synthesis of ammonia was one of its main contributions
to chemical industry. Side by side with all this indus-
trial and technological activity, there was deliberately
encouraged a combination of feudalistic modes of
thought and of coercion with modern scientific ideas.
The success as well as the failure of German research
may be attributed to its narrowness, its lop-sidedness
and its concentration on the intellect rather than on the
spirit.

A different but not less organised attempt was made
in another country in which scientific research was
consciously planned on a national scale, namely, Soviet
Russia. Albeit that the organisation of society, accord-
ing to the principles of Karl Marx, which formed the
basis of such planning, might be essentially wrong,
there is no question that in Russia, there was perceived
from the beginning of the new era, the fundamental
importance of science and technology to the development
of society. Indeed, such a development became a neces-
sary part of life and of Government.

Without entering into controversies as to the place
of humanities in a liberal education, it would be correct
to assert that science played very little part in the
education given to future administrators in the British
Universities. The students there studied old and modern
literature. They discovered the methods and modes of
speech of statesmen and public men in the past. They
acquired the art of disputation and of dialectics. It was
therefore a new thing for any Government to assert, as
Lenin’s Government asserted in 1920, that it is the main
duty of the Government so to direct education and
public activities that the country should be electrified.
and that industry, agriculture and transport built on
the foundations of up-to-date large-scale production.
The technique adopted was equally original. The plan-
ning started firstly with a census of requirements for
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congresses and parishads. There were national gather-
ings summoned by kings, as is seen from a perusal of
the Brhadaranyaka Upanishad, Satapatha Brahmana
and Vayu Purena. Already during the Mahabharata
period, Takshasila, the modern Taxila, had become a
renowned centre of learning under a great Professor
Dhanumya who had far-famed disciples like Upamanyu
and Aruni. Kacha and Devayani are other examples of
student life. Another celebrated centre was Naimisha
Aranya under Saunaka who was a Kulapati (preceptor
of 10,000). The Mahabharate itself is reputed to have
been compiled or edited in that forest University.
Kanva’s Asram on the banks of Nalina, a tributary of
the Sarayu, was also a great assemblage of hermitages,
and so was the Forest of Kamyaka. Kurukshetra pro-
duced two women teachers. The teachers lived with their
families and pupils in utmost simplicity and taught both
spiritual and scientific lore. Drona, the great guru in
archery and warfare, was given as his utmost remunera-
tion “a neat and tidy house well-filled with paddy and
every kind of goods ”.

Under the old educational system, as outlined in the
Upanishads and the Brahmanas, the period of student-
ship was fixed at 12 years as a minimum, and the ideal
was of a residential University where the students lived
in the house of the teacher and performed the several
duties as a means of moral and spiritual discipline. It
would be correct to say that these ancient Hindu schools
of learning, which ultimately developed into what might
be described as Forest Universities, pursued a mode of
teaching which was neither mechanical nor soulless,
but which generated in the learners a spirit of anxious
enquiry and a quest for truth. Among the products of
this system as developed in Buddhist times, were Uni-
versities like those at Kanchipuram and Nalanda, whose
main features were strict discipline and manual and
even menial work, and also certain practices designed to
produce moral growth ; and finally, a system of public
disputations and examinations.
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Already by the 8th century a.p., the Indian Univer-
sity had emerged from the idea of simple life in the
forests, and the Chinese account of the University begins
thus : “ Nalanda, with scholars famed for their learning
in the sacred texts and arts and with the clusters of rays
issuing from her Caityas shining brightly like the white
clouds, seems to laugh at all the cities of monarchs who
had gained fame by ripping the bodies of elephants on
hotly contested battle-fields ”. In this centre of higher
study, the number of learners and teachers was placed
by Hiuen Tsang at 10,000, and it was admitted that the
material life of the monastery stood at a high level, and
that hospitality was extended to all bona fide visitors,
pilgrims or students. The history of this University
covers nearly a thousand years, and seems to have been
a period of sustained endeavour and achievement,
devoted to the pursuit not only of Indian religious and
philosophic systems, but even of sciences like Medicine
and Astronomy.

The history of Universities in the West was differ-
ent. They started as Guilds or Corporations of students
who formed a combination for mutual protection ; and
licences to teach were granted by the Chancellors of the
early Universities who were generally connected with
the Church. Such licenses were restricted in scope, but
the fame of particular teachers and of particular centres

_enabled, for instance, the Doctors of Paris and Bologna
to claim the right to teach anywhere. Devoted at first to
sacred purposes, later on the Universities devoted them-
selves to secular pursuits. Medical and legal studies
followed theology ; but it may be said that, as in the
case of Paris under Abelard, special importance was
from the first attached to divinity, dialectics and logic.
This combination of scholars gave place only very re-
cently to colleges, but the history of University activity
was a history of conservatism, so much so, that in Italy
the new era of learning is usually reckoned from the
period when certain Universities got rid of logic, and
introduced rhetoric, so as to minimise useless controver-
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sies. It was not until the Reformation and the Counter-
Reformation that the secular aspect of Universities
began to develop.

Great libraries, and schools of history and sciences
.on modern lines, began with Gottingen and Halle and
Berlin, which last University was practically the first to
express repudiation, through the Academy of Sciences,
of adherence to any particular ereed or school of thought.
‘The responsibility of the Universities for scientific work
and for adult education was realised much later. But
right through European history, the Universities, al-
though the objects of munificent bounty, private and
kingly, never had such scope for work as the Americans
provided for their Universities from the start. It was a
paramount act of wisdom which enabled the major units
of the United States to place at the disposal of each
member of the Congress, 30,000 acres for the purpose of
helping in the establishment of colleges in each State.
Aided by such grants and by enormous private endow-
ments, agriculture and technology, pure and applied
science, were given a great impetus and the results have
been abundant. The scale of private endowments in -
America has been gigantic. Rockefeller alone has endow-
ed the Chicago University with 34 million dollars, and
the Universities of Cornell, John Hopkins, Stanford and
Duke are only less munificently endowed. A specially
interesting development in America has been institu-
tions like those of John Hopkins—Baltimore—for the
‘purpose of organizing carefully advanced study and re-
search, requiring collegiate education for the entrants.
‘The later tendency in the United States is to combine
«collegiate and university instruction under one corpora-
tion and one executive administration. New Universities
have sprung up all over the world. There has been a vast
increase of students in each University, especiaily so in
the Americas. Columbia is reported, for instance, to
have 32,244 students on its rolls. The so-called Seminar
system, developed in the form of University Institutes,
has been widespread ; and technical sciences, agricul-
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the Madras University which, like other Universities in
India, took the examining body of London as its model,
until, in 1904, under a New Act, the Residential System,
Readerships, Fellowships and Research were organised.
It then fell to me to deal with some of the criticisms that
have been levelled against Indian University methods.
Taking my stand on the experience of Cardinal New-
man, a humanistic scholar if ever there was one, L point-
ed out that elogquent lectures could never serve as a
substitute for methodical and laborious teaching. In the
words of the Cardinal, a young man of sharp and active
intellect, who has had no other training, has little to
show for it besides some ideas put into his head some-
how. He is up with a number of doctrines and a number
of facts, but they are all loose and straggling. There are
no principles set up in his mind round which to locate
them. He can say a word or two on half a dozen sciences
but not a dozen words on any one. He sees objections
more clearly than truth, and can ask a thousand ques-
tions which the wisest of men cannot answer. This, he
concludes, is a barren mockery of knowledge which
comes of attending lectures or of mere acquintance with
magazines, reviews, newspapers and other ephemeral
literature which, however valuable, are not in them-
selves the instruments of intellectual education. Higher
education should not thus be solely concerned with the
assimilation of facts and figures. A University, as I
emphasised at the Delhi Convocation in 1932, fails in its
objectives if it does not give a wide choice of intellectual
interests outside the immediate course of studies, if it
ignores the craving of the human mind for beauty of
colour and form and the rhythms of poetry and music.
Fulness of academic life is a condition of culture, and
drabness in scholarship is not a merit but an avoidable
evil. At that time, few could foresee that even more
fundamental things are involved in the scheme of a
University than the cultivation of the intellect and of a
satisfying environment of comprehensive study and

organised research.
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©of the older generation have perchance unfitted our-
selves by our training and outlook, but without the
manifestation of which amongst the youth of this land,
the vindication of Indian nationhood will be delayed if
not frustrated.

May I also not underline, speaking to this notable
assemblage of Hindus and Muslims, that our sine qua
non is the eschewal of the things that disunite and the
prizing of the things that bring us together. Would it
be impertinent to refer to the memorable lessons taught
by the Quran when promulgating the doctrines that

“Every nation had an Apostle
There is not a nation but a warner has gone
among them

And all nations have had their guides” ?
‘Shall we not remember also that in another passage it
iis laid down

“Do not abuse those whom they call upon
besides Allah lest, exceeding limits, they should
abuse Allah out of ignorance ” ?

A University would best serve its object when it
«disciplines the intellect and emotions of those who are
gathered amidst its surroundings so as to lead infallibly
to the policy of live and let live and of mutual toleration,
a heritage that we have derived from Asoka and Akbar
and many of their illustrious successors.

T have been at some pains not only to peruse the
literature relating to the foundation and the growth of
this University but the illuminating Addresses of my
predecessors during previous Convocations who have
-wisely stressed the importance of its basic ideals, who
have pleaded for freedom from shibboleths, for an
inculcation of a sense of proportion and for the growth
of an integrity of mind following upon the integration
of knowledge; and it will be my endeavour not to
repeat the obvious nor to speak on topics with which
my auditors are better acquainted than myself. Suffice
fit, however, to say that I range myself with those who,
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studying the Arts and Sciences, Theology, Law, Engi-
neering and Medicine, and that 500 students are in
residence. It may interest some of you to know the
lines on which we are proceeding in Travancore and I
make bold to indicate them inasmuch as, in the pursuit
of learning and culture every institution, making an
honest effort towards the attainment of a clearly per-
ceived ideal, may have something to teach to and to
learn from its compeers. We started with the inesti-
~ mable advantage of a widely diffused system of educa-
tion dating at least from 1800 and initiated by a great
Maharani who made it her policy, much in advance of
many European countries, to render easily available to
each village the benefits of a school and a hospital or
dispensary. We have 7 Government and 4 private
Colleges, most of which were affiliated to the Madras
University. Travancore is fortunate in possessing the
highest standard of literacy in India both in regard to
men and women ; and with some justifiable pride I may
point out that to-day more than 750,000 pupils are
attending primary, secondary and collegiate institutions
in the State, over 40 per cent of the men and 30 per cent
of the women in Travancore being literate. We found,
however, that the education that was imparted was not
real in that it did not link itself with the life of the
people at large. The lack of contact between the so-
called elite and the masses was painfully obvious. The
realisation of the dignity of labour and the desire and
aptitude to do things, to make things, to create things,
" did not keep pace with literary acquirements or the
facility of writing and talking. Notwithstanding the
high standard of education, impracticability threatened
to be the net result of one hundred years of vast expen-
diture in money and energy. The fruitful pursuit of
theoretical and applied science and the efflorescence of
the arts did not go hand in hand with the spread of
literacy ; and above all, it was found that the strain of
the studies and of examinations was weakening the
physical stamina of the students. We had to remind
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Western and Eastern schemes of physical culture.
Team work and the cultivation of the faculties of leader-
ship are the contributions made by Western games like
cricket, hockey and football, but it is sought to add to
them the special aptitudes and advantages that accrue
from the indigenous games and exercises like wrestling,
fencing and single-stick and, above all, those breathing
exercises and what are called Yogasanas whose mani-
fold advantages are now becoming apparent to Western
educationists and which, even more definitely than
Western games, create suppleness and endurance in the
human frame. I feel I cannot sufficiently stress the
importance of physical fitness for the next generation.
Quite apart from the demands that may be made upon
us legitimately in the matter of defending our country,
the need for a well-developed physique is making itself
apparent as the days pass by and as we witness those
debilitated specimens which our Universities turn out
at the end of a prolonged course of intellectual exertion.
In this connection, I may be pardoned for quoting what
Lord Ellenborough once said, speaking to students of
Law. He averred that the lawyer should cultivate,
first and foremost, physical health and then common-
sense, and then an ability to wait and finally a love of
the profession for its own sake This exhortation has
a special significance for us and is indeed particularly
apt in relation to the present conditions of India.

In every educational discussion it is well to keep
in view that a University by its very connotation, should
be universal, not.only in the sense of embracing the
. whole of knowledge within its ken but also in dealing
with all the comprehensive and many-sided needs of
humanity, physical, psychological and emotional as well
as intellectual. In short, a University should concern
itself with every aspect of life and should afford an
adequate preparation for life. A Chinese philosopher
who is also an artist in the English language Lin Yu
Tang very recently described science as being a sense
of curiosity about life, literature, as an expression of
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elamours of note-taking crowds selected at haphazard
and mechanically intent on examinations.

In conceiving and implementing the idea of his
Santiniketan, Rabindranath Tagore had prominently in
his mind the same thoughts which are also the basic
ideals of our Gurukulas and the Ashramas. They were
neither schools in the ordinary sense nor monasteries,
but homes where the teacher and the taught lived in
forest lodges or simple buildings surrounded by woods
or forests, close to nature where the surroundings
furnished both a theatre and a temple. The same was
also the idea underlying the so-called museum at Alex-
andria fostered by the Ptolemies which was described
as a household, offering an abode to its members and
involving the same discipline which is proper to a family
and home. Tagore embodied a reaction against mechani-
cal teaching and mechanical discipline and sought to
develop the personality of each student. He sought to
counteract the pre-occupation with mere book-learning,
lectures and note-taking and was constantly at pains to
assert that his students should learn their lessons by
living in harmony with nature. He pleaded with mis-
sionary zeal for inculcating the joy of life as a pre-
requisite of culture and as an antidote to exclusiveness,
narrowness and monotony. His idea of discipline was
+hat it should be internal, not external, and he preached
that the teacher should not be a repeater of text-books.
Our Universities will never justify themselves until
these principles are recognised as the lodestar of Uni-
versity education. They have been evolved in the West
through many centuries of trial and error and experi-
mentation. But even now, they are not always taken for
granted in practice or even n theory. The atomic age of
concentrated technological studies and practical achieve-
ment is apt to brush aside many of these ideas as im-
practical and unsuited to our competitive era. Happily,
the signs are discernible of a definite reaction against
too early and too narrow specialisation.
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will realise that such a transformed Sanskrit will not
differ vitally in vocabulary or evgn in syntax from the
Hindi of today. Having admitted the importance of
developing our own national language for many
administrative purposes and to eliminate the segregation
of the so-called elite from the masses of our countrymen,
we must note that the world has now contracted and
that the new and rapid means of communication and the
present international status of India have necessitated
continuous and lively contacts with the rest of the world
not only in trade and commerce but in all aspects of
knowledge and activity. In order that the men and
women of India may play their part worthily in the
several directions in which they may have to proceed, it
is well not to ignore or oppose the inevitable claims of a
tongue which, owing to many historical and other acci-
dents, is rapidly becoming the universal language of
today and has displaced most of its other rivals like
Spanish, French and German—I shall say nothing of
Russian. It is often argued that all that we need today is
to translate important foreign books into our national
language ; but to say this is to ignore many practical
difficulties. There was an experiment in this direction
made by the Osmania University in relation to Urdu,
and it was found that by the time that an important
text-book was translated into Urdu, another edition had
come out. Further, at the present day, the progress of
knowledge is chronicled and stimulated by periodicals,
magazines and critical literary or scientific reviews pub-
lished weekly, monthly or quarterly. Most of the results
are available in the English language. To translate all
these magazines and reviews, as and when they appear
would be financially and practically a monumental task.
To translate even a fraction of the millions of books
extant in English in all categories of literary, artistic
and scientific creativity is a Herculean labour. To ignore
or to shut ourselves out from these contributions to
knowledge would be to handicap ourselves. There are
few literatures in the world which can rival the English
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marily be admitted to a University course ; (b) that the
University course should aim both at a full life for the
individual and the serving of truly national needs; (c)
that a University should aim at the inculcation of a new
conception not only of patriotic service but of the ideal
of world citizenship. All University teaching, even
in its specialised and technical and research aspects,
should recognise that all its achievements are only
means to an end, and that the end is the enlarging of the
human mind so as to free the student from parochialism
«of all types and to charge him with a mission to work
for harmony and co-operation in every stratum of life,
from the village up to the international organisations of
today and tomorrow.

Dr. Krishnan in his recent address to the Madras
‘University has appropriately referred to one of the diffi-
.culties that beset our Universities arising from what he
regards as a confusion of the functions to be performed
by the Universities and by the great national institutes
and laboratories that have recently come into being,
largely by reason of, among other things, the indefati-
gable energy and enthusiasm of Dr. Bhatnagar. Under
present conditions it is perhaps too much to expect that
the Universities should alone be the centres of funda-
‘mental research and that these newly organised insti-
tutes and laboratories should devote their attention
entirely or primarily to applied science and technologi-
cal work. On the other hand, there should and can well
exist a close co-ordination of effort and pooling of
resources not only between the Universities inter se but
between Universities and these centres and laboratories.
At bottom, this problem, like most of our problems, is

" financial as well as administrative in character. May I
suggest some steps to solve these problems ?

(a) Each University should, in the language of
Mr. K. G. Saiyidain, formulate a general education
programme at University level and attempt to give spe-
.cialised education only in those subjects and to such an
extent as may be most appropriate, having regard to the
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enterprise. The methods which have proved so success-
ful in the United Kingdom can be adopted for financing
University education so that, while insisting on higher
minima of efficiency for entrance, all economic, com-
munal or other group differences will be eliminated, and
a truly national programme will be evolved in which
each unit plays its separate but correlated part. An
organisation like the University Grants Committee
must be speedily introduced in order to pay adequate
attention to the legitimate financial needs of each
Institution, to discourage needless or wasteful effort,
and to fit each unit into an integrated all-India pro-
gramme.

(e} Fully appreciating that complete intra-mural
freedom of thought and discussion is essential for a
University, and that such academic freedom is of the
essence of intellectual progress, the State should
encourage this freedom and implement it. This result
can be best secured if its financial contributions to the
Universities are granted on the advice of an independent
non-political body like the University Grants Com-
mittee of the United Kingdom, whose sole point of
view and desire would be to level up the educational,
social and scientific facilities in each University in
proportion to its innate possibilities as well as to
the local and national needs that can be served by that
University.

Youth, as Governor Bajpai averred in his Convoca-
tion Address, is the season of revolt. Such revolt should
be welcomed, if it be the outcome of a healthy ferment
of ideas and of an attitude of rational questioning as
opposed to quiescence or inertia or mere conventional
conformity. But it cannot be confused with vague rest-
lessness and unconsidered action, proceeding without
determinate aim to an unascertained goal. Neither can
it be based on uncenstructive ideals nor on a mere im-
pulse to obstruct or destroy. The only correct attitude
is proclaimed in the Upanishads.—May (the Supreme)






ANNAMALAI UNIVERSITY
22nd October, 1953

MRr. CHANCELLOR, MR. Pro-CHANCELLOR, RECIPIENTS
OF DEGREES, TITLES AND DIPLOMAS, LADIES AND
GENTLEMEN,

Speaking on the Founder’s Day, I gave expression
to some ideas which may usefully be re-emphasised on
the occasion of this Convocation. The fundamental
characteristic of this Institution is its residential basis,
and unless it approximates to a household where, to the
utmost possible extent, the teachers and the students
live in close mutual contact, it will fail in its purpose.
‘The so-called Museum at Alexandria was perhaps the
earliest illustration of this principle in the Western
World. In Asia such institutions claim great antiquity.
‘The theory was once propounded by Carlyle that in
modern days a great collection of books is the real Uni-
versity. On the other side, were ranged those who insist-
ed that the ancient ideal of the University is the only
correct one and that it should be a centre which placed
teachers before teaching and stressed the personal influ-
ence of a master and the initiation of a disciple. Manage-
able classes and a well-endowed system of Scholarships
and Fellowships go hand in hand with this ideal. Thus
alone can we get rid of the mechanical methods of note-
taking stream-lined for the sake of examinations. The
commercialisation of Universities arising from competi-
tive financial approaches leads also to a needlessly
diversified curriculum and an indiscriminate choice of
subjects. In this University, the aim has been and will
be to deal with a compact series of scientific, literary and
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humanistic studies, with a special emphasis on the great
Tamil language and literature and South Indian history,
music and art. We nevertheless stress the importance
of Sanskrit as one of the taproots of our religion and cul-
ture and of English as the indispensable link between us
and the world outside in the realms of science and mod-
ern literature and art as well as in commerce and indus-
try, international politics and economic policies. We
should be short-sighted if, out of a misconceived feeling of
self-sufficiency, we were to ostracise English as a foreign
importation. Political considerations or a superiority or
inferiority complex are, in truth, irrelevant in this con-
text. It is also the objective of this University to revive
the architectual, pictorial and sculptural traditions,
indigenous to this part of India and to harmonise them:
with the aspirations of today and our present and future:
functional needs. The life of the village and the coun-
try-side cannot be divorced from the activities of the
University which should not be an ivory tower. The
understanding of rural economy and the participation of
our students not only in schemes of rural and civic re-
habilitation and welfare but in actual manual labour are
parts of the evolving programme of this Institution.
Newman who, after a temporary eclipse, is now
acknowledged to be the finest expounder as well as
exemplar of University development, averred that if he
had to choose between a so-called University which dis-
pensed with residence and tutorial superintendence and
gave its degrees to persons who passed examinations in
a wide range of subjects, and a University which had no
Professors or Examinations but merely brought a num-
ber of youngmen together for three or four years and
then sent them away, and if he were asked which of these
two methods was the better for the discipline of the
intellect, and which would be more sucecessful in train-
ing, modelling and enlarging the mind, he would have
no hesitation in giving the preference to that University
which did nothing, over that which exacted of its mem-
bers an acquaintance with every science under the sun.
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If nothing else were achieved and if the main object
attained is to smooth over religious, communal and other
differences, the existence of such a type of University
would be justified. Hostels, playgrounds, libraries and
reading rooms and debating societies are, from this point
of view, not merely accessories but real foci of academic
life. A college must comprise all these features and add
to them as the regulative factor an effective tutorial sys-
tem. It has been remarked that a College exists for the
formation of character, intellectual and moral, for the
cultivation of the mind, for the improvement of the
individual, for the study of literature and the classics
and those rudimental sciences which strengthen and
sharpen the intellect. A University’s function is the sti-
mulation of higher learning and research. The raison
d’etre of a University is to be in addition a training
ground of its alumni for a full and useful life as citizens
of the world. It would seem that a University situated
and living in Colleges would be a perfect institution,
possessing excellences of opposite kinds. Such a combi-
nation has been at the back of the minds of those who
conceived of this University.

The work done by a University has been compared
justly with similar works performed in other depart-
ments of life by other institutions. Legislative bodies and
Parliaments put a person who enters them in touch with
politics and public affairs in a way which he did not him-
self foresee. Such a person, in the language of Cardinal
Newman, begins to see things with new eyes, words
have new meanings and ideas new reality. The bearings
of measures and events, and the action of parties are
brought to such a man with a distinctness which a mere
perusal of newspapers will fail to achieve. Similar is the
value, in the world of science, of conferences like those
organised by the Royal Society and the British Associa-
tion. Newman adds, ¢ The personal presence of a teacher
and his living voice operate by propounding and repeat-
ing, by questioning and re-questioning, by correcting
and explaining, by progressing and then recurring to
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first principles. A University is thus, in essence, a place
for the communication and circulation of thought by
means of personal intercourse.” The personality of the
teacher is, however, of fundamental importance, so
much so that a well-known Sanskrit stanza referring to
Dakshinamurti describes him as the great Guru, who
resolves the doubts arising in the minds of his disciples
even by his silence. Such results can only be contem-
plated, if there be the combination of thorough and
spontaneous mental discipline with equally thorough
sincerity in the formation, expression and exposition of
opinion. &+7 J wwm say the Upanishads. Courage is
veritably Supreme.

These thoughts were by none better elucidated than
by Thomas Huxley in his Rectorial Address in Aberdeen.
A University, according to him, should be a place in
which thought is free from all fetters and in which all
sources of knowledge and all aids to learning should be
accessible to all who come, without distinction of creed,
or country, riches or poverty.

In an ideal University, as envisaged by him, a man
should be able to obtain instruction in all forms of know-
ledge and discipline and in the use of all the methods by
which knowledge is obtained. In such a University, the
force of living example should fire the student with a
noble ambition to emulate the learning of learned men,
and to follow in the footsteps of the explorers of new
fields of knowledge. And the very air he breathes should
be charged with that enthusiasm for truth, that fanati-
cism of veracity, which is a greater possession than much
learning, a nobler gift than the power of increasing
knowledge ; by so much greater and nobler than these as
the moral nature of man is greater than the intellectual ;

~ for veracity is the heart of morality.

Let me advert to one more passage. ‘ The man
who is all morality and intellect, although he may be
good and even great, is, after all, only half a man. There
is beauty in the moral world and in the intellectual
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world ; but there is also a beauty which is neither moral
nor intellectual—the beauty of the World of Art. There
are men who are devoid of the power of seeing it, as
there are men who are born deaf and blind, and the loss
of those, as of these, is simply infinite.. There are others
in whom it is an over-powering passicn, happy men, born
with the productive, or at the lowest, the appreciative,
genius of the Artist. But, in the mass of mankind, the
aesthetic faculty, like the reasoning power and the moral
sense, needs to be roused, directed, and cultivated ; and
I know not why the development of that side of his
nature through which man has access to a perennial
spring of ennobling pleasure, should be omitted from
any comprehensive scheme of University education.

All Universities recognise Literature in the sense of
the old Rhetoric, which is art incarnate in words. Some,
to their credit, recognise Art in its narrower sense, to a
certain extent, and confer degrees for proficiency in
some of its branches. If there are doctors of Music, why
should there be no Masters of Painting, of Sculpture, of
Architecture ? I should like to see Professors of Fine
Arts in every University, and instruction in some
branch of their work made a part of the Arts curri-
culum.”

I have ventured to extract this long passage from.
Huxley’s address as justifying, if justification were
needed, our recently developed policy.

Huxley’s was by no means a new idea for, as early
as the 17th Century, Sir Thomas Browne asserted that
education should join sense unto reason and experiment
unto speculation. Man has to make a living but has to
live as a useful and happy member of society ; and for
this, he must achieve a full development of his per-
sonality. I may also refer to Lord Lindsay who, after a
long period of distinguished activity in Balliol College,
 Oxford, conceived the idea of a comprehensive educa-

tional training as a pre-requisite to all specialisation. He
has sought to implement this idea in the University Col-
lege of North Staffordshire situate in Stoke-on-Trent.
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notice that Saint Thirunavukkarasu in his Thiruppattur
Pathikam states :
¢ pTUTL G Ljsvaieild FhisGLbl
ppssras APsmHE &malCesrameor .

This passage demonstrates that about 1500 years ago,
Sangams or assemblages of learned men which brought
together poets and scholars and judged and criticised or
approved of their works in all branches of literature
and drama existed in full vigour and the expression
Sangam Tamil used by Kodaiar, daughter of Perialwar,
bears testimony to the antiquity and the authenticity
of the Sangam Epoch and its living tradition. Such
Sangams served the same needs as the Academies of
Paris and Berlin and helped to enforce high standards
in literature and art and in the use of correct and refined
language. They were real Universities and held prolong-
ed sessions for discourses and discussions as the
story of Auvaiyar demonstrates.

From ancient times, the Tamil and Sanskrit tongues
have lived in friendly commensality. The Tolkappiyam
is the earliest extant work in Tamil literature and is
usually assigned to the third century before the Chris-
tian Era. Its preface asserts that the author utilised the
Grammar of Indra (Aindram) and was a disciple of
Agastya who himself is reputed to have composed seve-
ral works on Quev, Qeo&F, pri&Ebd (literature, music
and drama). Tolkappiar is in fact described as g5H8yid>
Heonhs meaning thereby that he was proficient in
Sanskrit. From that day down to Thayumanavar and
even Ramalingaswamigal, the two streams of national
culture have flowed side by side.

& pSlujevorL HL_Gleveor &
FLDIIS6MS LsToTL
: LIF@hTer elrest bSCleurefiGus,?”
sings Thayumanavar about the wevalerjsrssd, and his

style and message are deft combinations of the two cul-
tural influences.






98 CONVOCATION ADDRESSES

Sanskrit but here again the literary language has to be
simplified. Much good work has been done in this direc-
tion by Tamil scholars and writers recently. I have no
hesitation in expressing a preference for a renewal and
reorganisation of Sanskrit and its adoption as a national
language after the importation and frank assimilation of
Dravidian elements in the same way as Anglo-Saxon and
Norman-French, and Latin and Greek were welded into
the rich and flexible and yet comparatively simple lan-
guage that is now known as English. Such a process has
not been unknown in this country. The Hindi language
itself, and even more so, Urdu, are compounded of
Sanskrit, some varieties of old Prakrit and Persian and
Arabic and the result is a simple but expressive lingua
jranca. The Telugu, Kanarese and Malayalam languages
owe at least as much to Sanskrit as to the Dravidian ele-
ments in every aspect. The great Vaishnavite reformers
have translated and adapted the Vedas and other scrip-
tures into popular Tamil and even created a mixed
language wherein Sanskrit and Tamil have been com-
bined to create not only fine religious poetry but
a picturesque and composite tongue that is spoken by
young and old. In many parts of the country, spoken
Tamil has become a mixture of Tamil, Sanskrit and even
English components; and although many purists have
pleaded for a reversion to a completely non-Sanskritised
Tamil, yet the process of national, racial and linguistic
exchange is inevitable and should be welcomed as con-
tributing to the multiform development of our national
heritage.

Primary Education is not a panacea for our educa-
tional maladies especially if it is discontinued early and
if adequate adult education is not envisaged. Its presence
is not necessarily accompanied by that sound judgment
and logical faculty and the appreciation of what is truly
beautiful which are the aims of all education ; and, as
has been proved again and again in India and especially
during the last elections, its absence is not a proof of
ignorance or incapacity to decide political issues correctly.
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recent scientific parlance, is a hump in space-time, a
mush of electricity, a wave of probability undulating
into nothingless. Frequently it turns out not to be
matter at all but a projection of the consciousness of its
Perceiver. In other words, we have come very near to
the Vedantic conception of Maya; but what matters for
the present discussion is that even physicists are feeling
the need to travel outside physics for the purpose of
solving their problems. People used to be very com-
placent about the doctrine of evolution and at one time
it was proclaimed that life is a bye-product of non-living
processes and that the mind is an off-shoot of the brain.
At present, there have arisen theories of evolution which
interpret it as the expression of a creative or purposive
force or principle. Evolution has been described, quite
recently, as a creative process. Prof. J. S. Haldane, in the
“ Philosophical Basis of Biology ”, in fact, affirms :
“Though the physico-chemical or the mechanistic con-
ception of life is still very much alive in the minds of
popular writers, I think it is now far from being so among
serious students of biology. There has been a growing
realisation that something more than a materialistic
hypothesis is required to account for the development
and evolution of life. The new biological theories tend
to take on a philosophical sweep so that from being
theories of evolution, they develop into theories of the
Universe.” The conception of the modern Universe is
more mysterious than of old, and men are now more
‘willing to explore different avenues of possible under-
standing of the Universe, of art as well as the sciences,
.of religious ecstasy as well as commonsense. In the
result, a new humility has come into existence. The
more we enlarge the sphere of the known, the more we
enlarge the area of contact with the unknown. To put
it in another way, the so-called positive sciences, in their
newest developments, touch at innumerable points the
domain of philosophy, and the religious, the artistic and
the aspiratory impulses. Today we may be hearing
of hydrogen and cobalt bombs but the germinative
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ments. The closure of the Lucknow University and the
repercussions in Allahabad and sympathetically in
Banaras -have been followed by the destruction of
answer-papers and picketing and assaults by way of
protest against the holding of examinations during the
hot weather in Bihar. The dispute regarding the autono-
mous character of a University Union has been extended
from the University campus into public streets. What-
ever the merits of these controversies may be, there can
be no two opinions as to the pre-requisite that the acti-
vities of a University, apart from its intellectual achieve-
ments, should be unheard and unseen outside the walls
of the University. Even legitimate discontent, if mani-
fested beyond and outside University limits, will invite
mob-rule which is the very negation of University life
and discipline. Academic freedom implies and involves
the following conditions :

(a) That a University should be free from outside
control in its intellectual work and internal administra-
tion as well as in intra-mural discussions and exposition
of opinions and doctrines.

(b) That in order to secure this objective all the
financial and other support that may be needed for the
maintenance and expansion of the University should be
made available to it without any suspicion of political
or local bias or prejudice. An independent non-partisan
body like the University Grants Committee of the U.K.
should be vested by Central Legislation with the res-
ponsibility of examining the needs and potentialities of
each University and assessing its legitimate requirements
and meeting them as far as practicable, the Government
realising its fundamental obligation in respect of higher
education as already indicated.

(¢) That as an inevitable corollary, the University
and its alumni should be wholly self-regulatory and
should unflinchingly exercise self-discipline, resolving
all internal differences without going outside for appeal
or assistance and without, at the same time, travelling
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ceive that, after felicitating the recipients of Degrees
and Diplomas and bidding them God-speed in their
forthcoming journey from the sanctuaries of higher
learning and culture to the forums and market places—
I had almost said the battlefields of life my duty
to-day is to bring my auditors face to face with some
inescapable realities of experience. As I was preparing
this Address, the echoes of the incidents in the Lucknow
University following upon the happenings in Allahabad
and elsewhere were reverberating in this atmosphere
and one of their repercussions was a statement by the
Prime Minister of India on the present state and the
future of our Universities which must inevitably lead
to a deep searching of hearts. Much emphasis is being
laid on the value and importance of discipline in Col-
leges and Universities ; but as truly stated by Dr. A. L.
Mudaliar in 1951, discipline in the student community
is essentially related to the prevalence of self-control
and discipline among the people at large and the growth
of country-wide and serious purposiveness. In a world
divided into hostile camps, harassed by competitive
ideologies, furiously intent on struggling with each other
for mastery by means of propaganda and cold and hot
wars and regarding conflict and destruction as a law of
life, it is specially essential that we, in this country with
its tradition of tolerance and its realisation of the maxim
‘live and let live’, should guard ourselves against the
prevalence of centrifugal tendencies, linguistic, sec-
tional, communal or religious.

Reviewing all that has happened and having no
desire to prejudge any issue, one cannot escape a feel-
ing of deep disappointment that in an autonomous and
self-regulating body like a University, the sentiment of
esprit de corps has not prevailed. The basic idea of a
University is that the professors, teachers and students
should fully co-operate with one another and should
adjust their viewpoints and settle their differences, if
any, among themselves without appealing to outside
authority or behaving in such a manner as to invite or
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are short-sighted who do not realise that all alike must
reflect the ideas and interests dominant or cherished in
the society existent for the time being. No danger is so
great as the danger of getting stereotyped. Institutions
and economic ideals constantly tend to outlast even
fundamental external changes in the societies in which
they originate. Thus, for instance, no one can envisage
a future for India, unless he is in contact with the new
ideas that are flooding us like a tidal wave. Force can no
longer assure political, economic or cultural order.
Social purposiveness has replaced the prescriptive and
till now generally acknowledged rights of classes and -
. hierarchies based on birth or large possessions.

At this juncture, some reflections will force them-
selves on every impartial observer. It is no longer possi-
ble to take democracy or freedom too much for granted,
for it has been proved that tyrannies and dictatorships
easily thrive on popular passion and dis-equilibrium and
easily supplant democratic modes of thought and action.
During the controversy in the United States on this very
question of education, Noah Webster affirmed that
“ custom is the plague of wise men and the idol of fools.”
Rightly, therefore, is it asserted that in a Government
or in a University, the right to propose and to discuss
and the obligation to accept decisions when arrived at
after discussion, coupled with the residual right to criti-
cise and amend them by due process, are of the essence
of a healthy and self-governing community. But the
mere enunciation of these maxims will not be enough to
effectuate our purpose. Not only logic but a moral sense
must sustain all democratic and other processes if they
have to be truly constructive and not merely destruc-
tive. Many of the dangers with which we are faced
even in the sphere of Education have been encountered
by other countries. The American Revolution started
with a statement by George Washington in favour of a
widely-spread national system of education culminating
in a national University. That creative thinker and
statesman Jefferson asserted that every householder
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:should have a school within three miles of his residence
and that primary and secondary education should be
imparted at public expense and that all the really com-
petent products of the schools should be maintained at
‘Universities free of cost. But from the start, there was
moticed a fierce reaction based on policies which tended
to regard the United States not as a nation but as an
-aggregate of self-sufficient sovereign States pursuing the
policy of laissez faire. Not only the impact of a rapidly
growing machine industry, and the growth of urban
«centres but many other historical incidents and acci-
dents neutralised and ultimately eliminated the doctrine
that the State’s function was only to maintain justice
and order. It was the emergence of new and dominant
forces that led to a recognition of public education as
the greatest hope for wise and just decisions on the part
of the people at large and as the most valuable insur-
ance against mobocracy and the spoils system and for
the equality of preparation for widespread economic
opportunity. When industry and agriculture could not
be localised or self-sufficing, the consequent loosening of
family bonds and the rapid migration to urban and
manufacturing centres became as inevitable in Europe
and America, as it is now in India, and this development,
in turn, led to the larger implications of Government
functions and the obliteration of distinctions between
public and private economy. The average graduate of
to-day looks primarily to Government for immediate
employment. Society as a whole feels no special respon-
sibility to the graduate nor has it so far been willing to
organise and distribute gainful careers but again looks
vaguely to Government for all types of direct and
indirect guidance and assistance including the solution
of the problem of unemployment. As your Governor
remarked in his Convocation Address, “ We have every-
thing but very little will to work.” :

Side by side with this pervasive inertia is a wholly
indefensible pessimism. In the old days, the social struc-
ture and tradition emphasised the collective rhythm of
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«cussed ; but a University exists for dealing with them in
the way of a balanced instruction. We should be foolish
if we relied purely on legal safeguards for ensuring and
maintaining these requisites of academic as well as of
political life. Our true safeguards must be those of the
spirit and those safeguards consist in self-regulation and
.alert vigilance. Such was the advice imparted by the
Lord Buddha to his favourite disciple Ananda and no
‘better advice can be tendered to-day.

There has been a growing demand that Universities
‘in India should divest themselves of their purely theore-
tical and academic bias and characteristics and should
.engage in the teaching of what are termed useful and
practical subjects. There is something to be said in
favour of this contention and in point of fact, the growth
‘and increasing popularity of engineering, technological,
medical and agricultural studies furnish proof of a res-
ponse to such a demand ; but it should never be for-
_gotten that a University stands for the thorough but
definitely preparatory training of the intellect and the
emotions and should concentrate on fitting the students
for their life-work. The tempering of steel so as to take
the right edge is different from the fashioning of chisels
.and saws. Universities should not turn themselves into
commercial or manufacturing guilds with the students
_acting as apprentices. Such a development has been
‘intensified in a few American Universities where not
.only advertising and feature-writing but poultry-raising
_and wrestling, judo and self-defence are included among
‘Degree subjects and even regarded as apt for post-
graduate study.

Increasingly, however and even in the U.S.A. a
.distinction is being drawn between the academical and
‘professional aspects of educational training. Also many
Universities are beginning to grasp the importance of a
.comprehensive grounding in the humanities and the arts
_and sciences as the foundation of both the varieties of
“instruction. But more essential than instruction is the
steam-spirit to be developed in class and debating
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abreast of world events and to attain progress in scienti-
fic and technological departments of study and even as
-an inspiration for the growth of our own literatures and
arts, a working knowledge of what has become a nearly
‘universal language should form part of the mental
equipment in a University. Noteworthy literary, scienti-
fic and sociological achievements are being incessantly
recorded, not only in text-books, but in magazines and
technical and special journals appearing monthly or
weekly ; and higher education, especially in the Post-
«Graduate stages, cannot be complete or even adequate
without the perusal and assimilation of the contents of
such books or periodicals, which it is impracticable
instantly to translate. Inevitably and sooner rather than
later, Indian languages can and must replace foreign
‘tongues as the media of instruction in the Universities ;
nevertheless, as has happened in other countries until
‘the Literature of Knowledge and Research and the
Literature of Emotions are extensively as well as
intensively developed, it would be a grave error to neg-
lect or ignore a language like English which is the cur-
rent medium for the worldwide communication of
ideas. Hindi for official and all-India purposes and Eng-
lish as a vehicle for the transmission of thought from
India to the outside world and wice wversa must be
regarded as indispensable for the present and for some
time to come. More and more decisively, the importance
of international collaboration and integration is
becoming as obvious as the necessity for the unity of
national objectives. There is a well-known hymn in the
‘Tamil Language in which Saint Thayumanavar com-
pares all the creeds and faiths of the world to separate
streams, forming tributaries of a mighty river that
empties itself into the sea of Ultimate Unity. The same
figure of speech is apposite in relation to languages, as
being contributory to the formation and expression of
human thoughts and aspirations.

A dual danger confronts Indian Universities. Stu-
dents make it almost a matter of pride or honour not to
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enjoyed a reputation second only to Nalanda. The
history of Valabhi discloses that the culture which it
sponsored was neither parochial nor intolerant. Al-
though it was primarily a Buddhist foundation, students.
from all parts of India, especially from the Gangetic
Valley, found intellectual nourishment. Instruction was.
imparted in Political Science, Business Administration
(vartha), Law, Economics and Accountaney. As appears.
from a recent study of ancient Universities made by
Sri D. G. Apte, students after studying at this Univer-
sity were employed by several rulers in India for assist-
ing the Government of their kingdoms. Hiuen Tsang;
narrates that about the 7th century there were about
6,000 students in Valabhi with 100 residential monas-
teries. Then, as now, the funds necessary for running the:
University were largely subscribed by private benefac-
tions as well as by the Maitraka kings of the country.
The liberality of the business magnates of Ahmedabad,
like Sri Kasturbai Lalbhai and the Sarabhais, is in con-
sonance with the tradition of Gujarat and will no doubt
be manifested increasingly in the future. Not only do
Gujarat and Saurashtra possess a background and
atmosphere favourable to the pursuit of Literature and
the Fine Arts including a characteristic style of archi-
tecture and painting and wood-carving, but this State
has been strongly influenced by the cultural resurgence
in the literatures of the country which, beginning in
Bengal, spread to all parts of India and resulted in the
simplification of the literary language and the creation
of new forms of poetry and drama, romance and realis-
tic novel. Social awakening and political ideals, and
formative tendencies in religion and philosophy inspired.
the work of great poets in Gujarat like Danpatram
Narmad and Nanalal, some of whose works have been
translated into English. The New Theatre Movement
and the work of significant innovators like the Munshis.
have attracted attention all over India. It is noteworthy
that your poets have made their verses a medium for the
expression of the new mental liberation in every sphere.
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- ments of modern science and the comparatively slow
progress in social affairs, on wide social awareness and
not narrow provincial efficiency, on courage and leader-
ship and not scholastic seclusions and social timidity, on
«co-operation and not compartmentation.

To draw the line between the exercise of our newly
‘won freedom and the indispensable limitations on that
freedom is a delicate task ; but it is a task that has to
be attempted not only by the statesman and the philo-
-sopher, but primarily in the schools and Universities.
There should be coherence and collaboration between
the claims of academic freedom and the right of a
democracy in respect of education. These conflicting
claims can only be met by emphasising inter-depen-
dence and not independence. It is only a superficial view
to consider that there isa genuine conflict between
liberty and security, or between academic and social
freedom.

Prof. Henry Steel Commager has observed in his
recent. book on ¢ Liberty and the Communities” that
only those societies, that encourage scientific and secular
research and courageously deal with the question of
scientific and social orthodoxies and the discovery of new
“truths, can hope to resolve the conflicts that assail them
and preserve their freedom and security alike. Increas-
ingly, moreover, it is felt that laws only impede
operations that menace the cohesion of society. It is
religion that makes the cohesion more intimate, and
there is no doubt that even in a Secular State, it is im-
portant to pursue a system of instruction and com-
munity life that will produce not only intellectual
understanding, but an attitude of humility and rever-
.ence, in the face of the awe-inspiring mystery that is the
substratum of life and the Universe. Such an attitude is
the very negation of all dogmatisms, despairs or com-
placencies. Knowledge, like all other freedoms, rests on
many different pillars. A profession or a creed or a
nation often commands one’s loyalty, because it contri-
butes significant values; but the acquisition and use of












THACKERSEY 131

mates from different countries. The Uttara Rama
Charita speaks of Atreyi as a fellow-student with Kusa
and Lava at Valmiki’s hermitage, who, later on, went to
the Dandaka forest to learn Vedanta from Agasthya and
other teachers. The idea, therefore, of higher learning
for women is not foreign to us and, of course, in those
regions of India where the Matriarchal system has
flourished, there has always been a continuous history
of literary and artistic activity on the part of the women
of the West Coast, who have long enjoyed a great mea-
sure of economic and social freedom and ample oppor-
tunities for cultural advancement. A melancholy period
of retrogression and reaction, however, followed and even
at the time when Dr. Karve inaugurated this Institution,
the idea of men and women studying together was
repugnant to most sections of our community. In this
connection, it is curious to remark that, notwithstanding
the comparative freedom enjoyed by Western women in
several directions, their intellectual accomplishments
were, in most cases, superficial and confined to the orna-
mental branches of self-improvement. The intellectual
discipline of University life was considered inappro-
priate for them, and a smattering of the Fine Arts and
acquaintance with rigorously-expurgated literature was
regarded as more than sufficient even amongst the culti-
vated classes. There were rare exceptions, of course.
like Queen Elizabeth and Queen Margaret who were
all-round scholars ; but even in Byron’s days, a woman
devoted to intellectual pursuits was characterised as a
¢ blue-stocking ’ ; and the initial difficulties experienced
by reformers before the Girton and Newnham Colleges
came into being are well-known. As late as 1947, the
University of Chicago conducted an enquiry into the
lack of equality of educational opportunities between
men and women. Higher education for women, on an
organised basis, was of comparatively recent origin in
Europe and America, and it was only in the last quarter
of the 19th century that Colleges and Universities began
to admit women. Indeed, in 1872 the Supreme Court of
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lised that the education of the young especially in the
earlier stages is best conducted by women and it has
profited by the lesson furnished by other countries
where Primary and Secondary teaching is, to no small
extent, concentrated in women teachers. The natural
temperament and psychological outlook of women fit
~ them specially for the great professions of teaching and
nursing, both of which have infinite scope for expansion
in present-day India. On women devolve the great
duties of alleviating human suffering and liquidating
mass illiteracy ; and in the Institutions forming part of
this University, these ideas have been sought to be im-
plemented. It is a matter for great satisfaction to note
that a B.Sc. course in Nursing will soon commence to
turn out trained nurse graduates, and that the course for
.a Master’s Degree in Education has also been introduced.
It is further particularly satisfactory that qualified sur-
geons have helped to conduct classes in ante-natal clinic
.and gynaecological study.

The authorities of this University, while recog-
nising the importance, nay the indispensability, of an
acquaintance with and teaching through the medium of
the mother-tongue, have realised that the efficiency of
such teaching is dependent on the provision of standard
text-books, and they have already published books on
Domestic Science, Civics, Sociology and Samsara Sastra
in Marathi and Gujarati. It must, nevertheless, be borne
in mind that until the creation of a wide-ranging and
variegated literature in the mother-tongue, the import-
ance of English as a well-nigh universal language cannot
Dbe ignored.

While women should be trained to follow all careers
for which they are fitted by their aptitude and tempera-
ment, and while in many cases research and advanced
studies must be conducted in co-educational centres, yet
in a University of this type, it is not only natural but
essential to devote special attention to the arts, crafts
and sciences which are needful to create a healthy, artis-
tic and functionally-satisfying home environment. A
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The work of this University would have been im-
possible without the disinterested and consecrated
labours of its Founder and First Patrons ; and until the
women of India, and specially those who have been
trained in Institutions like this, can emulate their exam-
ple, the problems of mass illiteracy and of widespread
education in Hygiene and Public Health cannot be ade-
quately dealt with.

Rajkumari Amrit Kaur rightly stressed in 1949 that
the women of India are the natural custodians of the
standards of morality and integrity and that by their
temperament, educated women are the best agencies for
vindicating and advancing the highest traditions of our
national character. Experience has shown us that women
while normally un-aggressive, can be and have been
un-compromising in their ideals and capable of the
utmost self-abnegation. These attributes are specially
valuable at this moment in our national destiny, when
India has to re-organise her economy and social struc-
ture. Political freedom is a fundamental requisite for
all progress; but the example of other countries has
demonstrated that such political freedom does not
always lead to economic resurgence or to the removal of
social anomalies and injustices. From the life of my
valued friend, Dr. Annie Besant, I have learnt what
women can do in the enfranchisement of men’s minds
and the vindication of human rights. May the example
of the women of our land, from the time of Maitreyi
down to Ahalya Bai and the consort of Sri Ramakrishna
Paramahamsa, inspire the daughters of India who are
being educated in this Institution and its allied organisa-
tions ; and may the education that is imparted within
these walls never fail to maintain that closeness to
nature and that realisation of the sacred fundamentals
which have always made women the preservers and the
cherishers of the basic values of life 2 Ours is a secular
State meaning thereby, that it does not take sides in
religious controversies and does not advocate or support
any special creed or dogma ; but on the other hand, it is
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ness rendered innocuous and error exposed by the colli-
sion of mind with mind and knowledge with know-
ledge ”. Such was the ideal of Takshasila and Nalanda
where, it may be remembered, the completion of studies
was not even marked by formal examinations but where
the process of teaching was so critical and thorough that
unless each aspect was completely mastered by the stu«
dent, he was not allowed to proceed further.

In the University of Nalanda, sanctified by the resi-
dence of the Lord Buddha and Maha Vira, where Nagar-
juna taught, admission was restricted only to those who
had the necessary background to follow post-graduate
studies. It was celebrated as a place where learned men
from all parts of the country as well as from neighbour-
ing nations came for getting their doubts solved and
gaining proficiency in logical disputation. Hiuen-Tsang
has stated that only twenty per cent of those who
came seeking admission were successful. It was one of
such Universities which Bana described in the Eighth
Uchchvasa of Harshacharita. I shall make a rough para-
phrase of a passage. “ The King, proceeding on foot and
with all reverence to the site of the Forest School, found
persons belonging to various countries sitting on rocks,
perched on pillows, resting in bowers or under the
branches of trees, devotees of various types, Jains, fol-
lowers of Krishna, followers of Kapila, Lokayatikas,
followers of the Atomic School of Kanada, adherents of
the Vedas and the Upanishads, students of legal Institu-
tions and of the Puranas, experts in Grammar, adepts in
sacrifices, followers of Pancharatra, all diligently follow-
ing their tenets, pondering, urging objections, raising
doubts, resolving them, disputing, discussing and ex-
plaining in peace and harmony 22

Never so much as at present is it necessary to refer
to the above ideal of University life and tradition. The
Indian Constitution has constituted India into a Sove-
reign Democratic Republic based on the ideals of Jus-
tice, Liberty, Fraternity and Equality. All our citizens
living under a Parliamentary system of Government



140 CONVOCATION ADDRESSES

have been granted freedom of speech and of expression
so as to implement these ideals. A comprehensive
and creative scheme of education is the pre-requisite to
such implementation. Further, if the Parliamentary
Government established under the Constitution is to be
a Government by tolerant discussion, our endeavour can
never be brought to fruition unless the Universities, as
the spear-points of the country’s educational efforts, in-
culcate the art of living together to realise the ideal of
unity and to bring about the solidarity of the entire
Bharata Varsha, freeing men and women from the domi-
nation of irrational or short-sighted slogans and denun-
ciations and from gusts of uninhibited passion. Univer-
sities should, moreover, be centres wherein initiative is
fostered, and the habit of quick and correct judgments
formed not only in class-rooms but on the play-fields, in
debating societies and through multifarious social and
intellectual contacts amongst young persons resulting in
the exchange of thought and the discipline of cultivated
and corrective discussion.

The results that are envisaged above will not be
forthcoming unless Universities create a fundamental
background of self-reliance and self-respect and a moral
responsibility towards our neighbours and our society
that arises from enlightened tolerance. No quibbling
with the implications of a Secular State should blind us
to the necessity for the continuance of a basic religious,
or rather, spiritual awareness divorced from dogma and
ritual and involving a reverence for all religions includ-
ing one’s own as well as a determination to understand
before condemning. Such an attitude is part of our
heritage, and the Universities must be its custodians and
distributors.

Our paramount obligation is, furthermore, to keep
alive an atmosphere congenial to the highest creative
activity. A hundred or even fifty years from now, when
the debates in the Legislatures and on public platforms
are all forgotten and after the passing controversies and
~all but a few of the personalities of today are mercifully
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consigned to oblivion, India will mainly be remembered
through her Poets, Dramatists and Essayists, by her
Architects, Sculptors and Painters, by those who recons-
truct History, by great Legislators and Judges, by Archeo-
logists and Geologists, by those who contribute to the
fundamental Sciences, by inventors and path-finding
Engineers and Technologists and by Chemists and
Doctors.

At this point, it is relevant to emphasise that the
much-criticised lawyer is an irreplaceable element in
the country and not only the practising Advocate but
the Conveyancer, the skilled draftsman, the Constitu-
tional Lawyer and the Jurist are indispensable for the
proper functioning of the three sefs of organs of our
body politic, the Legislature at the Centre and in the
States, the various Municipal, Administrative and other
law-making and rule-making bodies, and the Courts of
the country from the Supreme Court to the Panchayat
Organisations. It rests on them to interpret and apply
the Constitution to the varying and expanding necessi-
ties of society, and to evolve a carefully designed body
of apt legislation easy of comprehension and free from
confusion and not requiring constant amending and
tinkering—verbal or substantial.

The active prosecution of Research and of Scientific
team-work necessitated by the expansions and speciali-
sation of present-day Science involves not merely the
provision of libraries, laboratories, machines and appli-
ances, but the creation of the right milieu, and an
atmosphere of intellectual concentration.

Considering these essentials of University training,
it is very important to ensure that only those enter the
University whose aptitudes enable them to benefit by it.
A Committee is now sitting for the purpose of investi-
gating whether it is necessary that University Degrees
should be prescribed for all services and posts for which
ihey are prescribed at present. It is seen that a Univer-
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them rather than the notes, and the holding of Library
classes in addition to Seminars, are amongst measures
which are urgently necessary in our Universities.

No Convocation Address seems to be complete
without some reference to the so-called ‘indiscipline
amongst students’. I am afraid that I take a different
view of indiscipline from that generally held. In the
first place, it must be realised that such indiscipline as
exists among the youth is inseparable from the general
atmosphere of society. Teachers who should be exam-
ples of devoted scholarship, of Research and high-
minded life, are offered inadequate salaries and there-
fore are perforce selected from those who choose the
teaching profession as a last resort. Their opportunities
for living in fairly comfortable quarters and in close
proximity with the students are minimal. If, as a result,
they are themselves disappointed and disgruntled per-
sons, why and how should the student be blamed if he
follows their example, and sometimes, their precept ?
A true University atmosphere can only be generated
where the teachers are contented and regard their pro-
fession as their true and sole vocation and mission and
are willing and anxious, not only as teachers but as
wardens and guides, to direct the life of the student
not solely in the University or College campus but with
reference to his personal difficulties and problems. It
is a great consolation that the Planning Commission and
the Central Government have perceived the paramount
importance of improving the salaries of teachers. I may
here quote from the speech of Dr. J. C. Ghosh at the
first meeting of the Educational Panel of the Planning
- Commission :—¢ A discontented body of teachers con-
tinuously suffering from the lack of necessities of life
would, unconsciously, communicate their sense of frus-
tration and their hostility to the existing political struc-
ture, to the impressionable minds of their pupils.

A profession which is too ill-paid to attract proper men
cannot be an efficient instrument for creating A-1 citi-~

zens ”.
10
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Why should students be blamed for overlooking
the laws of health, for neglecting organised sports and
the opportunities afforded by the N.C.C. and similar
organisations or for opposition to constituted authority
or for indifference to law and order, for discourtesy or
for flouting the rules of behaviour in trams, omnibuses,
railways or public meetings, when their elders and
leaders furnish melancholy examples of slovenly or
unsocial habits and lack of self-restraint and team-
work ; and when such alarming manifestations are pre-
valent, as have been recently witnessed of unrestrained
parochialism, narrowness of outlook and obliviousness
to the need for unity and one-pointed patriotism ?
I, for one, am not prepared to cast any special blame
on the students unless and until Governments and Uni-
versities provide them with adequate and wholesome
hostel or other living accommodation in good surround-
ings, common rooms for conversation and discussion
during leisure hours, cafetarias and restaurants where
they can get wholesome meals and refreshments at rea-
sonable cost, and play-grounds, swimming-pools and
other facilities for in-door and out-door sports and
recreation.

There can be no doubt that hunger strikes to pro-

test against non-admission to a College, or non-promo-
- tion, or mass demonstrations against the refusal of the
authorities to the grant of a holiday or to implement
attempts to obtain concessions for cinema performances
or free rides in tram ecars, omnibuses, or railway car-
riages are instances of psychological imbalance un-
befitting our cultural heritage.

It has often been remarked that a breakdown in
discipline is less common in Engineering and Techologi-
cal Colleges than in other institutions. It may be con-
sidered if this circumstance is not due to the fact that
students in the former institutions feel that their
careers are more or less assured and thus acquire a

greater sense of responsibility and more purposiveness
in their outlook.
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To recapitulate, Secondary Education has to be re-
organised so as to provide a modicum of general know-
ledge plus such Agricultural or Industrial or Techno-
logical or Commercial training as would impart self-
reliance and discover and develop special bents or apti-
tudes. The foremost place should be given in these
Institutions to the right type of education in the direc-
tion of Agriculture and of small-scale Industries. Conse-
quent upon such an orientation of Secondary Education,
there should be an adequate final test which would also
and necessarily be selective from the University point
of view, for admission to the Faculties of Humanities
and the Sciences. Such a test may well serve two pur-
poses : (a) to introduce some kind of uniformity in the
standards of admission to the B.A., B.Sc. and similar
courses in the Universities, and (b) to find out if the
aspirant for admission will be able to comprehend the
lectures and discussions at the University level. For
this purpose, the candidate should be proficient in
at least one European and two Indian languages (Hindi
and one other) and should have an acquaintance
with the basic principles of Mathematics, General
Science and some branches of the Humanities. Such a
test should, if possible, be conducted by all-India Orga-
nisations like the Inter-University Board or the Univer-
sity Grants Commission. Steps should also be taken
to prevent the over-lapping of courses in the various
Universities. A general all-round course in several sub-
jects and high specialisation in some selected subjects
should be the aim of each University in order that the
available funds may be used to the best advantage.

From the above would follow the need to provide
for the free exchange of Professors and students so as
to approximate to the old European and the present
American practice of the student being free to go from
one University to another, getting credit for work done
and Research conducted under eminent teachers of his
choice. A further important advantage would also
accrue from the prevalence and growth of such a prac-
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India. As pointed out by both of them, while Hindi may
be a unifying link between various parts of India for
several purposes, it cannot possibly supplant the
regional languages of India ; and the regional languages
cannot also ignore or eliminate an international, or
rather a universal, language like English.

The importance of acquaintance with the English
language, not only from the point of view of conversa-
tional facility but of a working knowledge of its idiom
and accent cannot be over-estimated. The unparalleled
variety of its literature has to be borne in mind includ-
ing not only the literature of emotion and philosophy
but also the literature of Art, Science and Techno-
logy. The progress of technical and scientific knowledge
and of research is measured and chronicled not only in
formal books and treatises but in periodicals and jour-
nals which, from time to time, review and sum up the
advances made in these spheres. Without a competent.
knowledge of the language, it is impossible for a Techni-
cian or Scientist to keep himself abreast of the rapid and
never-ceasing developments in these directions. Until
and unless Hindi and other Indian languages evolve the
same variety and quantity of literature, Indian youths
should, in fact, as Russian, German and French youths
do, study another modern language in addition to Eng-
lish, e.g., French, German or Russian. It may be noted
that after many shifts of administrative and educational
opinion, the recent Conference of Indian Education
Ministers has insisted on the compulsory study of Eng-
lish at the University stage and given English and Hindi
an equal place in the secondary stage.

To adopt any other course and to impart instruction
in the Universities in the regional languages, as is now -
being advocated in some places, would be, in reality, to
handicap the alumni of Universities and Polytechnics in
their after-career and also in their present studies. The
Five-Year Plans to which we are committed must be
regarded as having an All-India scope as well as an All-
India importance, and the availability everywhere of the
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and of skilled and semi-skilled workers and professional
and other people including technicians ranged from
$4,000 to $6,000 per year, the weekly earnings in the
manufacturing industries being nearly $80 in 1955. A
recent study has disclosed that the expansion of Ame-
rican economy, which has now reached a peak level, has
resulted in an increase within the last five years of 8.50
dollars in the weekly earnings of factory workers. Even
a superficial scrutiny of such figures will indicate the
extent of the leeway that has to be made by us.. What
was termed the laissez-faire policy in the sphere of
European capitalism was really economic anarchy and
it led to economic dictatorship which existed uneasily
by the side of the so-called political democracy. This
policy produced a movement towards socialistic ideals
and led to drastic social reform. Americans claim that
their system of capitalism or free enterprise has suc-
ceeded in achieving by different means the same results
as are envisaged under a Socialistic Economy. It must,
however, be remembered that only about 7 to 8 per cent
of the fifty million family-units in the U.S.A. did not
own property in the form of real estate, or industrial or
liquid assets. Further, although the management of such
means of production as steel, motor, electric, chemical
and rubber industries is concentrated, yet it has been
computed that there are over seven million people who
share in the ownership of more than half a million Cor-
porations. In essence, two progressive countries,
Switzerland and the United States, can be justly des-
cribed as nations of worker-proprietors. There is so far,
Tittle conflict, in America, between the consumer and the
producer, as the main consumer is himself a worker em-
ployed or self-employed. Such is the background of the
most industrial nation in the world where, owing to its
special pioneering tradition and the abundance of
natural resources co-existing with a comparatively
limited population, an over-all State planning is regard-
ed as destructive of economic initiative. The planning
that has, however, been adopted in the United States is
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developments alone is 2} billion dollars and President
TRisenhower has recently stated that  while Federal
expenditure is being cut in many directions, outlays on
research and development have grown and such re-
search in Universities, technical and other Institutes and
laboratories has given us many new industries and pro-
ducts including Atomic Energy, Radio-active Electro-
nics, Helicopter, Jet Engines, Titanium and heat resist-
ing materials, plastics, synthetic fibres, soil conditioners
and many others.” In addition, private industries spent
nearly two billion dollars in Scientific Research, there
being more than 300 private institutions of higher scien-
+tific and technical learning. The results achieved in the
United States by such education and training taken in
conjunction with their taxation schemes have practical-
ly eliminated not only a parasitic upper class but also
an unemployed or unemployable lower class; and
Abraham Lincoln’s ideal of placing labour on at least an
equal footing with capital has been largely attained.

To enumerate all these aspects of American eco-
nomy is not to assert that we should mechanically or
slavishly copy all its features. Under existing Indian
conditions and with our special background and tradi-
tion, it has been felt that a different approach towards
the problems of capital and labour is not only justified
but inevitable. It is in this context that the Constitution
of India has gravitated towards what is described as the
socialistic pattern. The problem before us in India is
therefore the reconciliation of the pursuit of such an
ideal with the maintenance of wisely-organised and
well-directed private enterprise, whose importance
cannot and should not be minimised. We must achieve a
further reconciliation between our social ideals and the
industrial and manufacturing developments, without
which India cannot adequately function in the world as
at present constituted.

Tt may be noted that the Union Ministry of Labour
has recently produced a Report whose thesis is that pro-
ductivity in the Indian Engineering Industry can be
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Pparts of the globe in ancient days, and it is not a small
thing to have revived those traditions and those poten-
tialities.

The Banaras Hindu University was the first speci-
fically residential and teaching University in India and
its avowed object was to resurrect the pristine Indian
culture and to revive the racial traditions of keen
investigation and all-embracing harmony that charac-
terised the Gurukulas and famous centres of learning
like Taxila, Nalanda, Kashi and Kanchi. Side by side
with such objectives, the founders of this University
‘were vividly conscious of the inevitable impact of mod-
-ern science and technology on the mind of the East and
resolved to make scientific, technological and engineer-
ing training an essential part of the work of this Univer-
sity.

One of the chief purposes of this University is alsa
the preservation, exposition and popularisation of the
best thoughts of India. This is an enormous task and
demands systematic and continuous work on the part of
the College of Indology and of the Sanskrit Maha Vidya-
laya. That work cannot be achieved by occasional and
sporadic publications and discourses. Further, this Uni-
versity was intended to be, and should be, a nucleus of
activity in research and invention and in the publica-
tion of the results of such research so as to advance and
diffuse humanistie, scientific, technical and professional
knowledge. But, above all, one of the proclaimed ideals
of the University was the building up of the character of
our youth by making religion and ethics an integral part
of education. Some of these aspects have received less
than the requisite attention after the demise of the
Founder and need careful and unremitting devotion on
the part of this University. The desired results can be
attained only when the Institution really fulfils its
character of a teaching and Residential University.

The vitality of a teaching University must inevit-
ably be in proportion to the intimate communion it
generates between the teacher and the taught. The
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the labours and to the wide-spread influence of Pandit
Madan Mohan Malaviya. This University, almost until
the advent of Independence, was regarded as a centre of
disaffection and sedition; and even an objective and
non-political Vice-Chancellor like Dr. Radhakrishnan
was faced with the problems arising from the distrust
of the authorities which had the effect inter alia of
affecting the financial position of the Institution. It is a
matter of great satisfaction that the Central Govern-
ment have now assumed the responsibility for recoup-
ing the deficits in the budgets of Central Universities
like ours. It is equally a matter for congratulation that
the University Grants Commission has been established
with a view not only to stimulate, canalise and finance
learning and research but, by preventing over-lapping
and by a wise concentration of resources, to ensure
harmonious development throughout India of Univer-
sity facilities suited to the potentialities and the resour-
ces of each centre of learning. It is also satisfactory that
the Commission has decided to give interest-free loans
to Universities for the construction of hostels under the
Second Five-Year Plan and that a scheme for a similar
grant by the Central Government to affiliated Colleges
is under consideration.

The Radhakrishnan Report, in its useful remarks on
the Banaras Hindu University, stressed two points
which need to be constantly borne in mind, the first
being the preservation of the all-India character of the
University, and the second, the development of the resi-
dential arrangements. In the words of that Report, the
pressure on available space in the hostels is very heavy
and even with great congestion, the University is able to
accommodate much less than fifty percent of its enrol-
ment in the Residential units. The original idea of a
Residential University has thus been only partially ful-
filled, and the University should expand and vastly im-
prove its residential amenities. Fortunately, the libera-
lity of donors and the encouragement of the Central
Government have made some improvements possible in

.












BANARAS 17

the numerous problems that are inseparable from the
impressionable periods of their adolescent existence.
There is a real distinction between indiscipline and
restlessness. Restlessness, if by that term is meant the
quest of psychological and physical adventure, is, and
should be, the characteristic of youth. Indiscipline
results mainly from frustration and lack of proper
direction. The cure for indiscipline, therefore, is the
removal of the element of frustration in our scheme of
studies and in the relation between the teacher and the
taught. Above all, frustration originates from the ever-
present anxiety of the student with reference to his
future. I shall firstly deal with the position of the
student during his University course. England furnishes
a remarkable example in respect of the financing of the
national system of education. Full-time schooling has
been made free for all children in popularly maintained
Primary and Secondary schools. In April 1945, fees in
all types of Secondary schools, including voluntary
schools, were abolished and the school-leaving age was
raised to 15 in April 1947 and is proposed shortly to be
raised to 16. In respect of higher education, whereas
in India only 35 crores of rupees have been provided
for the University Grants Commission out of the total
of 4,800 crores envisaged for the Second Five-Year Plan,
the total number of awards of scholarships current in
1955 in the English Universities was about 7,000 and
scholarship awards by Local Education Authorities
amounted to a total of 35,000. Without a doubt, it may
be averred that in the United Kingdom about 80 per-
cent of the students studying in the Universities receive
adequate financial help from the State, from Local
Authorities and from organised philanthropic agencies,
Not very dissimilar is the case in Canada, Australia and
 New Zealand. It is claimed that higher education is
almost fully subsidised in the Soviet Republic and, to
my knowledge, the Chinese system of higher education
imposes very little financial burden on the student who
is, however, carefully selected with reference to his
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every part of the country in search of intellectual
nourishment. Tt should be both broad-based -and pyra-
midal in conception and consummation, aiming at the
apex of concentrated achievement and rising to that
apex by well-designed stages from a deep and well-
spaced foundation of cosmopolitan enlightenment.

The object of education has been stated to be the
creation not only of a body of knowledge but of a quality
of mind. It is our hope and aspiration, that this Univer-
sity does not stand merely for mass dissemination of
superficial and easily-forgotten educational fragments.
There is also the ever-present danger today of high spe-
cialisation exclusively devoted to scientific bye-products.
The world has observed with poignant regret that those,
who are one-pointedly bent upon scientific research and
pursuits, are apt to exaggerate the importance of their
favourite studies and disparage other disciplines. The
mistake is not solely with reference to scientific dis-
coveries, even those culminating in the terrible engines
of war produced by atomic fusion or fission. The danger
lies really in selfishness and the unsocial concentration
on values that are unworthy. The ultimate purpose of a
University should be the formation of character and a
sympathetic and intuitional philosophy of life, devoted
to the pursuit and possession of the things that count.

The gains of science, gifts of art;
The sense of oneness with our kind ;
The thirst to know and understand—
A large and liberal discontent :
These are the goods in life’s rich hand,
The things that are more excellent.

It is true that India needs more engineers, agriculturists
and technicians. The basic problem of the Universities
is, nevertheless, to preserve our fundamental heritage
of culture without losing sight of the momentums
afforded by science. They are wrong who have accused
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‘One of the earliest of our classical dramas, ¢ Mricha-
kattika” opens with a busy scene in the streets of Ujjain
and contains an account of decorated streets and orna-
mented houses and also alludes to the numerous gaming
houses in the city. Kalidasa, the most famous of the
nine gems, extols Ujjain in deathless verse. In the
Purvamegha of his Megasandesa, Kalidasa adverts
to the country of the Avantis reminiscent with the
exploits of Udayana, and Ujjain itself is described
as great in wealth and befitting its other name, Vishala,
or spacious, and as rivalling the heavenly regions.
He praises the fragrant breezes from the river Sipra
and adverts to the exploits of Vatsaraja. The temple
of Mahakala, one of the twelve Jothirlingas and the
celebration of the evening worship therein are immorta-
lised in some beautiful verses in the Meghadhuta,
assuredly one of the greatest lyrical poems in all
literature. It was moreover in Ujjain that Bhavabhuti’s
dramas were staged at the time of the festival of
“ Kalapriyanatha ”? (Shiva described as the husband or
“natha” of Ambika or Kalapriya). The Sutradhara
introduces the dramatist Bhavabhuti, the son of Jathi-
karni, as a well-known writer of distinction who had
earned the title of Shreekanta.

T It was in Ujjain that Sanskrit became not only a
court language but the common language of all scholars
and refined persons. The court in Ujjain became the
centre not only of an active and sophisticated life but it
was also the birthplace of the immortal works of Kali-
dasa and Bhavabhuti. That great political drama,
“ Mudrarakshasa ” and the ancient Vayu Purana are also
interlinked with the story of Ujjain. Ujjain, later on,
became the scene of conflicts between the Andhras of
South India and the Northern dynasties. One of the
legends connected with Vikramaditya is that the Sakas
of Gujerat asked his help against the Andhras and a
fierce battle ensued. The date of his conquest of the
Sakas marks the commencement of the Vikrama era.
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to create out of a first-rate Professor, a second-rate
Principal or Director of Public Instruction who, after
the so-called promotion, is unable to devote any time
to study and research in his own chosen field. It is posi-
tively criminal to tell an outstanding expert in Science
or Arts that he cannot better his worldly prospects
save by forgetting his metier and concentrating on so-

called office work, i.e. on file-pushing.
Another great evil productive of low academic
standards is the casting of a too heavy teaching burden
on the professor or the lecturer who thereby becomes a
kind of tape-recorder, giving vent to lectures at dicta-
tion speed. The classes, even in specialised institutions,
are too large and even when the tutorial system is
_ available, the number of students assigned to a teacher
is excessive. Very often, I have found that the teachers
have not even been assigned special rooms in which the
students can meet the professor freely, for the resolving

of their doubts and for discussion.

~ Another serious difficulty arises from the new type
s of student who now resorts to the Universities. The
- old middle class family, of 50 or 60 years ago, had a
_ tradition, however enfeebled by social and other uphea-
~vals, of learmng and of economic and social security.
The, present generation includes categories of young
people who are admittedly backward for no fault of
their own ; and the teachers of to-day have to adjust
emsehies to newer conditions. The new generation of
dents should be provided in the University with ac-
aodation and facilities for reading and for recrea-
and games, which their homes and their previous
dld not and could not provide. Yet another




VISVA-BHARATI 23

that students were, in many instances, too poor to have
more than one meal a day. The result of this state of
things is the scramble for fellowships and free scholar-
ships, for the admission of candidates into the MLA. and
post-graduate classes for which they are unfit, the
insistence on making the examinations more and more
easy, and the agitation to increase the percentage of
passes. Many offices and institutions insist on the candi-
dates possessing an M.A. or an Honours degree or a first
class. There has, therefore, arisen a race amongst Uni-
versities to manufacture M.A.s and Ph.D.s and indis-
criminately bestow first class marks. Educated unem-
ployment is the unenviable prospect of a large propor-
tion of University students. In short, we now witness
the creation of an educational out-put which is not
commensurate with the capacity of the State or
private employers to absorb. The problem, there-
fore, has to be approached with an eye to the speedy
creation and distribution of vocations under the coun-
try’s programmes and various Five-Year Plans. It may
be noticed, in this connection, that technological and
professional Colleges where the students are more or
less assured of employment after graduation are not sub-
ject to the storms and turmoils emanating from students
to whom the future affords a bleak prospect under pre-
sent conditions.

Ultimately we have to formulate satisfying answers
to many questions. Is a University to be a manufactory
of an ill-supervised and partially instructed educational
proletariat ? or is it to be the home of a contented and
one-pointed professional staff dedicated to the develop-
ment of formative and creative qualities in young men
and women who should be regarded as the architects of
the future, whose personal problems, whose educational
~ progress and whose psychological aptitudes are person-
ally and lovingly surveyed and prescribed for ? Not
until the student and the professor can be made to
eschew superficial study, cramming for examination,
exelusive reliance on lecture notes and the exaltation of
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the quiz method, can the University subserve its true
purpose of being that nursery of true learning and
research which the emergent problems of to-day and
to-morrow will clamantly demand.

On the other hand, new claims are advanced by the
advocates of a welfare state ; and it is insisted that no
one who is capable of benefiting by it should be refused
the opportunity to obtain the highest possible mental
training. :

One of the most remarkable developments of higher
education especially in the United States is the broaden-
ing of their outlook and the realisation that new respon-
sibilities have devolved on them by reason of the
tremendous increase of the urge for education on the
part of the people at large. This has resulted in the
enrolment of over a million persons in the United States
in what are called “ Night Colleges,” where students
attend evening classes either for graduation or to acquire
the content of a single course. Employers, not only in
the ranks of Government but also those engaged in busi-
ness, trade or commerce or industries, now find that a
University training is of positive value in business and
in the professions. This process has been thus described:
“The half century between 1875 and 1925 saw the rise
of over 900 four-year Colleges and Universities. It
represented a shift from the aristocratic concept to one
best described as democratic education. It grew out of
the belief that education was for every one and was
the best means of achieving success in a democratic
society”. Since costly buildings and equipments have
been stretched to the breaking point with still more
students to come, the only logical solution to further
enrolment was to make more use of existing equipment
and to make it do double duty, day and night. ¢ Students
range from Government Secretaries to grand-mothers,
from Army privates to Navy admirals. There are stu-
dents from some of America’s small rural areas and
there are men and women from such distant places as
India, Egypt, Turkey, Lebanon, Nepal and Ceylon.” -



VISVA-BHARATI 933

It will be one of the urgent tasks of the future to
reconcile and, if possible, to harmonise two seemingly
disparate ideals of education. Such reconciliation is im-
possible to contemplate without a massive increase in
the number of qualified teachers and a formidable ex-
tension of the tutorial system.

It has been well said that one of the main purposes of
a University should be to instil into its alumni the aware-
ness of moral as well as of intellectual values. It will
also be seen that in after-life, whatever may be the pro-
fession that is chosen by graduates from a University,
they would need the basic moral qualities of service and
self-control. This University has decided not to confine
itself to the teaching of the humanities and sciences but
provides for all the arts and crafts that promote aes-
thetic values. The Prime Minister who is, by academie
training, a scientist, has given expression to this in 1958,
when speaking to this University. He said :

“Unless science is controlled by ethics and
human ends, it may lead to disaster. Science has no
soul, so to speak. So, while we must develop science,
we have also to develop something else so as to con-
trol these great powers which an individual or group
may have; and it is that something else which
comes up repeatedly in Gurudev’s messages and in
the ideals that you have set for Visva-Bharati. It is
important, therefore, that you keep that in view.
I think Visva-Bharati should and can give you some
help in finding yourself and providing a true pers-
pective for the larger issues of life ™.

Huxley, who was a renowned scientist as well as a
master of English prose, has likened life to a game of
chess. He says: i

“Tt is a game which has been played for untold
ages, every man and woman of us being one of the
two players in a game of his or her own. The chess-
board is the world, the pieces are the phenomena
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of the universe, the rules of the game are what we
call the laws of nature. The player on the other
side is hidden from us. We know that his play is
always fair, just and patient. But also we know, to
our cost, that he never overlooks a mistake or
makes the smallest allowance for ignorance. To
the man who plays well, the highest stakes are paid,
with that sort of over-flowing generosity with
which the strong shows delight in strength. And
~one who plays ill is checkmated—without haste,
but without hesitation .

This is an era of specialisation and many of you,
in the course of your academic career, have concentrat-
ed on specific topics or branches of learning. Speaking
two years ago, Dr. Zakir Husain laid a much-needed
emphasis on what he called “the vital ideas of the
time ” and he warned his hearers at the Convocation
of 1960 that before one proceeds to specialise, it would
be wise to introduce him to the vital ideas of the time
so that he may avoid becoming mechanical or lop-sided.
The exhortation that he then delivered is at no time
more necessary than in this nuclear age. In his own
words,

¢ Science devoid of ethical judgment becomes an
ally of every one—of the good as well as the bad—
and may change the world into-a paradise or reduce
it to hell 7.

It is by bearing in mind these precepts that you,
graduates of the year, will go forth into the arena of
the outer world, having a definite sense of direction, and
some purpose in living and some hope for the future.



JABALPUR UNIVERSITY
16th Febrc;ar)f, 1963

Mr. CHANCELLOR, VICE-CHANCELLOR, GRADUATES OF THE
YEAR AND FRIENDS,

- Jabalpur has been an important civil and military
station and is one of the most salubrious spots in India.
As has been remarked by Dr. Radhakrishnan in his
Convocation address to you, this locality has had a long
tradition of higher education, although the University
itself is one of the youngest in India. The Robertson
College, now re-named Mahakosal Mahavidyalaya, is
more than a century old and has been functioning in
various spots and under various names. The jurisdic-
tion over the higher educational institutions in this place
has now been transferred to this University under the
Act of 1956.

Your three-year degree courses in Arts, Science,
Commerce, and Home Science commenced in 1960 and
tutorial instruction has been rightly made a compulsory
part of this scheme. I have noted that you have made
ample provision for post-graduate studies and for re-
search in the humanities and have instituted an M.A.
course in ancient Indian History and Culture and have
also initiated post-graduate study in medicine. You have
several well-equipped professional colleges imparting
instruction in Engineering, Agriculture, Medical and
Home Science studies as well as a Polytechnic Institute.
I have been glancing over the scheme of sociological
studies which Mr. Kewal Motwani has been presiding
over, and wherein I note an attempt has been made to
orient the contents of the courses both to ancient
experience and the present day needs of our country.
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There is no need to emphasise today the importance’ of
an adequate and well-designed study of Indian social
thought and environment including, in its scope, geo-
graphical, biological and ethnological data and the place
occupied by religion and social institutions in the growth
and maintenance of the values of social life.

We are at present living in an exciting as well as
a testing period in our national history. It calls for the
appraisal and maintenance of the fundamentals of our
national existence in the background of the crises that
are taking place all over the world. It is our duty
to realise that our Universities have to play a special
part in the discussion and implementation of our basic
requisites for the present and the future. The great
plans of economic reconstruction and industrial deve-
lopment that are now being envisaged in order to deal
with the evils of poverty, disease and illiteracy, require
the speedy and continuous creation of human material
that has to be equipped for handling all the connected
problems. Our education, in its various grades, should
not only serve as a means of earning our livelihood but
should evolve a new corps d’elite of trained personnel
who will reorganise our agricultural and industrial eco-
nomy and will, at the same time, preserve and foster
those ideals of discriminating enquiry and mental eman-
cipation, tolerance and freedom and those basic spiritual
values which alone can enable us adequately to face the
complex developments that have been brought to the
fore-front by the emergence of terrifying scientific
achievements and technological advances. As the Presi-
dent of India has observed, the qualities which present-
day science demands of its votaries are also the qualities
which are associated with spiritual life, namely dedica-
tion, detachment and disinterestedness. It is with refer-
ence to these aspects that, all over the world, new
educational objectives have come into existence intended
to impart to University students a broad education
based on an understanding of the heritage of our civi-
lization, as well as the evolutionary aspects of contem-



JABALPUR 200

porary society and the nature, methods and influences
of the experimental sciences.

When the University College of North Stafford-
shire was founded in 1949 under the sponsorship of
three Universities, (of Oxford, Manchester and Birmin-
gham) the objects of the institution were outlined as
the advancement of comprehensive learning and human
knowledge in an organization started on a residential
basis. The courses of study were designed to ensure an
appreciation of the nature and inter-connection of
human knowledge. It was emphasised that some idea of
the structure of the Universe and the evolution of life
is essential to appraise the achievement of human civi-
lisation and to enable students to play their part in an
industrial age. In other words, the future social, econo-
mic and industrial structure cannot be adequately built
up without the historical, sociological and cultural foun-
dations of national life. Music, literature and the arts
are as significant for the student of current problems
as are the various sciences immediately relevant to a
machine-age.

It is increasingly felt that some appreciation of the
nature and inter-connection of the main branches of
University study is a necessary pre-requisite to acade-
mic progress. The background and heritage of modern
society will have to be understood side by side with a
knowledge of the educational apparatus necessary for
industrialisation and technical advances. The findings
and significance of modern science should not overlook
the contributions made by music, literature and the arts
to the development of human personality.

The question of the reconciliation and synthesis of
education in the humanities and in the sciences and
technology has occupied the anxious attention of heads
of University institutions and other experts all over the
world. Presenting the President’s Report to the Uni-
sity of British Columbia, Dr. Norman Mackenzie, as
recently as October 1962, stated as follows : —
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“The world we live in is one in which Science
and Technology have advanced by leaps and bounds.
This has resulted not only in a general acceptance
of their importance but in a realisation that Science
and Technology are making profound changes in
our environment, in our world and even in our
Universe. Increasing emphasis has been and will be
placed upon the Sciences and upon Technology
within our University ; and this, within limits, must
not only be accepted but is right and proper. But
while those of us who belong to the disciplines
appertaining to the humanities and social sciences
must become more familiar with Science and the
seientific spirit, the fact remains that human nature
has not changed to any marked degree during
the long march of history. Moreover, there seems
to be no indication or evidence that we are likely
to change in the future saving always the possibi-
lities of annihilation or something approximating
to it as a result of the misuse of the achievements
of the Scientists. And so, it is even more important
than ever it was, that greater importance be attached
to the humanities and the social sciences ”.

One of the other aspects pointedly emphasised by
Dr. Mackenzie is that in addition to the training and
education of students and the cultivation of research,
there is another role to be fulfilled by the Universities
and that is the continuing education of all citizens who

may be interested in and who are capable of further
education.

It is gratifying that our Universities have become
alive to the importance of an integrated system of com-
bined humanistic and scientific disciplines. Not only
in the Staffordshire University College but in many
other centres in the world, there is now encountered a
new series of educational experiments, arising from new
perspectives of educational needs.
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The ancient system of Indian education, like the
University-training in the middle and later ages in
Europe and until two generations ago, proceeded on the
tacit assumption that a student could cover the whole
range of human knowledge. The expression Sarvekala-
vallabha (i.e. master of all branches of knowledge)
meant in India the person who was called a polymath
in Europe, exemplified by persons like Leonardo da
Vinci, Roger Bacon, The Admirable Crichton, Lord
Bacon, Goethe and several others who resembled our
own Kalidasa, Bavabhuti, Bana, Chanakya (or Kau-
tilya) or Appayya Dikshitar in recent years. The specta-
cular growth of scientific knowledge in recent times
annulled the possibility of such encyclopaedic learning ;
and in the consequent evolution, the European and Ame-
rican Universities went to the other extreme. It was
regarded that each student can aspire to be a competent
specialist only in some particular and necessarily very
narrow branch of knowledge. The magnificent contribu-
tions to the evolution theory by Darwin and Herbert
Spencer in the last generation, the revelations made by
Geology and Astronomy and the many-sided discoveries
of natural and physical sciences from the days of Galileo,
Newton, Laplace, Cuvier and Darwin lessened the
importance of classical studies and the humanities; and
in conjunction with the doctrines of the Economic Man
propounded by Adam Smith and his successors in the
early age of industrial growth in Europe, and the later
Socialist and Marxian trends of thought, they generated
an essentially materialistic and utilitarian outlook. It
was only during and after the First World War that Pro-
fessors began to feel that individual efficiency depended
as much on a firm grounding in the students’ intel-
Jectual and spiritual heritage as upon science and tech-
nology. This grounding was felt to be more necessary
than ever in a world of rapidly shifting values; and the
cataclysmic changes produced by atomic and nuclear
discoveries have enhanced this consciousness. The 20th
century, therefore, has been marked by a series of new
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Educational experiments ; and one of the foremost expo-
nents of the recent outlook upon higher education was
President Robert Hutchins of the Chicago University
who pleaded for what he styled as integrated pro-
gramme encompassing the world’s cultural heritage as
embodied in its great ideas and books. It was in 1945
that the Harvard University published a famous report
entitled ¢ General Education in a Free Society”. Under
this scheme, specialisation is provided in many elective
courses ; but every student is required to undertake a
basic course of liberal humanistic or classical studies.

Several Americal Colleges and Universities inau-
gurated different types of programmes. Stephen’s Col-
lege built its curriculum around the actual problems
which its women students were likely to meet in adult
life—such as maintaining physical and mental health,
enjoying social and civic relations, consuming wisely
and economically and sustaining a philosophic or reli-
gious view point. St. John’s College offered a modern
equivalent of the classical trivium and quadrivium as
embodied in the literary, philosophic, and scientific mas-
ter-works of Western tradition. Reed College tried
to focus students’ energies on academic matters by de-
emphasizing the non-academic activities which charac-
terise many campuses. The University of Cincinnati,
Antioch College and Berea College demonstrated the
effectiveness of alternating periods of academic study
and practical work-experience. Such programmes ex-
pressed the traditional American belief in joining the
practical and the theoretical.

It is evident that the challenge of modern Univer-
sities is how to improve continually the quality of ins-
truction in the face of a rapidly increasing demand for
higher education. It will be seen that, as much in Ame-
rica and Europe as in India, the crucial problem is not
the curriculum so much as the teacher who is in short
supply. Side by side with the above realisation, modern
life, especially after the first World War, has accelerated
corporate research facilities in Universities whereas
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formerly, research had been a product of the ability and
resocurcefulness of individual scholars. Team work has
now become essential for substantial research. Many
subjects such as Business Administration and Manage-
ment have become parts of higher education; and in
Furope and America, music has taken its place as a
valuable component of higher education. Some modern
Universities have given hospitality to poets and philo-
sophers as centres of radiating influence, and some have
welcomed artists in residence. In addition, research and
teaching in Universities and Colleges have concentrated
more and more on the understanding of Governmental
problems of various types. Institutions of higher edu-
cation today supply experts to Governments and civie
authorities, and thus Universities and Colleges have
become identified with the life of their communities.
Eric Ashby’s “ Chancellor’s Lecture” in Johannes-
burg which has been republished under the title “ Uni-
versities under Siege” has propounded in a striking
manner the fundamental requisites of University life.
He observes “ Experience shows that a society, how-
ever successful it may have been in the past, will not
long survive if it cannot cope with the tasks of a new
era. For this reason, every civilised society tends to
develop institutions which will enable it to acquire, assi-
milate, and advance knowledge relevant to the tasks
which, it is thought, will confront it in the future. Of
these institutions, the university is the most important.”
He adds: “To forbid the student to learn where
and what he will, or the teacher to teach whom and how
he will is to put a curb on the hazardous adventure of
thinking ; and a nation, where thinking is rationed, sim-
ply cannot survive in today’s world. Of course, thinking
is dangerous. Little ideas don’t upset anybody very much,
but great ideas generate resentment and threaten vested
interests and demand uncomfortable adaptations in socie-
ty. They begin by being disruptive, whether they are
scientific ideas, such as the theory of evolution, or socio-
logical ideas, such as the belief that the black man has

16
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as honourable a place as the white man to play in West-
ern civilisation. For this very reason nothing is more
dangerous to a country than uncriticised ideas: the
dogma which must not be disputed, the party line which
must be followed. Innovation must always be accom-
panied by dissent; but there is a diplomacy of dissent,
and it is in the university that our young people may
learn it.”

“There is no substitute ” he insists, “for the
clash of mind between colleague and colleague, bet-
ween teacher and student, between student and
student. . . . It is here that the half-formed idea
may take shape, the groundless belief may be shat-
tered, the developing theory may be tested.

It is here that controversy develops, and out of
controversy, deeper understanding.”

In the India of today, there are some apparently
divergent demands. They arise from the following
causes. Many communities and classes which formerly
did not or could not aspire to higher education are
insisting on facilities for such education to be extended
to them. The rush for admission to Universities and to
higher centres of all types of education is incessant and
ever-increasing. It would be neither possible nor pru-
dent to shut the door on any person who is adequately
equipped to enter upon a University course. Realising
this aspect, the Universities, notably those of England
and Scotland, have opened the doors, even of the so-
called aristocratic universities like Oxford and Cam-
bridge, to classes and groups who did not, heretofore,
obtain entry therein. A much larger proportion of
national expenditure is now devoted to granting scho-
larships, studentships and other forms of aid to the
poorer students. The result has been that there is no
boy or girl in England or Scotland who is fit to under-
take University education and who is debarred, on eco-
nomic grounds, from embarking on higher studies. In
addition to largely extended contributions from the
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national budget, private philanthropy and handsome
contributions from industrial and manufacturing groups
have added their quota. The same thing is more or less
true of modern States all over the world, which have
found that it is neither practicable nor wise to restrict
admission to Universities.

In dealing with the manner in which several coun-
tries have responded to rapidly evolving educational
challenges and multiplying demands in respect of
higher education, I desire to reiterate what I stressed
in my recent Delhi Convocation address. “England
furnishes a remarkable example in respect of the finan-
cing of the national system of education. Full-time
schooling has been made free for all children in popu-
larly maintained primary and secondary schools. In
April 1945, fees in all types of secondary schools, includ-
ing voluntary schools, were abolished, and the school-
leaving age was raised to 15 in April 1947 ; and it is
proposed shortly to be raised to 16. In respect of higher
education, whereas in India only 35 crores of rupees
have been provided for the University Grants Commis-
sion out of the total of 4,800 crores envisaged for the
Second Five Year Plan, the total number of awards of
scholarships current in 1955 in the English Universities
was about 7,000 and scholarship awards by Local Edu-
cation Authorities amounted to a total of 35,000. With-
out a doubt, it may be averred that in the United King-
dom about 80% of the students studying in the Univer-
sities receive adequate financial help from the State,
from Local Authorities and from organised philanthro-
pic agencies. Not very dissimilar is the case in Canada,
Australia and New Zealand. It is claimed that higher
education is almost fully subsidised in the Soviet
Republic ; and even the Chinese system of higher educa-
tion imposes very little financial burden on the student
who is, however, carefully selected with advertence to
his suitability for University education, and, of course,
to his receptiveness to Marxian ideology.” o
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In India, the problem is assuming great importance..
On the one hand, it is now generally realised that
admission to Universities can only be made on the basis
of suitability for higher studies. It would be essential
to maintain high standards to cope with the educational
needs of the future. Such higher standards are impos-
sible of achievement if an adequate and rigorous screen-
ing of candidates for admission is not resorted to. But
notwithstanding all such screening, the number of
entrants is bound to increase in as much as many per-
sons and communities which formerly did not aspire to
higher education are now legitimately demanding it as
of right. The problem of extension of education and of
the inevitably large increase in the number of Univer-
sities and Colleges cannot be ignored. Side by side with
this phenomenon is the rising consciousness of the need
for intensiveness "of education. The maintenance of
exacting standards especially in research has become an
imperative necessity. Such standards are impossible of
attainment unless the number of competent teachers is
vastly increased so as to bring about a proper teacher-
student ratio and achieve that intimate personal contact
between the teacher and the student which is a pre-
requisite of satisfactory training. Without continuous
and personal discussion and the resolution of doubts and
difficulties, improvement is impossible. :

Closely connected with the above subjects is that of
the medium of instruction in Universities and centres of
higher learning. It is lamentably true that recent experi-
mentations and shifts of policy have brought about a
serious disequilibrium. Thus, for instance, a student
who studies the prescribed subjects upto the Secondary
stage, taught solely in the regional language, finds, on
entry into a University, that he is unable to follow the
lectures and instruction in another language, whether it
be Hindi or English ; and a great deal of what is uttered
!oy the teacher is either not understood at all or is only
lmperjfectly assimilated. It has, therefore, become neces-
sary, in many Universities, to contemplate the introduc-
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tion of a class in spoken English in order that pupils may
understand what a lecturer, either in Science or in the
Humanities, is saying. Furthermore the clamant demands
for education exclusively in a regional language have
reduced the chances of the very valuable mobility of
teachers and students from institution to institution and
a fortiori from State to State. The result will be defi-
nitely unsatisfactory from the point of view of the indis-
pensable integration of the country. In ancient India, as
in Nalanda, Taxila, Vikramsila, Ujjain or Kancheepuram
and in medieval and eighteenth century Europe, students
travelled from place to place in search of renowned and
competent teachers. This process created mental hospi-
tality and adaptability and produced mature and really
cultured persons.

In this connection, it may be useful to ponder over
some recent educational approaches. There was recently
an International Conference of Educationists in Ham-
burg ; and the experts attending this conference which
was sponsored by the UNESCO came from Belgium,
Germany, France, India, Israel, the United Kingdom,
the United States and the USSR. The Conference
pointed ‘out that children can begin to learn a second
language even before they can read and write their own.
This was the opinion of twenty experts from eleven
countries who examined the role that foreign languages
should play in primary and secondary education.
The Conference recommended that a second language
should be taught even in kindergarten. They empha-
sised that the very young have a better ear for foreign
sounds than older children. The Conference also made
the following observation : “The common fear that a
second language taught to the very young may be
-detrimental to the development of the first language,
to intellectual growth and to general attainment, is
unfounded.” They suggested the free use of gramo-
‘phone records and audio-visual appliances.

I am making these remarks in order to indicate the
need for a study of the problem of how a boy or girl
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can be taught to understand fully not only the regional
language but also English and Hindi in the earlier
stages, so that at the University level the student may
not be as helpless in the lecture-room as he is tending
to be, today.

Addressing a Convocation of the Vikram University
of Ujjain in 1961, I pleaded for the revival and popula-
risation of Sanskrit, and I wish to repeat what I then
said.

“In pleading for the revival and popularisation of
Sanskrit, T am not oblivious of the Constitution of India
and its emphasis on Hindi as the official language of
the future. Nor am I urging the elimination of a study
of the Hindi language. On the other hand, it is obvious
that some of the prejudice and much of the propaganda
against Hindi in the non-Hindi localities of India will
disappear, or at all events be minimised, by the cultiva-
tion of Sanskrit ; because it is an undoubted fact that
all over India and even in places where non-Sanskritic
languages like Tamil are spoken, not a little of the voca-
bulary and much of the ideology and basic philosophical
and religious concepts is bound up with Sanskrit. This
will be evident from a perusal of the Tamil and Telugu
classics through the centuries.”

Hindi and other languages like Marathi, Bengali
and Gujarati are intimately related to Sanskrit. They
are descended from Prakrits closely akin both to the
Vedic and the later forms of Sanskrit. The foundations
of these languages were laid during the five centuries
preceding the Muslim conquest. After the commence-
ment of Muslim suzerainty, necessity forced Muslims
and Hindus to meet each other and evolve a common
language. In the intervening period before Urdu arose,
some Muslims learnt and wrote in Hindi like Malik
Mohammed, in the time of Humayun. Hindus also began:
to learn Persian and Urdu (meaning a camp language)
which was really a Persianized form of Western Hindi.
Urdu itself has been shading off into Hindi, and the
teachings of Ramanand and Kabir were manifestations:
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of a philosophy and a language, which combined Hindi,
Arabic and Persian elements.

In the light of this narrative, I verily believe that
the continued cultivation of Sanskrit will serve as a
powerful incentive towards national unification.

No one who is addressing an assemblage like this
can, at this juncture, omit to assign the primary impor-
tance to the all-pervasive problem that has emerged
on account of the national emergency. What is now
described as the Chinese aggression is neither a tempo-
rary nor an isolated phenomenon. Even before the
transformation of China into a totalitarian and Marxian
State, it is incontrovertible that the history of that
country has been a history of open or insidious expan-
sion through the centuries, coupled with an invincible
belief in the inherent superiority of Chinese culture and
China’s racial mission. Such tendencies have only
been intensified, as a result of the special Marxian and
Leninist doctrines of which China now claims to be the
sole exemplar and exponent. What is now taking place
may conceivably have been anticipated by us; but
various circumstances have interfered with our percep-
tion of the realities of the world situation. These
included the inherent mnational philosophy of India
manifested in an underlying tolerance and a belief in
Ahimsa which in its turn was not always rightly under-
stood with reference to its full implications. We
should not forget the camouflages accompanying slogans

like Hindi Chini Bhai Bhai. Our misunderstanding may -

well have been dispelled by a right appreciation of our
own history and of the teachings of the Ramayana, the
Mahabharate and the Gita. But, in any event, the pre-
sent crisis has rewakened us and we should now heed
the old call

sfugd S@a 9rca aufEEEa

¢ Arise, awake, seek enlightenment and bursue your
goal’ The goal is the maintenance of our freedom
and the security of our country and our unhindered
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development to the highest possibilities of our destiny.
In the search for this goal, no institution can and
should play a more vital part than the Universities.
This emergency calls for the development of new facul-
ties and for the concentration of our students on scientific,
technological and humanistic studies which will fit them
for the tasks of the future. We cannot be content with
second-rate objectives nor can we allow indifference, or
inappropriate and side-tracking activities to obtain
mastery over ourselves. New opportunities will un-
doubtedly arise for the large-scale employment of the
alumni of our Universities in the varied occupations
and pursuits, which the reordering of our social and
economic structure will render necessary and inevitable.
The task of the teacher will and must assume over-
whelming importance, and literally thousands of men
and women will have to be requisitioned to impart the
right type of education from the bottom to the top of
the social and intellectual scale. The status and emolu-
ments of the teachers will have to be remodelled so as
to attract the best talent in the country. The teacher
will be as fundamental and valuable a component of
reorganised India as the engineer, the industrialist, the
business organiser, the doctor or the modernised farmer,
or the jurist interpreting and vindicating the Constitu-
tion. To serve the country not only in self-defence but
in preparing it to meet the variegated scientific and
technological necessities of the situation is the function
and the mission of the Universities. Above all, the Uni-
versities should inculcate and develop in their alumni,
not only by means of the N.C.C. and other allied crgani-
sations but also in every other conceivable way, those
qualities of self-confidence, self-discipline and high
morale which the country will demand not only now
but in the coming years. India has now emerged into
a world of unforeseen realities and must be equal to
;he demands and potentialities of the changing situa-
ion.



KERALA UNIVERSITY
30th September, 1963

MR. PresmENT, MR. CHANCELLOR, MR. PRO-CHANCELLOR,
MR. Vice-CHANCELLOR AND OTHER AUTHORITIES AND
MEMBERS OF THE UNIVERSITY AND FRIENDS,

On the occasion of the Silver Jubilee of this Uni-
versity, it would be legitimate and profitable to reflect
on its beginnings. After considerable prior discussion
and with the unstinted support of His Highness the
Maharajah, a representative Conference considered the
proposal for the establishment of a University for Tra-
vancore. The arguments that weighed with them and
with me, as the Head of the Government, were the fol-
lowing, namely that the intelligence and adaptability of
the Kerala population were the main assets of the State
which had for long enjoyed the bénefits of widespread
educational opportunities ; that the dense population and
restricted area of the State necessitated the utilisation
of up-to-date scientific knowledge for the progress of
agriculture, industries and commerce; and that the
‘scientific utilisation of the soil and of the extensive
forest and mineral resources and of fisheries, was an
inescapable necessity. It was considered that, to achieve
the best results, a new outlook on the dignity and
importance of labour and of industries, both large and
small, must be brought into existence along with the
spirit of research.

When I addressed the Third Annual Convocation
of the University, I referred to its motto FHOT sASAY

g1 (wisdom is manifested in action). The Preamble
of the Act establishing the University laid great stress
not only on the importance of humanitarian studies but
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on what Niels Bohr described as the “fruitful linkage
of research with technology ”. -I pointed out then, and
I desire to emphasise now, that a University will fail
in its objective if it does not give a wide choice of intel-
lectual interests outside the immediate courses of
studies, or if it ignores the craving of the human spirit
for the solace afforded by poetry, drama and music and -
the beauty of colour and form. Fulness of academic life
is an indispensable condition of culture. Very aptly has
a poet outlined the things that are more excellent :

The gains of Science, the fruits of Art,
The thirst to know and understand,

A large and liberal discontent,

These are the gifts in God’s good hand
The things that are more excellent.

Kerala, though separated by the ghats from the rest
of continental India, has had millennia of cultural and
commercial contacts with many countries beyond the
seas. It has received much from and given not a little
to the outside world, not the least significant of its gifts
being the great Sankaracharya and a long line of poets
and artists. Kerala has also inherited a special mode of
life and given a unique positioa to its women, a posi-
tion illustrated and wvindicated by the well-known
Proclamation of Rani Parvathi Bayi in favour of uni-
versal education.

His Highness the Maharajah of Travancore and his
advisers, in view of these considerations, envisaged the
creation of a University wherein both our practical and
our cultural requirements could be met. From the
beginning, therefore, the Engineering College with its
workshops, the Institute of Textile Technology, the
Forestry Course and a Research Council were character-
istic features which were all initiated soon after the Uni-
versity came into being. The Research Council proved
to be of great use to the country in dealing with such
matters as tapioca research, the combating of plant pests
and in advising the State with regard to developments
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“like:the canning industry, the fishing industry and the
initiation of ceramic, plastic, paper and rayon concerns.
In facing such needs as have been indicated above,
let us keep in mind the examples of other countries. The
German Universities which had been for long under
the shadow of scholastics and comprised only the conver::
tional faculties of Philosophy, Theology, Law and Medi-
cine, had, within 50 years, adapted themselves to modern
needs. They led the world in research and they were
a magnet for scholars from everywhere. These Univer-
sities were independent of one another and cherished
that independence ; but they were united by a common.
ideal of research ; and it may be specially noted that
they acquired their homogeneity through the continual
migration of students and teachers from one centre to
another.

It must be emphasised that a University teacher
cannot and should not be a teacher only; he must
himself be a daily student. In other words, a Univer-
sity must sedulously eliminate the weakness which has
been observed in several countries, viz. that the teachers
have no higher level of knowledge than what would
suffice for teaching. Let it also be remembered that the
scientific revolution in Europe and America has empha-
sised the intellectual unity not only of those regions, but
of the entire civilised world. Science knows no frontiers.
The discovery made by any scientist anywhere, pro-
vided it is repeated and verified and is published in the
accepted way, is valid for all scientists everywhere. -
Many European Universities, that had lost the cosmo-
politanism of the Middle Ages which was due to reli-
gious inspiration, have regained that cosmopolitanism
under the impact of research and science. One of the
most eminent of modern educationists, Sir Eric Ashby,
has recently summed up the present position: “If the
University repudiates the call to train technologists, it
will not survive ; if it repudiates the cultivation of non-
practical values, it will cease to merit the title of Uni-
versity. Under the pressure of technology, the British
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Universities are entering a new phase of adaptation.
The adaptations take a variety of forms. There are
voluntary lectures which aim to show the student new
horizons which he would not be likely to discover in
his formal studies; lectures on the ballot, on politics
and diplomacy, on architecture, art, philosophy and
religion. There is a compulsory first-year course in the
University College of North Staffordshire which is
balanced equally between the humanities, the social
sciences, and the natural sciences. There are in the
United States, the courses in general education which
have their origin in the Chicago experiment of Robert
Maynard Hutchins and the Harvard Committee’s Report
on General Education. From the Electrical Engineering
department of the University of Melbourne comes ano-
ther promising experiment. In this experiment one book
is selected for special study each year; lectures are
given on the author and on aspects of the book; at
the end of the course, each student writes a 2,000-word
essay on some topic from the book. The book selected
is not some monumental classic, but is about contem-
porary problems which students can more easily criti-
cise and discuss.”

Our ancients, in their hermitages and forest univer-
sities and other centres of learning, enunciated their
ideals of education thus :

Fa1 WA QIIATAIT:
aifagt zfm afm: |

‘Let the young man emerging from his pupillary
condition be an Adhyayaka, a diligent student ; let him
not only capture but maintain the faculty of constant
study and reflection on what he has studied ; Asishtah,
let him be disciplined, let him realise the value of dis-
<cipline not only as a factor of individual evolution but
as a cementing factor of society, as a creative factor ;
Dridishtah, let him be firm of will, resolved of pur-
Pose, so that amidst the troubles and the difficulties of
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the world he bears an inflexible will, resilient, resistant
to all thoughts of weakness and fortified against the
folly of yielding to that weakness; Balishtah, let him
also be strong in body.’

It should be our constant endeavour to stress the
importance of the culture of the body and the promo-
tion of good health as the fundamental basis of all
subsequent training, intellectual or spiritual. One of the
maxims of the forest university may thus be stated :
‘ Your body will be strong and suited to all work ; your
tongue will be sweet, so that you may persuade and
conciliate your fellowmen and forge your way in the
world ; you will hear good things and always be eager
to hear good things.’

20¢ ¥ fa=go
I”afgr A HIATAI
FeAt gRfEEa |

The modern University may well set before itself
the task, not of creating walking compendia of human
1earmng, but of fashioning the minds of its scholars so
that they may become supple and adaptable. As recent
theories of psycho-analysis strongly emphasize, what is
forgotten is perhaps as valuable as what is learnt ; and
wide vistas have now been opened that point to the
immense importance of the psycho-analytic point of view
for an understanding of the structure and function of
human culture. Without analysing the conflicting
theories of Freud, Adler and Jung, one may observe
that they all base themselves on a dynamic conception
of the mind.

" The evolution of the individual as well as of the
race-mind has now come to be regarded as a function
not only of conscious but of unconscious knowledge ; and
what is learnt and forgotten during these years of pre-
paration is deemed to be as valuable as what is learnt
and retained. Sciences like Mathematics and various



254 CONVOCATION ADDRESSES

classical and artistic pursuits have sometimes been
assailed on the ground that they are of very little im-
portance in ‘real-life’; but it is not the retention in
the mind of the formulse and the processes that should
be regarded as significant, but rather the formative
influences and the disciplinary value of such studies in
relation to the unconscious as well as of the conscious
being.

Carrying the discussion a step further, we may sav
that the study of Political Economy, which was once
called the ‘Dismal Science’, reveals a record of exploded
theories, including the doctrine of laissez-faire, so dear
to the Victorians. But a knowledge of these develop-
ments is useful even in these days of planned economy
and comprehensive State control, at least in order to
deal with new theories which are a camouflaged rehash
of old doctrines. Increasingly does it become manifest
that, as in the case of a lawyer preparing his brief, so
in the case of students of the humanities and of the
sciences, what matters is not to equip oneself with a
knowledge of all possible details. One need only know
the path on which to travel and where to look for the
requisite material. The function of a University would
thus seem to consist in endowing the minds of its
alumni with such a basic capacity and such adaptive-
ness as well as such a general grounding as will enable
them to discern where to search profitably, for know-
ledge and for wisdom. Such an agility of mind and
such a trained outlook and attitude are not generally
attained through the labours of the lecture room or
by the strenuous cramming of degree-getting notes, but
arise from the commerce of mind with mind in the
debating hall, in the laboratory and in the play-field.
This exchange of opinion and co-ordinated effort may
therefore be regarded as one of the fundamentals of
educational endeavour; and to obtain the optimum
advantage therefrom, the pre-requisites are freedom
from exclusions and from conservatisms or fanaticisms
which are the antitheses of culture. The true environ-
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ment of a student cannot be better delineated than in

the invocation which constantly recurs in the Upa-
nishads :

¥ ¥ A7 | 8% A gAE | Eedd aEs |
qafemadianeg | A1 ffuEe |

‘May we be protected ; may we be supported and
maintained ; may our energies be rightly applied ; may
our studies be illustrious ; and may there be no hatred
amongst us!’

During my recent visit to West Germany, one fea-
ture of the educational system made a deep impression
on me, namely, “The Peoples’ University ”. There are
over 1,100 of these institutions; the number of persons
availing themselves of the facilities offered is about
6.8 millions. They have remained centres of unfettered
self-education open to every one without consideration
of age, sex, race, religion, political views or social posi-
tion. Irrespective of the subjects chosen for study, they
provide the opportunity for a close human relationship
not only between teachers and students but also bet-
ween all classes, groups and creeds.

Abouf 30 Heimvolkshoch-schulen-other establish-
ments of a more domestic character serve as centres of
education for adults. They have the character of homes,
with community life.

If the programmes and ideals indicated above have
~ to be carried out, the Universities, the Government and
the public must necessarily put a stop to all attempts
that tend towards regionalism or parochialism either in
the matter of the medium of instruction or any other
similar and decisive factor. Furthermore, Universities
should not be too sedulous to repeat each other’s curri-
cula and programmes, but should rather endeavour to
supplement each other, each concentrating on a parti-
‘cular group of studies but allowing the greatest possible
mobility of teachers and students inter se. Only thus
can we rise beyond the tug and strain of political exi-
gencies and maintain high standards. Above all, if I
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may say so without trespassing on forbidden ground,,
Universities should be placed above all financial or
political temptations either to lower standards or to
scatter degrees without insistence upon adequate prior
training and day-to-day evaluation of academic deve-
lopment. Popular demands, insisting on more passes or
Jamentations over the so-called wastage of the student
population and the consequent creation of easy courses
of professional study and similar short-cuts, may result
in a precarious popularity ; but the University ideal is
bound to suffer to the lasting disadvantage of the coun-
try. To say this, of course, is not to minimise the impor-
tance of widening the field for every type of education,
elementary, secondary and collegiate, of inaugurating
vocational, literary and technological studies over a wide
field leading to variegated avenues of employment. A
University is not to be regarded as the sole or inescap-
able outlet for all human energies. It is only a special
type of institution satisfying particular needs and
demanding a special discipline. In the language of Sir
Eric Ashby, nothing is more dangerous to a country
than uncriticised ideas : the dogma which must not be
disputed, the party line which must be followed. Inno-
vation must always be accompanied by dissent, but
there is a diplomacy of dissent, and it is in the University
that our young people may learn it.

“There is no substitute” (let me quote from
The Open Unwersities) “ for the clash of mind bet-
ween colleague and colleague, between teacher and
student, between student and student. ... It is
here that the half-formed idea may take shape, the
groundless belief be shattered, the developing theory
be tested. . . . It is here that controversy develops,
and out of controversy, deeper understanding.”

A University is the principal instrument of society for
achieving these ends.



UNIVERSITY OF CALCUTTA
13th February, 1964

Mabane CHANCELLOR, MR. VicE-CHANCELLOR AND OTHER
AUTHORITIES OF THE UNIVERSITY, GRADUATES, DIpLoMA
AND CERTIFICATE-HOLDERS OF THE YEAR, LADIES AND
GENTLEMEN,

It is remarkable, but none the less profoundly true,
that no one charged with the responsibility of exhort-
ing the alumni of any University about to embark on
new careers after taking their Degrees and obtaining
their Diplomas, can do better than to follow the prac-
tice of our old Kulapathis. What finer epitome can be
furnished of the ideal life of a student and teacher than

the invocation :

gz la9g
8 A ¥TH

(< A
gz 419 FAEE
asifEAIaaatg
a1 ffgmEs |

“T,et us both (teacher and disciple) live and be pro-
tected in peace, let us be able to maintain ourselves, let
us apply our energies to the acquisition of knowledge
and let us be free from hatred and jealousy ” ?

And, what more appropriate counsel can be given
to new graduates than that contained in the 9th Anu-
vaka of the Taittiriya Upanishad wherein the preceptor,
at the close of the period of instruction, enjoins on his

17/
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pupil emérging into the world of life and activity, the
following objectives :

G a3 | 9 W |
GEAAHA] 998 |
FITE gAfEaaq |
T 4 gREE |
ArEAEIaIAEal 4 R |

“ Speak the truth, follow the path of righteousness, do
not abandon your studies, adhere to the path of pru-
dence and prosperity and always continue to learn and
to teach” ?

What finer practical philosophy can one inculcate
than that contained in the maxims of the Gita :

AT FwAG TiTeA |
gHalr AT I=AT |

“Efficiency in action is true Yoga”; “Equanimity is
declared to be Yoga” ?

And finally, what is more appropriate for all time
and especially in this troubled period of history when
we are surrounded by the forces of narrow-minded
strife and communal and religious factions and animo-
sities, than the sage command of Emperor Ashoka :

@RaE T arg:

“The best path is that of reconciliation ” ?

And, now let me perform my primary duty of
congratulating all those who, by their application to
study and research, have been crowned with academic
success. May this success be a prelude to adequate and
worthwhile opportunities, professional and vocational.
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To a person of my ante-diluvian generation, the
names of the Calcutta University and of Sir Asutosh
Mookerjee, its renowned Vice-Chancellor, seemed to be
inextricably united. He not only waged a valiant war
to assert and maintain the autonomy of the University
but strove against all political or reactionary inter-
ferences with its management and affairs. He also stood
for the ideal of universality, which is inseparable from
a University’s proper outlook. He introduced in the
University the study of many European and several
Asiatic languages and culture, including Tibetan and
Chinese. While he was keenly interested in the Huma-
nities, the Fine Arts and Musie, he did not neglect the
practical, scientific and technological departments of
knowledge and was responsible for attracting princely
benefactions for their cultivation. He consistenly
sought to implement the idea of the free migration of
pupils and students without which genuine integration
of thought and satisfactory implementation of research
are not possible. He stood equally against chauvinism
and all parochial or regional points of view and, at the
same time, he was strongly opposed to a slavish imita-
tion of foreign ideas or dogmas. His aim was to repro-
duce those ideals and traditions which characterised the
ancient Universities of India and of Europe. His per-
sonal munificence enabled him to establish the Kamala
Lectures in memory of his daughter, and his example
led to the inauguration of a large number of fellowships,
studentships and lectureships in the University which,
since his demise, have expanded far beyond his expeec-
tations. At the present time, in addition to the normal
branches of study in the Arts, Sciences, Engineering,
Law, Technology and Medicine, there are diploma and
degree courses dealing with a variety of subjects, i.e,
inland fisheries, the techniques of jute manufacture,
commercial and social studies, business management
and even soap-making and military science. There is a
Spoken English department which includes proper
articulation, recitation, conversation and elocution
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within the ambit of its studies. Side by side with these,
the University has embarked on a wide series of exten-
sion activities. In other words, this University has
sought to be truly comprehensive and has extended its
hospitality to a very -large number of foreign savants
and scholars, and reciprocally, has sent out a large
number of its scholars for studies and research outside
India.

In a lucid and closely reasoned address, Dr. Subodh
Mitra, speaking as Vice-Chancellor in 1961, dealt with
certain charges levelled against Indian Universities, and
especially against the administration and teaching in the
Calcutta University. He argued that during the first 59
years of its existence, this University was merely an
affiliating body which concentrated on examinations to
test the progress of students in affiliated institutions,
without instituting Professorships or Lectureships or
conducting any research or original investigation, the
teaching work being entirely undertaken by the affiliat-
ed colleges most of which possessed inadequate facilities
therefor. It was in 1904, during what is called the
Asutosh period, that the University was stimulated by
Sir Asutosh Mookerjee to provide not only for the dis-
tribution and testing of knowledge but its acquisition
and conservation. From 1907, new Chairs were succes-
sively established, and princely gifts were received from
benefactors like Sir T. N. Palit. The College of Science
and Technology was established, and in 1917, post-gra-
duate teaching and research were centralised in Cal-
cutta. Sir Asutosh soon gathered around the University
a band of eminent teachers to carry on post-graduate
research. Your post-graduate departments are justly
claimed today to stand on a secure foundation, one of
the most recent developments being the starting of a
department of Nuclear Physics. Departments of Jute
Technology, of Journalism, of Social Welfare and Busi-
ness Management, are some of the more recent deve-
lopments; and researches in Medicine, Surgery and
Hygiene have received a new stimulus. Dr. Mitra’s
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address also added: “There has been an abnormal
increase in the number of students appearing for exami-
nations, so much so that out of the 263 working days
in the year, examinations were conducted on 245 days,
and the introduction of rules relating to external
students has brought new pressure to bear on the
University.” In the language of the Vice-Chancellor,
the University has neither the requisite staff nor pro-
per accommodation nor adequate equipment for tea-
chers and research workers. Deficit budgets have
always been restraining the development and growth of
this as well as most other Universities. Presenting
16,000 graduates for the award of degrees, he added that
there are 1,25,000 students in the 123 colleges of West
Bengal under the Calcutta University, compared with
1,10,000 students in the British Isles taken care of by
21 Universities which receive 34 million pounds (or a
little over 44 crores of rupees) by recurring grants, and
10 million pounds (or over 15 crores) by non-recurring
grants. If the ideal of the University Grants Commis-
sion is to be achieved, and the student strength of each
college is fixed at a maximum of 1,500 or 2,000, obviously
there must be a tremendous increase in the number
of colleges and teachers. But the main problem
is not so much the question of numbers as the quality
of the teaching. A high student-teacher ratio is incon-
sistent with good or lasting results, and unless tutorials
and the seminar system of instruction by discussion
replace the didactic lecture system, students can never
truly comprehend any subject and, at best, can only
indulge in feats of memory and obtain ill-assimilated
and fragmented information.

More than any other sister institution in India, the
Calcutta University will have to confront the problem of
the examination system on the basis of the essay type,
as applied to a huge number of candidates from widely
differing institutions. As the Radhakrishnan Commis-
sion has emphasised, this system of examinations is
inadequate ; its sampling is very arbitrary and limited,
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and its scoring is subjective and unreliable. It is only
by progressive and objective tests including the evalua-
tion of class-room progress from time to time that effi-
ciency in teaching and learning can be secured.

The usual examination system is inseparable from
the present state of affairs, wherein unmanageable num-
bers of students have to be lectured to or at by tea-
chers too few in number to do more than dictate notes
and conduct periodical mass tests. It has been noted that
in the country, as a whole, the teacher-pupil ratio did
not improve at all between 1948 and 1957. On the other
hand, from 1 to 20 in 1948, it went down to 1 to 21 or
22 m 1957. In Calcutta, it was shown in a report of
the University Grants Commission in 1959, that the
majority of undergraduates have proportionately fewer
teachers to look after them than those in other parts
of India, the ratio being as bad as 1 to 50 in some
colleges.

The present Vice-Chancellor has re-emphasised that
the number of teachers in the University is quite
inadequate, as also the student-teacher ratio. It must be
remembered that, on the other side of the balance sheet,
the Calcutta University has been singularly fortunate
In the large number of highly qualified men dedicated
to their work; and it has been proudly claimed, and
with justice, that the vast majority of boys and girls

in this University can stand comparison with those any-
where else in the world.

Many avoidable difficulties in the way of efficient
teaching have been experienced by reason of the ill-
conceived but partially successful propaganda against
the English language and the consequent inability of
the teachers and the students to be en rapport with
each other, especially in cases where the secondary
schools have neglected the study of the English lan-
guage. Cramming and memorising and a system of

mec}_lam'cal appraisement of progress have become
inevitable.
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One cannot nowadays avoid referring to the ques-
tion of the medium of instruction ; and, without adding
to the volume of exacerbated controversy, I shall con-
tent myself with quoting Sri Surajitchandra Lahiri’s
dictum that “It is a false sense of patriotism which
induces us to believe that we should forget English in
order to be Indians.” He has also truly affirmed that it
is not necessary to withdraw English to promote the
growth of Hindi or Bengali. I may add that to ignore
or minimise the value of the most widely used language
in the domains of Science, Arts, Literature, Technology,
Commerce, Journalism and Politics is to handicap our-
selves in a competitive world and, needlessly, to lose the
advantages we have derived and benefited by during
more than a century.

Successive Vice-Chancellors have pointedly ad-
verted to the vexed problem of the health of the
students with which, of course, their residential environ-
ment is closely interconnected. It has been estimated
that not more than a sixth of the total number of
students in the University Colleges of Arts, Commerce,
Science and Technology are accommodated by the
University ; and although new hostels are contemplated,
they are incommensurate with your needs. There is
much discussion throughout the country about the
human wastage involved in the large number of failures
in' the University examinations. Such failures are
closely related to inevitably imperfect teaching and
guidance and the lack of opportunity to live or work
under proper conditions. Reference was made in an
Address of Sri Surajitchandra Lahiri to a survey
recently undertaken in this University which ascribes
the wastage to the following causes, viz. :

1. Lack of amenities for study due to poverty.

2. Weak foundation due to lack of good teaching

in the schools.

3. Lack of proper planning by guardians regarding

the course of study and future profession of
their wards.
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In dealing with the last topic, it is not always realised
that University edueation is not, and should not be,
intended as an exclusive corridor leading to all careers.
A University career is and should be only one of several
possible entrances to life. The problem of educated un-
employment resulting from the overcrowding in the
Universities should, if properly envisaged and handled,
lead to the immediate and large-scale creation of a large
number of alternative courses, vocational and techno-
logical, in different institutions designed to give oppor-
tunities to those who may not be suited for a purely
academic course. It is only if rigid selection of the
would-be entrants into the University course is made
possible and if, at the same time, other avenues of use-
ful and worthwhile training are thrown open, the
problem can be tackled. What happens now is that most
parents mortgage or sell their properties or borrow
heavily for the purpose of starting their sons and
daughters on a University career, mainly because they
are not able to contemplate any other course of action.
In the case of promotions from one class to another
or in the process of selection for appearing for. exami-
nations, or in the matter of marking papers and
conducting other tests, public opinion tends to sympa-
thise with the parents, countenances mass production
and discounts the claims of efficiency. The theme of
so-called liberalisation in the matter of admissions and
passes is very popular and politically attractive. In the
result, there are included, in many collegiate classes,
students below par from the intellectual point of view
and unsuited for an academic course of studies, although
they may be efficient in many other respects. Thus we
encounter unmanageably large classes and the lowering
of standards, due to the dilution of quality in the stu-
dents. Furthermore, any system of tutorial supervision
or of discussions in seminars is made practically im-
possible by the size of the classes and on account of the

gross disparity between the intellectual potentials of the
students in a class.
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According to the latest available figures, University
enrolment throughout India during 1962-63 was 12,72,666
which included just over 2,00,000 women students. It is
noteworthy that out of them only 1,96,458, namely, just
over 18%, were residents in hostels. Out of the total
number of persons residing in hostels, 28,622 were
women. These numbers showed a 10% increase over
the previous year’s figures, and it is anticipated that the
enrolment figure will reach 1.7 million by the end of the
Third Plan Period. Calcutta has 1,17,248 University stu-
dents and has the largest number among the States of
India (4,141 per million). It may be noted, in this con-
nection, that in the matter of post-graduate and research
enrolment the total was 76,594.

Reference may in this connection be made to a
Committee on which I served, and which was appointed
by the Government of India to deal with the question of
Government service and University degrees. Our Com-
mittee emphasised that while University degrees were
useful and even necessary in certain grades and cate-
gories of public, commercial and governmental service,
they were needless in the vast majority of cases relating
to the ministerial or clerical cadres and that a graduate
pitch-forked into them is, in reality, a discontented and
often inefficient unit. It would, therefore, be, in the
interests of parents and students alike, to restrict
entrance to such cadres to non-graduates subjecting
them to such appropriate tests as composition, hand-
writing, typing and shorthand and so forth. Dr. Sid-
dhanta has rightly urged that the State has failed
to give a clear lead in the matter. It still insists on a
University degree for most of its posts, and the commer-
«cial and industrial houses follow suit. The result is the
desire for University education on the part of many who
have no aptitude for it and who should be diverted to
other avenues.

Many publicists and educationists are apt to com-
plain against what is termed student-indiscipline ”,
often manifesting itself in strikes and demonstrations, and
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sometimes resulting in violence and damage to property.
As I have constantly insisted, student-indiscipline is:
largely a function, in mathematical terms, of teacher
frustration. Unless a teacher functions as a real Guru
respected by the public and assured of a proper com-
petence and a worthy status in the public eye and unless,
in addition, the teacher can effectively contact the stu-
dents and try to solve their personal problems and per-
plexities, and unless the student has facilities for recrea-
tion as well as amenities in the shape of hostels, com-
mon rooms and messes, the problem of indiscipline
cannot be adequately dealt with. When, as in the case of
the Calcutta University, there are more than 50,000 non-
collegiate and external students, it can easily be con-
ceived what a difficult task the University faces in deal-
ing with those who have in effect to teach themselves:
without adequate help and guidance. Very often the
student has nowhere to turn to obtain much-needed
advice either in the scholastic or in the personal sphere.

When we contemplate the manifestations of so-
called student-indiscipline, we cannot forget that stu-
dents are moved by many obscure and complicated
forces, such as frustration and disillusionment, arising
irom their surroundings, involving a lonely life or dis-
tracting temptations in a crowded city, their brooding
indignation over social and economic .inequalities and
sometimes by the appeal of dangerously -attractive, if
often chimerical, political and social dogmas and pro-
grammes. 2

The policy of religious neutrality which, after some:
vicissitudes, became incumbent upon our foreign rulers,
naturally applied only to Government Colleges and
Institutions and did not relate, in full force, to Mis-
sionary Centres of Education, Hindu, Muslim or
Christian. But various causes contributed to the growth
of materialistic or agnostic trends of thought during the
middle of the 19th century, and especially after the rise
of rationalism in Western countries. The Arya Samaj,.
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the Brahmo Samaj, the Prarthana Samaj, the Theoso-
phical Society and the great contributions of Sri Rama-
krishna Paramahamsa and Swami Vivekananda helped
to reawaken the inherent spiritual urges of our people.
But when the Constitution of India was framed, it was
argued, in certain quarters, that in a Secular State reli-
gious instruction in schools and colleges should be ruled
out. The Constitution is mainly concerned with ensuring
strict impartiality among the various religions prevalent
in the country. For some reason or other, ethical and
religious instruction has been practically excluded from
the curricula of most educational institutions ; and there
is no doubt that the increasing exodus of students from
the villages, away from their home influences, to urban
centres, along with several other causes, has resulted in
the relaxation of religious as well as social discipline.
The effects of this development have been investigated
in the Reports of the Shri Sri Prakasa Committee
and the Hindu Religious Endowments Commission. In
this connection, I may quote from a recent appeal made
by me to the Indian public :

“ Universities and Colleges which are expected
to train the ideas of to-morrow have a special res-
ponsibility in this matter and it is their inescapable
duty to cultivate a strong belief in, and respect for,
religious and ethical principles through a proper
study and understanding of the fundamental tenets
of each person’s religion, philosophy and sacred
literature viewed in the perspective of a compara-
tive study of other religions and a survey of other
religious disciplines. It is true that this problem has
been engaging the attention of the Government,
University authorities and public men ; but no deci-
sive step has yet been taken.

“I should like to suggest a way out of this
impasse without infringing, in the slightest degree,
upon the provisions of the Constitution or the
seruples of the votaries of different faiths. A system
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of scholarships, attractive from the financial point of
view, if instituted in Colleges and Universities and
awarded to students who distinguish themselves in
one or more fields of religious culture including
Hindu, Buddhist, Parsi, Muslim and Christian
philosophy and religion studied comparatively and
tolerantly and without dogmatism, will enable the
members of each faith to concentrate on their
ancestral religion and culture and should also make
for comprehension and appreciation of other view-
points.”

During a recent meeting at Delhi of the Vice-
Chancellors and Education Ministers of the wvarious
States, I made the remark that there are very few per-
sons in India who do not consider themselves qualified
to speak with dogmatic insistence on education ; and it
is no exaggeration to assert that the educational policies
of the country are getting more and more confused and
that, whether intentionally or otherwise, such policies
are deeply affected by fluctuations of political or pro-
pagandist activities and by the intrusions of regional,
communal, linguistic or other narrow and irrelevant
considerations into the educational sphere. A sincere
attempt has been made by the University Grants Com-
mission to improve the financial position of the teaching
staff ; but, with rare exceptions, the standard of academic
studies and academic efficiency has not kept pace with
the needs of the time, and Universities are not only losing
the influence which they should exercise and which, in
other countries, is exercised in close co-operation with
‘Governmental and private research and other cultural
agencies, but there is also a tendency to by-pass the Uni-
versities and start new institutions which either trespass
on the legitimate domain of the Universities or bring
about parallel and redundant institutions. In the mean-
time, the country reverberates with querulous contro-
'_Versies relating to the media of instruction or involving
Internecine disputes as between Science, Technology and
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the Humanities, or as between regional claims to new
Universities.

No statement is more often made in educational
discussions than the averment “man does not live by
bread alone ”. In ancient and medieval India, the stu-
dent or the Brahmachari, resorting to a Guru for instruec-
tion, was expected to maintain himself by free gifts from
persons in the neighbourhood ; and even as late as my
younger days, I saw students of Pathasalas going round
a village with the well-known appeal to the mistress of
the house: “ Bhawvati Bhiksham Dehi”. In medieval
Europe, it was also not uncommon for the students either
to depend on eleemosynary finaneial assistance or to earn
while learning. The development of the industrial sys-
tem, the growing urbanisation of the country and the
competitive nature of modern economy have put an end
to any such possibility. The Indian student has also not
been accustomed to maintain himself by manual or any
other type of work while studying. Indeed, it was for a
long time regarded as infra dig for the so-called literary
or higher classes to engage themselves in manual work
in factories or commercial establishments. The case is
far otherwise in economically advanced countries like
the U.S.A., Germany and even England (which, until
recently, was somewhat conservative in this respect).
From my experience, I can say that quite a large
proportion of students in the American and German
Universities are given adequate facilities, and even
encouraged, to earn while learning ; and, in California
where I taught Indian Philosophy and Economies for
nearly a year, I found that even in high class Univer-
sities like Berkeley, students were not only allowed to
take part in such duties as cooking for the common mess
or waiting at table or cleaning the rooms, but there was
energetic competition for earning by such work extra
pocket money or the wherewithal to pay the tuition
fees.

The above remarks, however, touch only the fringe
of the problem. The real dilemma facing the Univer-
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sities in India arises from unemployment among the
educated. The rush to Indian Universities arose when
University education was regarded as the only possible
avenue for obtaining a gainful occupation. Such occu-
pation connoted, in the old days, mainly Government
service or some private employment in a clerical or
ministerial job. By the widening of the scope of the
Universities and the inclusion, in their curriculum, of
technical and engineering studies, the problem was
sought to be solved but it has been done only to a very
small extent. While those who were technologically
qualified were able to secure employment comparatively
easily, the average University graduate found himself
at sea after taking his degree. On the one hand, there
are not enough teachers or doctors to cope with the
expanding requirements of the country and, on the other
hand, a large majority of the graduates, who cannot get
admission to technological institutions, join the ranks of
the unemployed.

The figures relating to educated applicants on the
register of Employment Exchanges for the past 15 years
disclose a lamentable state of affairs. There is unmistak-
able evidence of a progressive and sharp increase of un-
employment. From 87,000 in 1947 the number has risen
to 170,000 in 1952, nearly doubling itself in this quin-
quennium. At the end of the next quinquennium (i.e.)
1957 the number jumped to 308,000, again an increase of
80%. By the first half of 1963, this figure grew to 780,000
or by 23 times. During the last five years the annual rate
of increase is 30%. Even among the engineering gra-
duates, the number registered has increased from 500 to
2,300 recording a four-fold rise. Among medical graduates,
the increase is more than 75%. According to a survey
conducted by the Man Power Division of the Directorate
of Employment Exchanges in May, 1957, the pattern of
unemployment among graduates shows that graduate
unemployment was most widespread in West Bengal,
Uttar Pradesh and Bombay, and that the highest inci-
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dence of unemployment among women graduates was
in Kerala.

Of the educated unemployed, whereas one-in-every-
twelve in India taken as a whole is a graduate, the
proportion is one-in-nine in West Bengal. Of the total
educated unemployed in India, 15% are found in West
Bengal as against 6.6% in Madras State. Of the total
unemployed graduates, West Bengal accounts for 17%
and Madras 5%. Even in Assam, of the total educated
unemployed, 4.5% are graduates.

If the above figures are properly analysed, the only
logical inference is that unless admission to the normal
type of University institutions is severely ecurtailed
(attention being paid to quality rather than to quantity)
unless immediate and nation-wide steps are taken to
diversify employment opportunities by starting a very
large number of vocational, technical and technological
centres, and unless enough institutions are available for
training teaching personnel for these centres, the posi-
tion will soon get out of control.

The main task before India, as before other nations
with sub-standard economics, is the development of its
national capacity through education. Such an education
should result in the production of trained teachers,
doctors, scientists, engineers and economists who will
enable a backward nation to face competition.

As was recently remarked by Dr. Leonard of the
Columbia University, a University should regard itself
as responsible for disseminating learning amongst the
entire people and, for this purpose, it must keep a living
contact with and reflect the spirit of the changing times
and the fresh problems that arise from time to time. “ A
nation must extend its intellectual hospitality to the
world through its Universities. Even more necessary
than intellectual resources is an educated citizenry. Thus
alone can a University become a centre of enquiry in all
fields so that the spirit of investigation and experimen-
tation sets the character of instruction. There is no need
for a Professor to do what a book or a library can do.
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These, the students should learn to use for themselves ;
but what the Professor can do, and should do, is to teach
the youth to think, analyse and experiment and focus
their powers on the problems of life.”

We are indebted to Sir Eric Ashby for this sum-
mation of University ideals: “If the University repudiates
the call to train technologists, it will not survive ; if it
repudiates the cultivation of non-practical values, it will
cease to merit the title of University.” Under the pres-
sure of technology, the British Universities are entering
a new phase of adaptation. The adaptations take a
variety of forms. There are voluntary lectures which aim
to show the student new horizons which he would not
be likely to discover in his formal studies, such as lec-
tures on the ballet, on politics and diplomacy, on archi-
tecture, art, philosophy, and religion. There is a compul-
sory first-year course in the University College of North
Staffordshire, which is balanced equally between the
humanities, the social sciences, and the natural sciences.
There are, in the United States, courses in general edu-
_ cation which have their origin in the Chicago experi-

ment of Robert Maynard Hutchins and the Harvard
Committee’s Report on General Education. From the
Electrical Engineering department of the University of
Melbourne comes another promising experiment. In this
experiment one book is selected for special study each
year ; lectures are given on the author and on aspects of
the book ; at the end of the course, each student writes a
2,000-word essay on some topic from the book. The book
selected is not some monumental classie, but is about
contemporary problems which students can more easily
criticise and discuss. All such programmes necessarily
involve all-round planning and greatly enhanced
expenditure.

Turning now to the outlay on education, we may
bear in mind that the total investment on the Third Plan
Is estimated at Rs. 10,400 crores which may be compared
with Rs. 6,750 crores in the Second Plan and Rs. 3,360
crores in the First Plan, the national income of India
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being computed at Rs. 14,500 crores in 1961. The number
of Universities in India was 29 in 1951 and it is expected
to be 58 or more during 1965-66. It is significant that
between 1954 and 1963, the number of Universities has
increased from 30%¢# 55. The number of Arts, Science
and Commerce Colleges has increased from 542 in
1950-51 to 1,283 in 1962-63. It is expected that there
would be needed 27,000 additional teachers in the
Colleges, 17,000 of them being Science teachers.

In relation to the outlay of Rs. 10,400 crores during
the Third Plan, the total outlay on education including
Engineering and Technology is Rs. 560 crores as con-
trasted with Rs. 256 crores in the Second Plan. Out of
these Rs. 560 crores, Rs. 142 crores are devoted to Engi-
neering and Technology. Rs. 6 crores are available for
scholarships at the University stage, and Rs. 8 crores for
Engineering and Technology. The total amount of esti-
mated expenditure on Research under the Third Plan is
about Rs. 130 crores, including Rs. 35 crores for the
Department of Atomic Energy.

By way of comparison, some figures relating to .
other countries of the world may be of interest. In the
U.S.A., during the last decade, the estimated expendi-
ture on the 1,930 Universities and Colleges was over
3,604 million dollars of which about two-thirds were
spent by institutions under public control, the total
budget expenditure of the United States being just over
80,000 million dollars. In England, there are 16 degree-
giving Universities, in Scotland 4, and in Wales 1. The
Universities, and University Colleges in Great Britain
are independent self-governing institutions, but they
receive substantial aid from the States through the Uni-
versity Grants Committee. Universities charge fees but
financial help is available for students from several
sources. Universities provide scholarships, and the
Ministry of Education and all local educational authori-
ties have a system of awards to help students in the
several Universities. It may be noted that over three-
fourths of all the students in the Universities of England

18
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and Wales are in receipt of some form or other of finan-
cial assistance, In addition, the Ministry provides
annually a number of scholarships for mature students,
viz., persons who did not attend any University but who,
later in life, seek the opportunitygbeneﬁt from Uni-
versity courses. Awards are made on a competitive
basis by the Ministry for post-graduate studies both in
the Arts and in the Sciences. The Carnegie Trust alone
with a capital of 2 million dollars devotes half its income
to assist students. In France, by a law passed in 1875,
higher education is free of charge.

It is noteworthy that Japan, which has, thanks to
the all-round support of America, come to the forefront
of economic and educational achievement, has realised
the importance of the adequate financing of education
at all levels. Recent figures have shown that in rural
Japan, there has been as much activity in extending
education as in the cities. In fact, the village appropria-
tion for education ranges from 35 to 40% of the total
budget. Likewise, in the U.S.A., after the passing of the
Homestead Act, the creation of the Department of Agri-
culture and the enactment of the Morrell Land Grant
Act, schools have been brought into existence through-
out rural America to provide low-cost education to
young men and women in the villages who are taught
not only to be successful farmers but are trained for
work in teaching, engineering and business administra-
fion.

It is essential that we should betimes realise that
expenditure on higher education is quite as important as
that on any other item save only public health and sani-
tation, because only thereby can we bring into existence
the creative and formative elements of the new patterns
of life that we are contemplating and hoping for.

In the world of today, any education would be lop-
sided and incomplete if it does not create conditions
conducive to physical health and vigour in the students ;
if it ignores the disciplines of science ; if it by-passes the
teachings of history and social studies, or if it ignores the
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emotional and psychological fulfilments brought to us
by literature and the fine arts, by philosophy and reli-
gion. All education must, moreover, prepare the
individual both for a vocation and for citizenship.

Wisely has Huxley observed in his “ Lectures and
Lay Sermons”

“That man, I think, has had a liberal education
who has been so trained in youth that his body is
the ready servant of his will, and does with ease and
pleasure all the work that, as a mechanism, it is
capable of ; whose intellect is a clear, cold, logical
engine, with all its parts of equal strength, and in
smooth working order ; ready, like a steam engine,
to be turned to any kind of work, and spin the
gossamers as well as forge the anchors of the mind ;
whose mind is stored with a knowledge of the great
and fundamental truths of nature and of the laws of
her operations ; one who, no stunted ascetic, is full
of life and fire, but whose passions are trained te
come to heel by a vigorous will, the servant of a
tender conscience; who has learned to love all
beauty, whether of nature or of art, to hate all vile-
ness, and to respect others as himself.”



GAUHATI UNIVERSITY
26th February, 1964

Mgr. CHANCELLOR, MR. VICE-CHANCELLOR AND (GRADUATES
OF THE YEAR,

This is my second visit to Assam, my previous
sojourn having been as Chairman of the Hindu Religious
Endowments Commission ; and, as a student of Indian
History and Literature, I have been fascinated not only
by the grandeur and beauty of your natural setting but
by Assam’s variegated culture and the pervasive spirit of
patriotism which has ever characterised the land of the
Brahmaputra and of Kamakhya or Kamakshi, your tute-
lary Deity. The poet sings :

S S SEh adaE |

“The Mother and the Motherland
These are superior even to Paradise ”.

Assam has been the scene of the recent Indian struggle:
for self-preservation against malignant forces let loose
openly and clandestinely by an erstwhile allied country,
and by those who are inimical to and jealous of Indian
nationhood and progress. Assam has proved herself
immune to such subversive attempts and has vindicated
her position as an enthusiastic partner with the rest of
India.

Assam is one of the border States of India and its
physical features are full of variety comprising alluvial
plains, swift and spreading rivers and lofty mountain
ranges. It has been observed that the Mongolian influ-
ence is present everywhere, and that there is more
diversity of languages in Assam than exists in any other
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part of India. It was known to ancient India as Prag
Jyothisha and as the capital of the great Naraka, whose
-exploits are narrated in the Mahabharata and Vishnu
Purana. The Kamarupa portion of Assam bordering
on Bengal is the site of the celebrated temple of
Durga, Kamakshi or Kamakhya. It is, by the way, a
remarkable circumstance that Kerala on the West Coast
“of India and Assam are the two chief centres of Tantric
Sakti worship. Assam was claimed to be part of
Samudra Gupta’s Empire, and Emperor Harsha also
sought to exercise sway over Kamroop. Being protected
by natural fortifications, Assam, though it sometimes
paid a tribute, was able to preserve its essential inde-
pendence during many centuries. Hiuen Tsang visited
the country and described the people as “ expert magi-
cians ” and added that “every army that entered the
limits of this country made its exit from the realm of
life 7. It was only in the 13th century that Assam was
successfully invaded by a Burmese tribe, the Ahoms,
who have now become merged in the Hindu population
and speak Assamese. They created an extensive histo-
rical literature and were celebrated as artistic wood
carvers. Dr. Sunit Kumar Chatterji, in his clear and
sympathetic account of Assamese literature contained
in his treatise ¢ Languages and Literatures of Modern
India ”, has spoken of it as extensive and as evidencing
a high state of culture.

During my previous visit to Assam, I learnt a great
deal about the great Sankaradeva, the leader of a notable
Reformist Bhakti movement. He appears to have
changed the social and religious outlook of the Assamese
people and announced and propagated a doctrine known
as the Eka Sarana Dharma or the religion of refuge in
.one deity. His hymns and songs are part of the cherished
heritage of Assam. As already stated, the Ahoms who
conquered Assam produced a series of prose chronicles
or histories (termed Buranjis). The Assamese cherish an
intense love for their language and culture, and recently
the State has produced some notable literary figures
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including Dr. S. K. Bhuyan and Dr. Baruwa. Assam is
perhaps the most multi-lingual State in India, and the
problems arising from this circumstance have undoubt-
edly to be faced by the University.

The University of Gauhati, founded under the Act
of 1947, has seen some vicissitudes, both academic and
statutory. The original.Act has been amended by the
Assam Act II of 1961. The University is now specially
fortunate in possessing a Vice-Chancellor, who commands
a profound knowledge of the problems of higher educa-
tion and particularly of University education. He also
brings to bear on his task a freshness and unconventio-
nality of outlook which one cannot fail to admire. His
utterances and specially his recent article published by
the Inter-University Board have broken new ground.
He has protested against the hampering influences ol
official formalities and technique. He insists that we
must cease to think of a University as an administra-
tive machine within which a few educational activities
are permitted ; and he has trenchantly expressed his
conviction that the procedure of a political govern-
ment is inappropriate in a University. He is also res-
ponsible for the valuable suggestion that the freedom
which the Universities claim for themselves must be
given by them, in turn, to the constituent and affiliated
colleges. In all these matters and notably in his protest
against standardisation, I whole-heartedly agree with him
and rejoice that this University has the good fortune to
be under the care of an educational expert, who is endow-
ed with a knowledge of human nature and a sense of
humour.

From 1857 to 1948, the University of Calcutta exer-
cised jurisdiction over Assam, and this University is
therefore of quite recent origin. In the statement of
Objects and Reasons outlining the Gauhati University
Bill 1947, it is rightly claimed that Assam offers great
opportunities for special study in many fields—lin-
guistie, historical, ethnological, archaeological, geological.
scientific and agricultural.

.
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Speaking at the Convocation in 1959, the then
Chancellor, Mr. Fazl Ali, was at pains to point out that
education, under existing conditions, must be so designed
as not merely to encourage the acquisition of academic
degrees but also to enable students to participate in all
plans for national reconstruction. He emphasised that
they should acquire those skills and capacities that would
enable them not only to make a living but also assist in
the development of the country. The following words
are specially noteworthy :

“It is clear that these objectives cannot be
achieved, if education continues to be imparted along
the traditional lines of the past when the employ-
ment demand of comparatively limited numbers of
educated young people used to be very largely met
by vacancies in Government posts ”.

He added :

“It is now necessary to concentrate inereasingly
on the devising of some system of selection in
accordance with such special aptitudes as may be
discovered which may be usefully utilised.”

He concluded thus : :

“In order to fulfil these requirements, our stu-
dents must be able to satisfy certain accepted and
recognised criteria of good education. They must
cultivate and acquire correctness and precision in
the use of language, possess refined and gentle man-
ners and a temperament capable of assessing beauty
and worth in conformity with sound aesthetic stan-
dards. T would like our students to bear in mind
that their education cannot be considered to be
complete, unless they are able to satisfy these tests.”

I would only venture to add that a capacity to appreciate
different points of view and the consequent development
of the spirit of tolerance and reconciliation are equally
important in the intellectual make-up of a truly edu-
cated individual. It must be remembered, as Einstein
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once commented, ¢ Education is that which remains when
one has forgotten all that he has learnt in School or
University.” :

His Highness the Maharaja of Mysore, in a recent
Convocation Address, also rightly stressed the import-
ance of relating knowledge to life so that one may steer
clear, on the one hand, of what he called visionary
ineffectiveness and,. on the other hand, of a narrowly
materialistic outlook on life.

A University that merely functions as a factory
turning out a large number of uniformly-patterned intel-
lects, fails of its purpose ; it is, unfortunately, true, as
Emerson declared, that “ most people are other people.
Their thoughts are someone else’s opinion. Their lives
and even their feelings are, in a sense, quotations.” A
common life and commensality and the team-spirit
produced by games, debates, seminars and other joint
activities are not inconsistent with the evolution of indi-
vidual personality and the habit of individual investi-
gation. The danger of narrowly specialised scientific
instruction and outlook was energetically denounced by
the poet Siegfried Sassoon in these lines :

“ Chained to the wheel of progress uncontrolled,
World masters with a foolish frightened face,
Loud speakers, leaderless and sceptic-souled
Aeroplane angels, crashed from glory and grace,
Deliver us from ourselves ”.

No education is worthy of its name unless it produces a
truly civilised being, civilisation being thus defined by
the critic, George Slocombe. * Civilisation is chiefly a
high sense of the essential unity of Mankind, a respect
for the dignity of man which expects an equal respect
in return and an unlimited curiosity of the mind .

I have often, on occasions like the present, para-
phrased an extract from the 8th Uchchvasa of the
Harshacharita of Bana. Referring to one of the ancient
Buddhist centres where simple living and high thinking
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-were inculcated, Bana describes a Forest University
-wherein students came from several countries and were
enabled to study their own religions and cultures. They
discussed freely with their teachers and among them-
selves, expatiating, arguing and controverting but ulti-
:mately arriving at some kind of reconciliation or modus
vivendi. The students are described as sitting on rocks,
in the open, in bowers, in forest retreats, in cottages and
in caves or in simply constructed dormitories, and they
-are said to include free thinkers and atheists and mate-
rialists as well as devotees of several aspects of God-
head, exponents of the Dharma Shastras and of the Pura-
‘nas, Grammarians, Rhetoricians and legal experts. This
description is an epitome of what a University should
aim at, namely, simple living, strenuous studiousness,
.adequate facility and scope for learning by discussion
and intimate oral communication, and finally the acqui-
sition of mutual tolerance, and of the inestimable spirit
.of give and take, and of live and let live. This is the
conly way in which personality can be developed and
self-knowledge attained along with a capacity for objeec-
tive judgment. The urgent task of the present is to
explore, in the language of Dr. Jung, the tension bet-
ween human impulse and the institutions within which
‘it has to be expressed, and seek to achieve a harmony
between them. During several centuries, the objective of
higher education was to make of the students store-houses
of knowledge, if not of encyclopaedic learning. Famous
European Universities in the Middle Ages like our own
ancient seats of learning such as Nalanda, Vallabi,
‘Taxila, Vikramashila and Kancheepuram stood for this
type of comprehensive scholarship.

The products of such training were the repositories
of all the available treasures of Religion, Philosophy,
Science and the Arts and were exemplified, in Europe,
by men like Francis Bacon and Lord Acton who follow-
d in the wake of the Admirable Crichton, Roger Bacon,
Abelard and many others of the same type. Ancient
Universities, in essence, looked backwards. The modern
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Universities, to quote an eminent teacher, look forward
and not backward, and they aim to be factories of new
knowledge. Professors now attempt to be in the van-
guard of progress. Research and frank criticism, labo-
ratory work, the seminar system and the utilisation:
of the library are their main accessories; but whether
we look to the past or survey the present, the lecturer
still has the utmost importance “in stimulating the
students and giving facts and principles their proper re-
lative prominence ”. The age-old method of oral instruc-
tion and intimate discussion emphasised the role of the
teacher rather than of teaching, and this method can
never be superseded. Thus, in the communication of
knowledge, the relation and bond existing between the
teacher and the taught who live a common life and
share a common  atmosphere is of the essence of Uni-
versity nurture. . When this feature is wanting, a Uni-
versity ceases to be such, notwithstanding all possible
advantages of affluence or past history. As has been
said of Oxford and Cambridge by J. B. Priestley, their
unique value lies in the successful creation of an atmos-
phere of disinterested scholarship and of mutual con-
course and discussion.

To achieve these ends, our ancients, in their Uni-
versities, brought about a concourse of scholars from all
parts of the then known world, and the Kulapathi, cor-
responding to the Vice-Chancellor of today, presided
over a group of learners arriving from many countries,
heirs to differing civilisations who personally adhered to
several forms of religious belief and social practices,
insistence, however, being laid upon mutual toleration
and of a policy of reconciliation (Samavaya, in the lan-
guage of Asoka).

~ Following Indian Independence, College enrolments
have risen from 200,000 to almost one million. The Uni-
versity Grants Commission tried to adopt a maximum of
enrolment in each college, but this involved the estab-
lishment of new Colleges. In many cases, the finances
necessary for adequate space, buildings and equipment.
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were wanting and so, very little practical effect was
given to the above proposal. Standards are therefore now
becoming lower in the congested Colleges, and there is a
great lack of suitable teachers. The inevitable consequ-
ence of the present state of affairs is the wastage and
the drop-out that take place at every stage.

The recently published Hand-Book of Indian Uni-
versities makes this comment based on the above pheno-
menon. To what extent this wastage is due to the
admission of persons who are not “college material ”, to
what extent it is because of poor high school prepara-
tion, and to what extent it is because their English is
inadequate either for reading the books or for answer-
ing examination papers, one cannot tell. Ultimately, the
trouble stems from the overcrowding of the College
classes arising from indiscriminate admissions, and the
result is lack of real contact between the student and
the teacher whose teaching necessarily tends to become
mechanical and perfunctory. Inevitably, therefore, a
large amount of human material is wasted. A 50% failure
is not uncommon in the Pre-University course. Not far
short of this percentage is the wastage in the College
courses.

In essence, the student-Faculty ratio is so large and
the teaching load of the members of the staff is so heavy
that even if the teacher desires it, he cannot establish
personal contacts with students. Formal guidance pro-
;grammes such as are common in Europe and America
are practically non-existent and impractical, although
the Baroda University has tried the experiment.

Equally calamitous is the prevalence of the theory
that the teacher has to teach for an examination in
order somehow to produce good results and also some-
how to finish a set curriculum designed to meet the
needs of a public examination. These examinations are
not regarded as a culminating feature supplementing
day-to-day testing of efficiency in the class-room but as
ends in themselves and as the sole-criteria of merit.
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A public examination conducted by an affiliating
University was originally expected to exercise a levelling
influence over the colleges, which varied in their equip-
ment and teaching capacity. While it is true that all the
students who appear for the same examination and are
tested by the same examiners are judged by an impar-
tial standard, it should not be ignored that, in prac-
tice, an examination does not necessarily test the intrin-
sic excellence or capacity for independent thinking but -
rather the faculty to memorise. This aspect has been
noticeable even in research degrees. Some Universities
and some departments maintain high standards and grant
Research Degrees which take account of the continuous
progress of the student and his independent thinking.
Many Institutions however are far too facile in the grant
of such degrees. In fact, even the Ph.D. Degree is not
now regarded as always importing a high calibre. In
many cases, Professors take on more research candidates
than they can guide efficiently, and there is even an un-
seemly competition among Universities to mass-produce
Ph.Ds. :

Furthermore, the insistence of some Governmental
and other employing agencies on the possession by the
candidate of an ML.A. or M.Sc. or at least a first class B.A.
-or B.Sc. degree, has led to an amazing increase in the
number of high grade passes in some institutions.. Many
Universities, however, have resisted such temptations,
‘and in the result, even their second class passes are
highly valued. Some type of accrediting agency must be
brought into being for testing and appraising the rela- |
tive values of degrees and grades granted by Examiners
and Universities. '

‘It has been our experience that the University
‘Grants Commission has made many of its grants on a
“ matching basis,” making them partly a financial res-
Pponsibility of the States. This responsibility the States
are frequently not able or willing to shoulder. In a
recent Conference of the Vice-Chancellors and Educa-
tion Ministers of States held in Delhi, I adverted to this
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. circumstance and pleaded that the Commission should
make more of its grants for entire projects either by
itself or after prior consultation with the Central and
State Governments.

In final analysis, the lack of adequate funds almost
entirely accounts for all the difficulties and troubles of
Indian Universities, whether they take the form of over-
crowding and the resultant lack of contact between tea-
chers and students, or the absence of hostel accommo-
dation and amenities for students and teachers, or the
phenomenon of student indiscipline. Such indiscipline
arises from many student frustrations including the
imperfect methods of instruction, the all-too-prevalent
absence of the tutorial or seminar system, the undue
importance attached to final public examinations, and the
wastage involved by the unavoidable mass failures, and
above all, the spectre of the educated unemployed.

Recent figures demonstrate that only ten per cent of
our students receive financial assistance as compared
with 75 per cent in the United States; and the problem
is accentuated by the inflow into colleges of people from
very low economic levels. It is to the credit of the Gov-
ernment of India that they have recently announced a
new scholarship scheme ; but it has greatly to be expand-
ed to cope with the present situation.

May I, in this connection, reproduce two paragraphs
from the address that I delivered at the Calcutta Univer-
sity Convocation a fortnight ago:— i

“Tn the world of today, any education would be
lop-sided and incomplete if it does not create conditions

conducive to physical health and vigour in the students;
~ if it ignored the disciplines of science; if it by-passes
the teachings of history and social studies, or if it ignored
the emotional and psychological fulfilments brought to
us by literature and the fine arts, by philosophy and
religion. All education must, moreover, prepare the
individual both for a vocation and for citizenship.”

“Tt is essential that we should betimes realise that
expenditure on higher education is quite as important
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as that on any other item save perhaps public health

and sanitation, because only thereby can we bring into
existence the creative and formative elements of the
new patterns of life that we are contemplating and
hoping for.” :

Let me now, by way of comparison and contrast,
recount the progress achieved in University education in
a country that I recently visited, namely, West Germany.
It is well-known that most industrial enterprises in Ger-
many were bombed out of existence as also most of the
Universities, with a few exceptions like Heidelberg. Bet-
ween 1945, the close of the Second World War, and the
present day, the German University system has been
re-built, and is now on the way to recover the pristine
reputation of the older German centres of learning. In
short, Germany is repeating, even more successtully, the
successes achieved by it at the beginning of the 19th
century. Sir Eric Ashby states that “ while the countries
of continental Europe, during the Napoleonic Era and
many years thereafter, were immersed in wars and revo-
lutions, England was able to exploit her resources and
to build up a supremacy in manufacture and trade. The
countries in Europe, especially Germany, had therefore
to make much leeway in industrial, scientific and tech-
nological education and progress. Notwithstanding Bri-
tish competition, it was the wise application of science
and modern technique that transformed Germany and
France ”. Déaling with the earlier period of German
education, it was Helmholtz that declared “that every
student in Germany should add at least one brick to the
ever-growing temple of knowledge.” In those days,
mobility among the students of Universities was encou-
raged and there was free movement of teachers and
students from centre to centre and consequently a
healthy rivalry. Continuous private study and research
were insisted upon in the case of University teachers.
Germany produced, as a part of a new intellectual
revolution, massive histories of other countries and
extensive and monumental translations of literary,

@®
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philosophic and scientific publications from other
languages. Great pioneers like Kant in Konigsberg,
‘Wolff in Halle, and eminent professors in Gottingen and
Heidelberg participated in this revolution ; and the result
was that, by 1880, many teachers from the United
Kingdom and the United States went to Germany to
learn ; and the London University consciously imitated
Germany in its curriculum and its outlook. The British
Association for the Advancement of Science followed
the example of a German institution and became the
rallying point of scientific movements welding the
practical with the real. The British Association, in
1868, inaugurated a system of scientific education in
schools and insisted, as in Germany, that the teacher
must be not only a teacher but a learner all the time.
The concentration on Science and Research did not, at
least in Germany, lead to the neglect of the Humanities,
of Arts or of Music. A similar and even more accele-
rated programme of higher education was re-designed
and implemented after 1945 with the massive contribu-
tions of money and technical know-how and educational
man-power made by the Government of the United
States of America and great corporations like the Ford
Foundation and the Rockefeller Trust. Universities
became truly universal, firstly by the widening of their
curriculum ; secondly, by the encouragement of the free
movement of professors from one University to another ;
and thirdly, by the active encouragement of students
who desired to learn under a teacher of their choice in
a centre of their choice. Such ideas are now pervading
the entire academic life of Europe. The methods of
scientific teaching and research have become cosmo-
politan. The canons of criticism, scientific, literary or
historic, have become the same in England, U.S.A.,
Canada, Australia and the Continent of Europe. British
Universities, in fact, have regained the cosmopolitanism
which they possessed in the Middle Ages and then lost ;
and it has been said that “A discovery made by any
scientist anywhere, provided it is fortified and pub-
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lished in a conventional way, is valid universally ”. In
addition to these developments, facilities have been
extended, notably in Germany, for bestowing education
on those who have left school, for increasing their
knowledge of particular subjects. Thus has been started
the “Peoples’ University Movement ”. There are 1,100
of these institutions in West Germany, and the number
of persons availing themselves of the facility is about
7 millions. They are centres of self-education open to
every one without consideration of age, sex, race, reli-
gion, political views or social position. They provide
the opportunity for a close human relationship not only
between teachers and students but also between all
classes, groups and creeds. When we remember that in
West Germany alone there are 10,500 public libraries
with over 15 million books, it will be realised how much
is being done in progressive countries to serve the cause
- of popular self-education and for raising the level of
general culture.

The above are certain features of educational
practice that are of special value to us, in India.
Significantly, modern Universities do not set out to
prepare students for particular examinations. Students
are entitled to attend any lectures, whether related to
their specific studies or not. The professor is not con-
fined to a syllabus. It is the function of the College
tutor to get into contact with the daily life of the
student and to guide him in his studies. Freedom of
study and the absence of compulsion to attend lectures,
co-existing however with fundamental discipline are, in
short, the characteristics of the best education of today.
A large number of students maintain themselves in
US.A, UK., Germany and elsewhere by taking on
part-time jobs and are encouraged to do so. No one is
prevented, by financial considerations, from reaching
the highest academic goal. Taking one University as an
example, in Bonn, 17% of the students get State-aided
scholarships under the Honnef system and 15% get aid
from other sources. In addition, there are what are
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¢ called People’s Scholarships. These miracles of educa-
tional reconstruction are only matched by the striking
achievements which result therefrom. The ruined indus-
tries of West Germany have been fully re-built so much
so that during 1960, 31% of all employed persons were
in large industry, a third being women. At the same
time, agriculture attracts highly educated groups as do
the arts and crafts.

Many FEuropean Universities were founded and
sustained by independent States, but they constituted an
intellectual fellowship as their teachers and students
were constantly migrating from one University to ano-
ther and inter-changing ideas. 'Emerging from a period
during which they busied themselves with the conven-
tional faculties of Philosophy, Theology, Law and Medi-
cine, they have extended their activities and embraced
the whole ambit of human knowledge, Scientific and
Humanistic. But what is most important to notice is
that scholars no longer work as individuals but as groups
of advanced students gathering round a savant and
learning by apprenticeship even more than by formal
study.

Let us also remember that Indian Universities can
fulfil themselves only by realising that they cannot
stand alone or pursue purely regional or parochial
policies. They should continue to build on a common
tradition and heritage and draw freely on each other’s
resources in order to establish a true Federation of
Intellectual and Spiritual Path-Finders. »
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Founder’s Commemoration Day

Address

ANNAMALAI UNIVERSITY
December 16, 1964

MR. PrRo-CHANCELLOR, MY COLLEAGUES IN THE UNIVERSITY
AND MY GOOD FRIENDS,

The sentence “Let us now praise famous men”
marks the commencement of an English School Song
which is the first item in the Founder’s Commemoration
ceremony. These words have been thus expanded by
a modern poet :

Let us now praise famous men
For their work continueth
Greater than their knowing

and are specially appropriate with reference to Rajah
Sir Annamalai Chettiar. Charged with the pleasant
task of speaking on the Founder’s Day of the
Annamalai University, I have reminded myself of
these lines as well as of the profound saying contained
in the book of Ecclesiastes of the Bible

“Sing ye praises with understanding ”.

Having had the advantage of a life-long acquain-
tance with Rajah Sir Annamalai Chettiar and the
members of his family, having, moreover, enjoyed his
friendship and confidence and having, on occasions, also
acted as his legal and family adviser, I am perhaps in a
privileged position to appraise correctly his life-work
and his far-sighted and philanthropic contribution to
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public welfare. The Sri Meenakshi College established
by him started work in 1920 and later on, a Tamil
and a Sanskrit College, an Oriental Training College
as well as a Music College were established. During
this period, there were discussions all over India
relating to the achievements and failures of higher
education in this land which ultimately culminated
in the appointment of the University Commission of
1948-49. Wisely anticipating the trend of opinion which
found expression in the Report of the Sadler Commis-
sion and mindful of the ancient Indian tradition of
‘Gurukulas and Forest Universities and with special
advertence to the past history of temples like those of
Chidambaram and Kancheepuram which have been
centres not only of religion but also of varied culture
and education, Sir Annamalai Chettiar took the step of
handing over all his educational institutions along with
a sum of Rs. 20 lakhs as a nucleus for the founding of a
unitary, residential and teaching University. In this
manner, the first University of that type in South India
was, with the avowed support of the Madras Govern-
ment, established by law and it began to function in
July 1929. It may be that, compared with the colossal
sums devoted in countries like England, West Germany,
the WUnited States and Russia, after the two world wars,
to institutions of higher culture and also seen in the
perspective of the tentative provision for our IV
Five-Year Plan of over 20,000 crores, the sum of
20 lakhs donated by the Founder may appear to be
small but it must be remembered that 20 lakhs in 1929
should be regarded as the equivalent of more than
a crore of rupees in the inflationary days of today ; and
it may be borne in mind that in the year 1925 the modest
estimate of 3% crores of rupees for the Mettur Irrigation
Project seemed to be ruinously extravagant to the
Central Government in India and to the British Cabinet.
It is worthy of note that when the Yale University
was started in 1718 by some ecclesiastics, Elihu Yale, a
Boston citizen, who became Governor of Madras, made
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an initial endowment of not more than £ 562 and the
University of Yale named after him is now one of the
largest and most honoured Universities of the world
wherein, incidentally it was my privilege to deliver in
1952 a series of lectures on Hindu Law. The equally
famous Harvard University was started with the
béquest of John Harvard of his library of 400 volumes
and a sum of £ 780. & '

It will be realised that in comparison with suck
pioneering efforts, Sir Annamalai Chettiar’s contribution
may be regarded as truly noteworthy under the then
prevailing conditions ; but, as has been the experience
of every University in the world, new times have
demanded new scales of financing and encouragement,
and the responsibility of the State in this regard in all
parts of the world has been growingly recognised and
discharged.

India spends less of its gross revenue on education
and public health than most other progressive countries.
The help that is afforded in the aggregate to the Uni-
versities by the University Grants Commission is of an
exiguous character, although the Commission itself is
anxious and most willing adequately to encourage all
worthwhile development in the sphere of higher educa-
tion in the fields of the sciences, technology and the
humanities and to provide indispensable facilities for the
housing, tutorial and social needs of the alumni.

The Madras Government has taken the lead in
India in many educational enterprises including the
mid-day meals scheme for students but it has not been
able, perhaps owing to its own financial stringencies, to
realise and provide for the urgent needs of a rapidly
expanding University centre like this which cannot
possibly provide for the multiform requirements of
today with no resources of its own except an inelastic
and scanty permanent fund and its own tuition, exami-
nation and other fees which just suffice for its bare
- maintenance from day to day. In countries like Russia
there are practically no tuition fees in the Universities
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and England’s scheme of scholarships is comprehensive
and complete.

The building of temples, the patronage of learned
men and of artistic, educational and cultural activities
of many kinds were regarded as their opportunity and
_duty by the ancient Indian monarchs exemplified in
the well-known munificence of King Bhoja. The schools
and libraries of Tanjore, the grants to schools and the
financing of the arts by the Rulers of Cochin and of
Travancore, one of the most justly famous of whom was
Maharajah Swathi Tirunal, and the special pride taken
by the Cholas, Pandyas and Cheras in their encourage-
ment of poets and all categories of learned men were
followed early in the 18th and 19th centuries by the
great Pachaiyappa Mudaliar and the no less far-seeing
P. T. Lee Chengalvaraya Naicker. The taxation scheme
©of today and the planning needs of to-morrow make it
difficult for the University to expect large scale help
from munificent and far-sighted donors like Rajah
Annamalai Chettiar and Hari Singh Gour but some
sizable help should be possible and even desirable in
their ultimate interests. I regard it, therefore, as my
clear duty, as it is my opportunity, to utilise this
occasion to plead with the Central and the State Govern-
ments to adequately support the maintenance and
expansion of a University like this, which, being resi-
dential and teaching in character, has necessarily more
responsibilities than many other Institutions in respect
.of housing and other amenities to be afforded to the
students and teachers as well as the provision of
enhanced library, laboratory and other facilities and the
indispensable growth of the social and sports branches
of its activities. It is not sufficiently recognised that this
University has no expanding resources at all and may
have to restrict its legitimate expansion unless the
Government comes to its rescue. Predecessors of mine
who have delivered the Founder’s Day addresses have
spoken brilliantly at length on various cultural aspects
but I have deliberately decided to come down to the
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earth. Need I point out that even space satellites and
rockets require well-constructed bases? I therefore
make an appeal, here and now, not only to the Govern-
ment but to the philanthropists and leaders of Industry
and Commerce to come to our assistance.

Andrew Carnegie, after selling his accumulated
steel interests for 250 million dollars, wrote his
well-known book “ Gospel of Wealth” and also his
“ Empire of Business” and emphasised that the owners
of wealth were the trustees of the public ; and, practising
what he preached, he started the Carnegie Institute at
Pittsburgh and established Libraries all over the world.
Henry Ford who inaugurated mass production and the
Conveyor Belt System and manufactured 15 million
model T Ford before 1909, started the Ford Foundation
which today is encouraging educational and public
" health efforts throughout the world. Rockefeller, the
oil magnate, before he retired in 1911, had made more
than one billion dollars. He established the University
of Chicago in 1892 and inaugurated the Rockefeller
Foundation and the General Education Fund to help
public health service and many educational and research
activities throughout the world. Alfred Nobel, the great
Swedish Scientist, founded prizes for the encouragement
of Chemistry, Physics, Medicine, Literature and the
cause of peace, each prize being of the value of 40,000
dollars. The Guggenhein Travelling Fellowships which
encourage creative work in Literature, Arts and Sciences
confer 50 awards of 2,500 dollars each. The Watumull
Foundation, the Kalinga Prize scheme and Endowments
of Palit and Tagore are small things in comparison with
these efforts. Many other examples can be given of
modern patronage of the Arts and of higher learning,
by men of affairs and leaders of commerce and industry.

- I hope and pray that this appeal of mine will reach
a wide audience. It is my hope, moreover, that my
views will be heard by some of those Foundations out-
side India whose Organisers and Directors, like most of
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us, believe in the efficacy and the indispensability of the
Gurukula ideal of common residence and common edu-
cational and social endeavour on the part of the teacher
and the taught.
The great Universities of the world, like Oxford and
Cambridge, were, to no small extent, supported and
expanded by far-sighted donors like Balliol, Cardinal
Wolsey, (the founder of Christ Church,) William
Waynflete (of Magdalen College,) Walter de Merton
. (of Merton College) and William Wykeham (of New
College) and the Founders of the Women’s Colleges in
Oxford and Cambridge. The Downing College in Cam-
bridge was established from the funds of the Estate of
Sir  George Downing, a General who served under
Cornwallis. The world-famous Cavendish Laboratory
of Cambridge will for ever be associated with the name
of its founder, the Duke of Devonshire ; and like the
Bodleian Library of Oxford, it is a monument of wisely
conceived and creative beneficence. The recent dona-
tions by Courtauld to the Fitz William Museum of Cam-
bridge and the Foundation in 1960 of the ambitious
Churchill College founded as a memorial to Sir Winston
Churchill and the Selwyn College founded as a memeo-
rial to Bishop Selwyn of New Zealand are instances of
the wise apportionment of funds by people who labour
for posterity and may be regarded as true nation-build-
ers. I may also advert to the successful effort made in
1949 by the late Lord Lindsay who, through his public
appeal, succeeded in starting the present University of
Keele. It aims to provide a curriculum of integrated
courses of study in the humanities, social sciences and
natural sciences. This University contained only 800
students when I visited it in 1950. It is self-contained
and self-supported and is almost entirely residential
The University of Keele and the Stanford University of
California are perhaps the most noteworthy develop-
ments in the direction of higher education, humanistic
and scientific, which owe their origin to private genero-
sity and private initiative. The Macgill University of
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Canada started by a successful Fur merchant stands on
a par with the others.

There is no doubt that there is® an increasing
tendency throughout India to conform to the residential
type of University ; and during the last few years
beginning with Banaras, Aligarh, Allahabad, Anna-
malai, Baroda and Visva-Bharati, many other Univer-
sities have been started on a residential basis. This Uni-
versity is perhaps the most completely residential in
character, as more than 2/3 of its students and Profes-
sors are in actual residence and work in collaboration in
a campus situate in ideally peaceful and rural surround-
ings. Recent statistics show that in India only 10 to
20% of the students live in Halls of Residence or Hostels
maintained by Universities. Even in the United King-
dom, leaving out of account the exceptional examples of
Oxford and Cambridge, only about 27.4% of the students
live in residential lodgings. The recent masterly report
on Higher Education which we owe to Lord Robbins
and his colleagues, specially and emphatically stresses
the value of full participation by students in all aspects,
educational and social, of College life and the careful
and continuous supervision by teachers of the work and
the day-to-day mental and moral progress of the stu-
dents. Let me quote Lord Robbins’ own words '

“It is the essence of higher education that it
mtroduces students to a world of intellectual res-
ponsibility and intellectual discovery in which they
are to play their part. They have to be taught
techniques and methods and acquire a corpus of
relevant knowledge ; but, more important, they have
to be inspired to learn and to work. Here, an ounce
of example is worth a pound of exhortation. The
element of partnership between teacher and taught
in a common pursuit of knowledge and under-
standing, present to some extent in all education,
should become the dominant element as the pupil
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matures and as the intellectual level of work done
rises.

Institutions of higher education are not merely
places of instruction. They are communities. We
are thus led naturally to the consideration of the
best means of promoting the social life of Univer-
sities and Colleges. The so-called wastage rate is
unusually low in Oxford and Cambridge, although
the student-staff ratio there is comparatively
unfavourable and a higher proportion of the staff
is concerned purely with research. A number of
factors contribute to this result : among them is un-
doubtedly the comparative ease with which contact
between senior and junior members of the Univer-
sity can take place outside teaching hours. This is
one of the great merits of the college system ; it
unites senior and junior members in a common way
of life, and makes the teacher’s study a natural place
for casual and informal meeting as well as for
teaching. The fact that the colleges own many
houses in the near neighbourhood makes it possible
for a non-resident tutor to dine in college and be
available outside office hours’ without feeling he
is neglecting his wife and family, and he can enter-
tain his students without imposing undue burdens
on his wife.”

If we are genuinely grateful to the Founder not only
for inaugurating this University but for helping to
revive the study of Tamil and Sanskrit Literature and
of Music and the Arts and if, moreover, we are convinced
that the quality of the future leadership of the country
will directly depend not only upon the literary, scienti-
fic and technical training imparted in a University but
also on the process of character building generated in it,
it behoves us all not merely to keep this institution going
but to enlarge its specific potentialities.

To the Pro-Chancellor of this University, Rajah Sir
Muthiah Chettiar, must be given ungrudging credit for
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